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SYLLABUS AND SCHEME OF EXAMINATION
ORDINANCES FOR B.Ed. PROGRAMME

1 Eligzbilily

The M.D.S. University. Ajmer hereby institutes the following ordinances
under RITE scheme goverming admission, course of study, examination and other matters
rclaling to the depree of B.Ed. programme under the Faculty of Education.

. The course of study shall exiend over a period of two years. I 15 skill based

professional developinent programme. RIE. Ajmer is catering to the needs of
northem siales — U.T. Chandigarch. Delhi, Harvana, Himachal Pradesh. Jammu
& Kashinir, Punjab, Rajasthar. Ularanchal and Uttar Pradesh.

Candidate with minamum ol 30% marks either in Bachelar’s Degree and/or in
the Master's Degree in Sciences/Social Sciences/Humanities, Bachelor’s in
Engineering or Technology with Science and Mathematics with 55% marks
{wilh prevision for relaxation up to 3% in case of SC/ST and PH candidate)
of examination of the MDS University, Ajmer or of any other University
recognized as equivalent by the MDS University, Ajmer Tulfilling the require-
ments will be eligible for admission.

-

3. The Institule will regulate admission Lthrough selection on the basis ol marks

in the qualifving examination and/or in the cnirance examinalion or any other -
selection process as per the policy of the NCERT/RIE and the University |
and in accordunce wilh the state quola as decided by the Institute.

4, (n) Candidate will be eligible for admission to the Humanities and Social Science
Group il shefhe has sfudied any two of the lollowing combinations for at least
bwo years o graduate level, The relevant subject studied at postgraduate level
will alse be considered for determining the eligibility of the candidate iI'she/he
has passed his/her underpraduale as well as the postgraduate examinations from
the same facully and haos also tuken umiversily examination each year:

(1) Any onc language out of Hindi/English/Urdu as a subjectL
(ii) Any onc subject out of History, Political Science, Geopraphy and
Economics.

4 {b) Candidate will be cligible for admission to Science proup if sheshe has  studied
el least any one of the [ollowing two combinotions at least for {wo years al
the graduation level as optional/subsidiary subjects. The relevant subject
siudied at postgraduate level will also be constdered for determiniog the
eligibility of the candidate il she/he has passed histher undergradua'e as
well as the postgraduate examinations {rom 1the same faculty and has also
taken university examination cach year:

(1) Physics, Chemistry and Mathematics.,
(it} Chemisiry, Botany, Zoology.
5. Out of the 1olal number of scats available lor a State in each group, the
reservation will be made as per the NCERT’s/ Government of India’s rule in
force fram lime to time:-

\
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[I. Scheme of Instructlons and Examinatlons B.Ed. Programme |
Course Structure, Scheme of Inslruction and Examination Structure of the Gurricuium

B.Ed. FirstYear

Course/Paper Instructional { Total | Internal |External| Duralion |’
TIma In Periods |marks of

3 Examinallen

vfeﬂerk ]F EEHTF in hours

Group A Core Courses

CC 1: Basics in Education 04 104 | 100 25 75 03

CC 2: Leamer, Learming and Cognition] 04 104 | 100 25 75 03

CC 3 Curnculum and Schoal 04 109 | 100 25 g 03

Group B: Pedagogy Courses (Subject Knowledge and the relaled Pedagagic Dimensions)

PC 1: {Part | 06 |104 [100] 25 75 03

Pedagogy of Science {(PCM Group)

Pedagogy of Physical Science

{CBZ Group )

- | Pedagogy of EnglishHindiUrdu

(Lang. & Social Sclences Group)

PG 2. {Part ) 06 104 | 100 25 T3 03

Pedagogy of Mathemates (PCM Group)

Pedagogy of Blological Sclence (CBZ

Group)

Pedaqogy of Social Scences {Lang.

& Sodial Sdences Group) |

PC 3: Leaming by Funcion as a Teacher]  Four weeks 50 a0 - -

PC 4: Assessment for Leaming 04- 1104 100 25 7o 03

Group C: Doveloping Teasher Sansibllites

Sectlon {: Experlences for Teacher Enrichment

ETE 1: Strengthering Language 02 5271 a0 50 - -

Proficiency

ETE 2: Enriching Leaming through 02 52 | 50 20 - -

Information and Communication

Tachnology |

ETE 3r Health and Wall belng a2 52 | 50 50 - -

ETE 4: Exploring Library and other 02 92 | 50 20 - -

Leaming Resources | ‘

Section Il Eﬁfurhnmn for Social and Environmental Sensitlvity .

SES 1: Education for Peaa | 02 52 ,I_EG I 20 | 30 02

SES 2 Envimnmental Education 02 | 52 | 50 20 | 30 02

SES 3: Work Experienca { Agricultu 03 78 | 50 50 ‘ -

Practices ! Electricity and Electonics) ‘

SES 4: Working with the Community 10 days |Grade - l -

Total | 43 _|1014]1000 490 | 510 -

ETE 1 10 ETE 4 and SES 3; These would be evaluated Jolnlly by a team of inlemal examiners
constituted by the Principal In consultation with the Dean and Head DEMHead DESM/ Head DESSH!

Assh Librarian.

M.D.S.U. Syllabus / B.Ed, Programme/5

SES 4: Meeling wilh two parents for total growlh and development of their wards during inlernship
programme and preparation of report would be essential for each candidate. Evaluation would be done

:lh by Grading on five-poinl scale.
!
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B.Ed. Second Year

A team canstiluted by (he Principal in consullation with the Dean and Head ol the Deparimen
concemed shall assess practicum / intemals,

Course/Paper Instructional | Total | Internal |External| Duration

Time in Periods |marks of
Per Per Examinallan
week| yoar DGROUES

Group A: Core Courses .

CC 4; Schaoling, Socializalion 06 96 | 100 25 75 03

and \dentity

CC 5: Vision of Educalion in India; 06 a6 | 104G 25 75 03

Issues and Concems |

Group B: Pedagogy Courses {Subject Knowledge and lhe refated Pedagogic Dimensions)

PC 1: (Part II) 4 09 144 { 100 25 75 03

Pedagagy of Science (PCM Group)

Pedagoqy ol Physicai Science (GBZ

Group)

Pedagogy of English/HindifUrdu

(Lang. & Socizl Sciences Group)

PC 2: (Part II) 9 144 | 100 25 75 03

Pedagcgy of Mathemabics (PCM Group)

Pedagegy ol Biological Science (CEZ

Group)

Pedagogy of Social Sciences

(Lang. & Social Sciences Group)

PC 3: Leaming lo Funclion as a Sixleen weeks | 350 | 350 - -

Teacher

Group C: Developing Teacher Sensibilltles

Sectlen.|: Experlences for Teacner

Enrichment

ETE 3: Arts and Aesthelics 03 48 | 50 50 - -

Sectlon II: Experiences for Soclal

and Environmental Sensitivity

SES 5: Gender Issues in Educabon 03 48 | 50 20 30 02

SES 6: Addressing Speclal Needs in | 03 48 |50 20 30 02

In¢lusive School - ]

Total 39 624 |900] 540 | 360 -

EYE 5: This would be evaluated pintly by a team of Intemal examiners constitutad by the principal In

consultation wih the Head of Education de

parfment

Intamal Assignments/ Practicum shall bo evaiuated by a team constituted hy the Prindpal in consultation
with the Dean/Head of the Departmani concamed.

e —— — - o




& /M.D.S.1. Syllabus / B.Ed. Programme

B.Ed (Both Years)

Course/Paper instruciionsl | Total [Internal |External Duralipn
Time In Periods |mark of
Examinallon
Per | Per
week| year In hours
Grovp A: Cora Courses
CC 1= Basics in Echucation 04 104 | 100 25 TS 03
CC Z: Lesmer, Leaming and Cognilion 04 104 | 10D 25 o 03
CC 3 Cumiculum and Schoal 04 104 | 100 25 = 03
[CC 4: Schodling. Sodalization and Ideniity 108 . . G5} 104 %5 75 03
Gl 37 VISIoN OF £0UC3ton 0 mndi Issuss |os [ 96 100 o5 75 03
anu LONGemns
Group B: FEE_agn_gy_Enurses : QF._,F:!. R#ﬁajﬂﬁﬂm aﬂiﬁ:-ﬁi‘n&lﬁms ﬁm
PC1 {Part ) 06 156 | 100 25 75 . 03
Pedagogy of Science (PCM Group)
Padanogy of Physical Sdence (CBZ Group}
Pedagogy of EnglishHindi\lrdu {Lang. &
Socidl Sdences Group)
PC2 (Pari i} 06 156 | 100 25 75 03
Pedagogy of Mathemalics (PCM Group) :
Pedagogy of Biclogrea Sdence {CBZ |
Group)
Pedagogy of Social Sdences (Lang. &
Social Sciences Group)
PCH (Partll) 09 144 | 100 25 75 03
Pedagogy of Sdence { PCM Group)
Podagagy of Physical Scienca {CBZ Group)
Pedagegy of English/Hindi/Unda (Lang.
$ Sociadl Sdences Group)
PCZ {Part Ll) 09 144 | 100 25 75 03
Pedagogy of Mathematics {(PCM Geoup)
Pedagogy of Biological Scienca (CBZ Group)
Pedagogy of Social Sciences (Lang. &
Sodal Scentes Group)
PC.3: Assessment for Lasmag 04 104 | 100 25 75 03
PC 4: Leaming t¢ Funclion as a _ .
Teacher(Schodl Inlemship} 20mecks | 200 0
Group €: Developlng Teacher Senstbilities
Sochon |- Experlences for Teacher Enrichment
ETE 1: Stengthening Ladquage Proficiency| 02 52 50 50 - -
ETE 2: Enviching Leaming through 02 52 50 50 A 5
Infocmation and Communication Techaology
ETE 3: Heaith and Wall being 2 o2 50 S0 - -
ETE 4: Exploring Library and ofher Y. 52 50 50 s
Leamning Resources :
ETE 5: Arls and Aesthetics 03 48 50 50 - -
Section IV Expedencet for Soclal and Environmenial Sansaitivity
SES 1; Education [or Peace [02 52 | 50 [ 20 30 02
SES 2; Envirpomental Educalion 102 52 50 20 a0 02
SES 3: Work Experience { Agnoulzas 03 78 | 50 | S0 - -
Practices and Horticuhsre / Electricily and
Tﬁ_dis_LTradr.
" 30 02
30 02
870

g
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Instructional time for both B.Ed First Year and Second Year is 32 weeks per Year.
Instructional time of B.Ed First Year includes two wecks for Working with
Community and four wecks for Pre-Inlernship. So regular classroom instruc-
tion would be exccuted for 26 weeks. In B.Ed Second Year, School internship of
16 weeks is included, so regular class room instruction would be for 16 weeks.
Note: For Pedagogy Courses in Science/Mathematics/Language/Social
Sciecnce subjects, combinations will be as follows:
1. For Scicnce Subjects
(i} For PCM Group
(a) |*Pedapogy Course : Pedagopy of Science
{Science comprises of Physics, Chemistry and an additienaj input of
Biology}
(b) 2™ Pedagogy Course: Pedagogy of Mathematics
(i) For CBZ Group
(a) 1" Pedagogy Course: Pedapogy of Physicai Science
(Physical Scicnce comprises of Physics and Chemistry)
(b) 2™ Pedagopy Coursc: Pedagogy of Biological Science
(Biological Science camprises Botany and Zoology' )
2  For Language and Socinl Science Subjects
(a) 1“Pedsgopy Course: Pedagopy of Language (English/ Hindi/ Urdu)
{b) 2™ Pedagogy Coursc: Pedagogy of Sacial Seiences
{Social Scicnces comprises of History, Geography, Political Scicnce

and Economics)
ITI Examination
| There shall be a University examination at the end of each year as per details of

the scheme of examination.

2. Acandidate will be permitted Lo appear in the annual examination only if shethe
hus pursued a regular course of study and has at least B0% aticndance in all
course work and practicum classes and 90% attendance in School Internship.

3.  Candidates, who represent their institute/university/siate/nation in recognized
spons/games/cultural/literary/NCC/NSS activities, will get credit of attendance
for that period. This will be allowed an production of a cerificate from the
concerned organizing authority and on the basis of the recommendations of the
Head of the Institute.

4. The minimum pass marks in cach year examination shall be 40% for each theory
paper and Practicum and 50% for Leaming to function as a teacher (School
Internship} scparately. Candidate will have te pass cach external paper and
intemal separately.

5. A candidate who fails only in one course/paper in the examination of First year
of the B.Ed. Programme will be eligible to take the examination in that part of
the coursc/paper Extemal / Intemmal as the case may be, in which she/he foils
along with the Second year examination.

6. A candidate who Fails only in one course/paper in examination of the Second
year of the B.Ed. programme will be nllowed (o appear as an ex-student in that
part of the course/paper in which she/he fails at the subsequent annual”
examination.

7 Incase acandidale fails in Leaming to function as a teacher (School Intemship),
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8/ M.D.S.U. Syllabus / B.Ed. Programme

she/he will have to undergo the full vear of the course ol study as @ regular
student in Lhe subsequuent year.
A candidate will be piven a maximum of three chances 10 pass the gxamination in
any vear of Ihe Programmie, 1f she/he does nol pass the * examination even afler
three chances she/he will not be eligible lor B.Lid. degree.

Divisian will be awarded to the successlul candidates al the ¢nd of Second year
examinatian on the basis of cumulative tolal of marks obtained in the (wo years

of the Programme in all the courses/papers including Learning Lo [unction s i
wacher {School Iaternship).

1V Award of Division

2

Successlul candidates will be awardad division on the basis of the aggrepale
marks ol all the Core Courses. Pedagopy Courses and Courses on )
Developing Teacher Sensibilities as per the [ollowing:

First division 60% and above

Second division | 50% and above but less than 60%

Third divisicn 40% and above but less than 30%

Candidates can apply for Re-evaluation in any ol the theory courses as per

rules stipulated by the University for B.Ed. degree. Changes in Statules/
Ordinances/ Rules/ Regulations/ Syllabi and books may [rom time Lo lime be
made by amendment or remaking and a candidate shall. except in so far as the
Vniversity determines otherwise, comply with any change that applies lo
years she/he has not compleled at the lime of change.

Nates:

f':. course/ paper means any Core Courses (i.¢. CC1 lo CC3), Pedngogy Courscs
(i.e. PC1 to PC4) and Courses on Developing Teacher Sensibilities (i.c. ET1:1
o ETES and SES1 10 SES6) inelusive of Practicum, as Lhe case may be.

Marks of that part of the course/ paper in which the candidate passes will be
carried over.

B. Ed. First Year

Group A: Core Courses
CC 1: Basics in Education

Instructional Time: 4 periods/week Max. Marks: 100
Exam. Duration: 3 Hours Internal: 25

External: 75

Obijectives of the Course:
On the completion of course, the student teacher will be able to:

undersiand and analyze educational concepts, their premises and conlexts
that are unique to education.

understand the nature and purpose of education with reference 1o school
knowledge. )

learn to avail opportunity for interactive aad reflective mades of leamning.
understand the concepts of teacher and leamner’s aulonomy.

become aware of importance to values and value formation process in -

education.

M.D.S.U. Syllabus/ B.Ed. Programme /2

Course Quiline:
Unit 1: Education - Nature and Purpose

e  NMeming. Nature, Purposc and imponance ol Fducation: Tiducation as
Procuss of individual and sociul deveopmetil. harnmonious development ol
individual and soctely, Fducation as an intentional (intetlectual and sellcriticnl)
or unintentional, Agencics ol cducation: Family, socicty and [nstitules.

«  Pracesses und Motles of Education: ducation is a natural and social process.
[ ducation as an ability Lo question and jmagine allematives. Education as a
process ol making one 2 selllcamer and independent ol both the teacher and the
sttution. Education in schools andits linkages wish outside school expericnee,

Unit 11: Knowledge and IKnowing

e  Knowledpe and knowing- concepl. meaning and nature. doing (thinking and
analyzing witl caperiences. DilTerentinte between information. know ledge.
pelieland wrutl.

e  Knowing Process: Nateral and scientilic concepls of “knower” (3T “ohject’
(Ks:) and 'knowledge’ (1) and their inter relutionskip. Limitations ol
knowing. Presuppositions af construction of knowledge. Roles ol knower
and known in knowledge (rapsmission and construction. Rale of culture in
knowing.

Lnit II}: Facets and Forms of Knowledge and 1ls Orpanizalion in Schools

« Tacels olknowledpe wilh relerence 10 school knowledge : dilferent facets of
knowledpe and their relationship such as - Local and universal, concrete and
abslract, thearetical and practical, conlextual and fextual, school and out of
school.

« Scleclion, legilimation and organization of knowledge in schoal knowledge
and its reflection in the form of curriculum, syllabus and textbooks.

Unit 1V: Autonomy of Teacher and Learner

o  Autonomy of teacher - Why, what and 10 what extenl. DilTerence betwien
antonomy and [reedom. Teacher’s autonomy and its importance in enriching
learming, environment. Relationship between autonomy and accountability.
Hindering factors that affect {eacher's autonomy.

e  Awmonomy of fcarncr - Why, what and 1o what extent, Restrains on learners
‘n schools. Learning without burden, Joyful and cooperalive learning.

Individual aulonomy and collective responsibility of teacher and leamcr.
Unit ¥V: Education and Values

«  Concepland naturc of values, - Relative and absohile. Education with refercnce
to luman rights and values, Valucs prevalent in Indian constilution and socicty.
Education is a normative cadeavour.

e  Process of value formations in schools and oul of schools and its impact on
learners’ value perspective. Role of education in transformation of valucs m
sociely, School sysiem lo nurture a culture of peace.

Modes of Learning Engagement:

The Course is visualized to be conducted through group discussion, sel{ study and
reflection. The study of themes in each anit will be done through a range of activitics .
such as: initiation of the dialogue within the group, organizing study groups, organizing |
discussion in sma]l_g_rﬁii 45, of planning for short presenlations. The sub-themes organized
as unils of the course, carbe discussed by student teachers (using {heir own ¢xperiences !

and comnmon-sense understanding, to begin with). Teacher educators will be preseHs i

l
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10/M.D.S5.U. Syllabus/ B.Ed. Programme

and panicipate in the plenan discussions as *facilitilors”.

Practicuin: | ~ :

Some activitics lor practicum are listed helow.

1. [ndividual selt=study of a lexv/article. with theme questions in mind

Group study ol a eatarticle on a given theme

Obscrvational studies and activities: it may be worthwhile to carry oul

observanons i the fiekl. record what is observed and use the informaion

while diseussing with enther teacher educator or peers,

1, Obscrvation with a purpose to relflect on knowledge preseevation,
rransmission/construction and generation in oral, written, and
technological taditions.

:_.-.l E*J

3. Qbservation ol schools. teachers. stedent activities ina - sehool context

i, The stadent-teachers will maintain a portfolio ol observations aid notes on
discossions: these will be submitted periodically 1o the fiwculty For appraisal
and Teedback,

Alodes of [nternal Assessment Marks

Wrillen Lests |0

Selected Projects & Assignments from Pna.lmum 13

Supgested Readings:

. Agrawal, A. (1995). Dismantling the Divide Between Indigeneus and Scientific

Knowiedge : Development and Change. 26:4 13-39
2, AntWeiler, C, (1998). Low Knowledge and Locat Knowing: AnAntliropological
Analysis af Contested “Culturat Products™ in the Context of Development.
Anthropos, 93:40-94.
Chemsky, N. (1986). knowledze of Language. Wew York, Prager.
Datta, DML (1972). Six ways of Knowing. Cateultta, Calcutta Universily Press,
Dewey, John (1997 ). Experience and Education, Touchstane, New York.
korishina Murthy, J. {1947). On Eduocation, New Delhi. Orierl Longman,
Kumar Krishna (1996). Leamning From Conflicl, New Delhi, Orient Longman,
Peters, RS, (1967). The Concept of Education, UK. Routledge.
Margarcl, K.T. {1999) The open Classroom, New Defhi, Orient Longman.
0. PremaClarke (2001). Teaching & Leaming: The Culture of pedagogy, New Delhi.
Sape Publication,
1. Sleven H. Cahn. (1970}, The Philosophical Foundation al Education, New York.
Harper & Row Publishers.
12.  Sykes, Marjorie{ 1983). The Story of Nai Taleem. Wardha. Nat Taleem Samili,
[3. Thapan. M. {1991). Lifc at School: An Ethnographic Study. Delhi. Oxford
University Press. ®
Anond, C.L. etal. (1983). The teacher and Education in Emerging Indian Society
New Delhi, NCERT. .
“epor of the Universily Education Commission. (1948).

moNER St Eh e

~na N.R. (1995-96) Swaroop Philosophical and Sociological Foundation of

“jon. Meerut. Usha Printer.
R, (1973). Educational Thought and Practice. New Delhi. Sterling Publication,

\Eﬁf (1999) e & [fder smw <drg -y &1 e, e,
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B. Ed. First Year
Group A: Corce Courses
CC 2: Learner, Learning and Cognition

Instructional ‘Time: 4 periods/weel Wax. Marks: 100

Exam. Duration: 3 [Tours Internal: 25
External: 75

Objectives of 1he Cowrrse:

O the completion ol course, the student teacher will be able io :

. sittate individuad devetopment in a socio-culural contend:

® des clop an understimding about the impact/in{luence ol socio-cultural contex
in shaping human development. especially with respeet 1o the Indian conteal

@ acquire theoretical perspeetives and develop ar understanding ol dimension:
and stages o human development and developmensal 1asks:

- understand a range ofcognitive skills and aileelive processes in hunin leamers o

s hecome aware ol difTerent contexts of learning and situale scirools as i speciii,
cnvironment for learning: :

% reflect on theirown implicit understanding ofthe nature and Rinds of learninz

g gain an understanding of difTerent theoretical pesspectives on learning w ith \.
locus on cognilive views al lcaming as well as social- constructivisl theories

@ explare the possibilities of an undersianding of processes in uman cognition
and meaning-making them is basis lor designing learning enviranments :mJ;
cxperiences ol school: and ]

® appreciate the critical role ol learner s based on differences and contexts it

making meanings. and hence draw oul implications for schaols and lcachers
Course Qutline:

Unit E: Learner us a Developing [ndividual ;

*  Developmental Influences: Development as a resuttunt of inleractions betwee!
individual polential (innate, acquired) and external environment (physical
sacio-cullural, ceonomic and technological).

*  Niwre and nurture. continuily and discontinuity and growth and maturalio.
ISSUCS. .

* implications {or teachers lo develop holistic understanding of the learner i |
contexl.

* The understanding of cognitive and affective processes influencing lh|
development of the learner and their applications in classroom teaching.

Unit 1I: Development and Learning

*  Meaning and principles ol developmenl, relationship hclwm,n devclopmer
and learming,

*  Dimensions of individunl development: physical, copnitive, languag:
emoiional, socml and moral, their interrelationships and implications [t
teachers (relevant ideas of Piaget, Erikson and Kohfberg).

*  Stagesofdevelopment—developmenital tasks with focus on processes growt
nnd development across various stages [tom infancy 1o post adalescen.
(specinl emphasis on concems of adolescence).
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Meaning of *coguition’ and its role in leaming.

Socio-cultural factors influencing development and learning.
Facilitating holistic development {for sclf and socicty). (The focus is on
understanding the key concepts of development and cognition, dilferent
stapes and dimensions ol development and their applications in teaching—

lcarping coniexis).

Unit Li1: Theorctical Perspeclives on Learning

apply them in diflerent leaming situalions). 1. Rellective Written Assipnments
Unit IV Learning in ‘Constructivist’ Perspective 2, Ticld observation notes
a Distinclions between leaming as ‘construction of knowledge™ and leaming.as 3. Anilysis of a [carning situation and case sludy, using theoreti I i
. (ransmission and reception of knowledge’. 4 Adminisltration of nny one standardized tests 1( [m,ﬁﬁ EELLHEH _Fcﬁcct}vcs
8 Social-Constructivist perspective (aiso Bruner and Ausubel's perspeclive) ) creativity) and preparalion of psychological nssussmcft re E:_f“ udes atude/
and applications of Vygotsky's ideas in lcaching. 3. Prepare a eritical report on implications ol any one theo l_]3' b |
@ Understanding processes 1hat facilitate ‘construction of knowledpe™ ! Erickson nnd Bandura. ry for lcaming — Piaget.
(i) Experiential learning and rcflection 9. Sclectachild with leaming problem (refer 5.5) and carry out academi 3
(i) Social mediation in any one subject, identify Ihe remedial measures and pre i: ';ﬂ:éc assessment
(is1) Cognitive negotiabiiity 7. Preparation of leamers’ profile based on cognilive and mun_mFI e hP-:Jn_ . |
(iv) Situated lcaming and cognitive apprenticeship o depict inter and intra individual differences gnitive characleristics ) :
(v) Meta-copnition. Modes of Internal Assessment Marks - ! :
. Creating facilitative leaming environment, Writlen lests i0 ; L
@ Teachers’ attitudes, expectations — enhancing molivation, Achicvement Any three of the following: 5 r E

]
Cognilivist and Social Copnitivis {Bandura), Informalion-Procassing vicw, ¢ Leclure-cum-discussion
| lumanist Social-Constructivist Socinl Cognitive Leaming {drawing sclectively »  Swdy o seleeted readings and discussions around overyiew
on the ideas of Skinner. Piagel. Rogers, Vygotsky). *  Anecdotes. experienlial and reflective writings o
(1) Conuepls and principles ol euch perspective and their apphicability »  Audio-visual clips of learning situations un:d faraofiorg B
_indiflerent leaming situalions discussion in small groups as wallag lﬂl'gm:lemup eractions. analvsis and
(ii) ‘Relevance and applicability ol various theories of learning for »  Group presentations of Key themes and ﬂ;nl:ﬂpl:-;
different kinds of learning situations »  Exemplars nf‘cnnsl_ruclivi;l’ leurning situations, Case studi : :
(i) Role of learner in various leaming situations, as seen in dillercnl and discussion’ ' studies, their unalysis
theoretical perspectives : : »  Close abservation ol leamers (sludenis) in learning situations al school
(iv) Role of tcacher in leaching-learning siluations: a) lransmilter ol wcll as in other contexts; making ficld hotes s al school, as
knowledge. by model, c facilitator, d) negetiator. ¢) co-learncr. » [Interpretalion, analysis and discussion of observations 5
(The focus is on building understanding of diflercnt psychological . *  Assipnmenis based on the above
. Practicum:

Implicit knowledge and beliets about leaming (demystifing misconceplions}.
Perspectives on human leaming: Behaviourist (condilioning paradigm in briel).

perspectives of leaming and helping student wachers (o leam 10

motivation, posilive emotions, scl {-cfficacy,
lcarning. {The focusison |casming as a constructive rather than are

process, The lcamer- cenle
lcamming as conlextual and self-regulated proce

classroom practices).

UnitV: Individual differences among Learners

collaboralive and selfregulated
productive

red orientation has implications for understanding
¢s and following suilable .

v.D.S.U. Syllabus/B.Ed. Programme /13

languages ol leamers’ a ' ion, 1
nd languare of instruction, im iflcrenta
‘ : Euiy . clofdiflcrental *
capilal® of learners. ” e
'l:il_rl:](_]-:rsiu_mdmg differcnces based on a range ol cognilive abilitics— leamning
1tliculties, slow learners and dyslexics, intellectual deficiency, intellectual

'F % - - - L " L] L]
#iflcdness. Iimplications for calering 1o individueal variations in view ol

diffcrence’ rather than "deficit’ perspective,

Modes of Learning Engagement:
Modes ot lcaming engagement will include:

[

Rellective Written Assignmenls

Reflective Written Assignments
Field observation notes

Analysis of a leaming situation and case '
ndc i :
o — study, using thearetical perspectives

Suggested Rendings:
Ambron, S.R, {[981). Child Development, New York. Holt Rinchart & Winston.

& Dimensions of differences in psychological alributcs—cognitive abililics, 2. Atkimson, Richard C. ct.al. (1983). Introducti
S . 2 » Cl.al : {
. interest, aptitude, creativity, personality, values. ; : Harcourt Beace Johanovieh tng: ction to Psychology. New Yaork.
» Understanding learners from muitiple intelligence perspective with a focus . Benjafield, J.G (1992). Cognition. Prentice Hall _
on Gardner's theory of multiple intelligence. Implications lor 1:cachi.ng-lc:aming | 4.  Blackie, J.{ |971}. How Children Leamn in J.u(:] *SEIEELT:;EI 1b'1IL;'.‘.I15|‘:1‘5~],]_ y

in |.h¢l':g.hluf:hanging:nnccptut‘iniclligr:ncc, includin.gcmulmnalmte.lhgcncc. :. New York. Readings in the Foundations o fEduﬁ*inn Er’ulli’ C C ncll er {eds.)

. » Differences in earners based oh predominant “lcaming styles’. 5. Brown, J.5,, Collins A and Dugrid, P (1989) Sim;‘ﬂdiﬂugni;iu;c}a::fhtc ;
. ’ ' ulture

o-cultural caniexts: Impact of home

—_— ————-n

. DifTerences in lcamers based on socl
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of Leaming, Educational Rescarcher: 32-42. ' |
6. Dcceceo. (1970). lialy. Psychology & Learning and Instruchion ECducational
Psychology Prenlice. ‘ | |
7 Flavell. 1.1 (1963). The Developmental Psychology ol Jean Pioget, Nuw York.
Van Mo strand. . . | i
8. Gange, R. M. {1985). The Condilions ol Learning and Theory of Instruction {d
edition). New York. 1lolt. Rincharl and Winslon.
.9 Gardaer, F, (1999} The disciplined mind what all studenls should understand,
New York. Simon & Schuster. |
10. Gardner, Howard (1989). Frames of Mind. New York. The Theory of Multiple
Intelligences. Basic Books. |
1 Gardner, Howard {1991). The Unschooled Mind. New York. H-.:m_n_c Buooks.
2. Tlurlock, E.B. (1964). Child Deselopment. New Yok, I‘-d'..:gl::u. il Bngl-: Co.
3 Kolh. D.A. (1984). Expericential Learning. Izngclwood Clitls, NI Prentice-Hall
Rogers, CR. {1980). Educational Psychology in (he Classroum, New York. Oxford
University Press. o o
14, Lura. A.R.(1976). Copnitive Development: 1S Cultural und Secial Foundations,
Coumnbridpe. - Mass. [avward Universily Press. _ L
15. Phillippe Aives. {1962). Centurics of Childhood. A Sociology of Family Lile.
| New York., Knops. |
16. Rosser, Rosemary A, (1993). Cognitive Development. USA Psycholagical sl
Biological Perspectives, Allyn dand Bacon. ) N
17. Wolfolk {1987). Educational Psychology. Prentice H:_lll I:.aglr:.'-.mc_nd CIift, |
I8, Srivastava, AK. (1998). Child Development. The Indian Perspective. New Delbi.
NCERT. o
19.  Sibia, A.(2006). Lilc a Mirambika. New Delhi. NCERT,
20. Sarangapani M. Padma. (2003). Construcling School Knowledge. An Ethnography
ol lcamning in an Indian Village. New Delhi. Sage Publicaion o
21.  Chauban S. S. (2002). Advanced Education Psycholopgy. D::!hll.. Vikas Puhhcaufm.
72, Woollolk, A.E. (2009). Educational Psychology (11" Edilion) (My Educalion
I.ab Series) Prentice Hall. - . | _ |
73. Werlsch, 1.V. (1985). Vypotsky and the Social Formation of Mind. [Harvard
University Press . ' N
24. Chauhan, S.S. (1990). Advanced Cducational Psycholopy. New Dethi. Vikas
Publication House. o |
25 Shanna R.A. (1996). Fundamentals of Educational Psychology. Meerut, Lal Book
Depot, _
B. Ed. First Year
Group A: Core Courses

CC 3: Curriculum and School

[nsteuctional Time: 4 periods/week Max. Marks: 100

Exam. Duration: 3 Hours Inlterngl: 25 .

External: 75
Objectives of the Course: _
On the complction of course, the student teacher wili be arhh: 1o
' e develop an Understanding of the CMErging Curnm_;lum theory. |
e devclopan Understanding intothe various foundation of E}IITICI.I]UIH Elann ing
»  acquaint the student with the existing approaches (o curriculum design,
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reflect on various trends in eurriculum development,

enable student (o understand Lhe basic concepts o educational management.
develop n [wluristic visien aboul devising new curriculum design.

orient the student teachers with eurriculum  process and construction o
curmcnium development,

Course Outline:

Unit I: Concept of Curriculum

e  Undersianding the meanings and nature of Curriculum: need and imporiance
ol curriculum in schools

¢ DiMercnuiating Curriculum Framework. Curriculum and Svllabus: their
signihcance in schoot education

L

IFacets ol curriculum: core curriculum - signilicance in Indian contex,
s Mueaning and concerns of “hidden” curmiculum
o Cyurriculum sisualized at different levels: nanunal-level: state-level: school
level; class-level and related issucs
Unit I§: Curriculum Determinants and Considerations
° Rroad determinants of curriculuny making: (At the nationa! or state level)
Educational and Professianal Polices
- Sacio-polilical aspirations including ideelogies and educinional
VISION
a 2CONoMic necessities
. technological possibilities
= culiural orientations
. national prigrilies
Considerations in curriculum development; {at school level)
FForms of knowledge and its characlerization in diflerent schoal subjects;

Relevance and speeificity ol educational objectives for concerned level:
l.carner characleristics

‘Teachers' experiences and concems

Socio-cullural context of students - multi-culiural, muli-lingual aspects
Critical issues: environmental concerns, gender diflerences. inclusiveness.
value concerns and issugs, social sensitivity

Unit [11: Curriculum Development {at school level)

+  Underslanding shifls in cmphasis in approach to curriculum: from subject
cenlered *minimum levels of leaming' and behaviouristic leamning outcames;
(o integraled approach involving development of perspectives, concepts and
skills across subjects, incorporating environmental/local concems, 10 activily”
centered and constructivisl orientalion

&  Process of Curriculum making

=  [ormulating aims and abjectives (bascd on overall curricular aims

and sytlabus)

Crileria for selecting knowledge and representing knoswledge in the

form of thematic gueslions in different subjects

Orpanizing [undamenial concepls and themes verlically across kevels

and integrating (hemes within {and across) difTerent subjects
Sclection and organization of learming situations

Unit IV: School - the site of curriculum engagement

Rolc of school Philosophy, Management and Administration (and orpanizatinn®




- ==
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Praclicum: o
in crealing a context for development of curriculum. . . Preparation of any Lopic from the course conient and presenting in the
»  Available infrastructure, curricular sites and resources (library, laboratory, classroom.
school playground, neighbourhood cle) 2. Analvtical study of schoel- curriculumn developmenl. | N
«  School cullure, climate, cnvironment and (ime management as the conlext for 3. 3. Reporl on curriculum development far the school stage in stale/UT.
leachers™ work 4. _ Write a paper on curriculum devetopment.
¢  Conslruction of curriculum vis a vis leachers role and support in *developing 5, I3evelopment ol a unil lest and ils try oul.
curriculum’ ‘transacling curriculum® and *rescarching curriculum’ 6. Zvaluation of a schoo! textbook.
Space [or teacher asa Critical Pedagogue , . Modes of Internnl Assessment Marks
* Roleof cxlernal agencies in providing curriculum and pedagogic support 10 : Wrilten tests 10
tcachers within schools - local, regional, national Any three ol the [ollowing: 15 _ '
Unit ¥: Curriculum implementation nnd renewal s  Nature and level of participalion in discussions
*  Opcrationalizing curriculum into learning situations - Teachers’ role in »  Presentations based on readings _ g ;
generating dvnamic curricular expericnces through: | e Ficld notes on obscrvations and interviews in schools. and linking these witly
*  flexible interpretalion o cumicular aims | concepls intreduced _ ) —
*  contexlualization of learning »  Analysis ol curriculum d.:vu:lﬂplnenmnmlcmcnlalmn processes within
«  varied leaming experiences school, based on ficld notes and abservations.
«  Selection and development of leamning resources (1ext-hooks, icaching-leaming Suggesicd Readings: _ _
malcrials and resources outside the school- local environment, community 1. Bob Maon and Patricia Murphy (Ed). {199%). Curficulum in Context, London. )
and media, cte. , Paul Chapman Publishing. . n
Evolving assessmeni modes a2 Chrvshochoos, N.E. (1998). Leamcr Needs and_ Syllabus Design. MLA. *
Reviewing and renewal of aims and processes Disseriation. England. School of English. University of Durh.nm; -
i I'rocess of curriculum evaluation and revision- need [or a model of conlinual 3. D.1. TFlinders and S.5. Thorton (eds). (1997). My Pedagopic Creed. New
’ cvaluation York. The Curriculum Studies Reader, Routledge.
I Feedback from learners, teachers, communily and administralors: 4. W, Ford and Lawrenee Pungo. (1964). The structure of Knowledge and the
| , Observable in congruencies and comrespondence between expectations nnd curriculum. Chicago. Rand McNally & Company.
; actual achievements 5. Groundland, N.E. (1981). Mcasurement and Evaluation in Teaching. Ne
} Modes of Learning Engagement: York. Macmillan. ) o
A set ol readings need 10 be compiled, which includes those which clarify key concepts, 6. Kelley, A.B. (1996). The Curricular Theory and Practice. US. Harper un
trace the evolulion of aliernative conceptions of curriculum, contextuatize the problem Row. _ , R 4 _k
of curriculum, indicate ways of developing, implementing and reviewing curriculum, In 7. Kumar Krishna. (1997). What is Worth Teaching. i\!cw Dl Orient L:c-ngmm_ _
addition, Natienal Curriculum documents and relevant secondary school syllabi shauld 8. Taba. Hilda. (1962). Curriculum Development. Theory and Practice. N¢
also be made available. York. § lar Coun. Brace and Wald. _ _ )
The [ollowing modes of leamning engagement are supggested: g, Tyler. R.W. (1949). Basic Principles of Curriculum and Lnstruction. Chicag
e Intraductory lectures on key themes and concepts Uniwversily of Chicago P1gss. L . :
e  Study and discussions on the process of curriculum development at various 10. Kochhar S.K. (1570). Sccondary School Administration, New Delhi. Sterli
levels publishers. ; ,
e  Study of the NCF 2005 as well as lhe earlier Curriculum Frameworks and a 1. The Report of Eduention Commission. (1964-66). MHRD Govl. of Indi:
prescribed syllabus; 12. HEAT, Y. (1906), YT v AR R o wreant, 7ve. GRIRIEER])

Discussion on purpose of curriculum framework;
Critical evalualion of the extent to which the curriculum framework is rellected
tn the syllabus (in small groups)

s  Imcractions with school teachers and principal about how they operationalize
the prescribed curriculum into an action plan; how curriculum is cvalualed
and revised

1 ¢  Qbserving the kinds of curricular.experiences a school provides apart from
- classroom teaching and discemn their relevance vis a vis teamer developmeni,
: for this, interactlions with teachers and students could be held

»  Study of selected readings and presentations based on these

13. TIT U, S, (1990}.@%%.%%%%@3

14. HRaar ©E, 9. (1965). ey TR @ |G, A ﬁﬁlﬁdgﬁ?ﬁqﬁ

15, aferes & @ (198s5). frenaa TS W RS R B WA, WS, AT
feut |

16. gﬁ?aﬁﬁ ey, (1998). forarera Waww, Irsgamell. faewil. WeereH |

17. it aTRen, (190s). Rarea e aur R, iRe. warw-t gfirea |

18. o wRe. (2003), TG e AR e @ w73 Rl ed

QY 30 AR AR T |

e L | — e —— —— ——
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B.Ed. First Year
Group B: Pedagogy Courses
PC 1: Pedagogy of Science

Partl
Insiructional Time: 4 periods/week (Theory) Max. Marks : 100
2 periods/ week {Praclicum) Internat : 15
Exam. Duration: 3 Hours - External A e

Objectives of the Course:

On completion of the course, the student teacher will be able to:

s gain nsight about the nature and curriculum of scicnee.

& comprehend the approaches and stralegics of leamning science at secondary level,

@ apply pedagogic aspects in teaching-learning ot science effectively by adopting
appropriate teaching strategy.

@ discuss a lopic in science, construcltesl ilems Lo measure objectives belonging to
various ¢ognitive levels,

@ use teaching aids elfeclively in teaching science,

Course Outline:

Unit-1: Nature and Curriculum of Science

MNature of Science: History, Philosophy and naturc of scicnce, its role ond imporance

in daily life. Science as interdisciplinary area of learning, contribution of eminent

scienlisis—Isaac Newlon, Dallon, Neils Behr, De Broglic, C. V. Raman, J. . Bosc,

Albcrt Einstein, Charls Darvwin, H.G Khurana, &tc.

Science Curriculum: objectives of science curriculum, trends in Science curriculum,

learner centred curmiculum in science, analysis of science syllabi and textbooks of

NCERT and states at upper primary and secondary level; Analysis of other print and

non-print materials (A.V, & ICT) used in various slates in the arca of physical scicncee.

Objectives of teaching science, instructional objeclives, identification of teaching points,

organising the content, designing learning experiences, instructional resources: multimedia,

compuler, charts, models, improvised apparatus and their role and functions.

Unit II; Approaches and Sirategies of Learning Science

Lesson Planning: Pedagogical shift from science as fixed body of knowledge Lo process

of constructing knowledge, scientific method—observation, enquiry, hypothesis,

experimentation, dale collection, generalization and unit and lesson planning using

constructivist approach taking examples from specific contents of science such as

electric circuit, magnetic effects of current, physical and chemical changes, animal and

plant Kingdom.

Stratepics of Learning: inquiry approach, ¢xperimentation, problem solving, concept

muopping, collaborating lcnrnmgund gxpericntial leaming in science, facilitating leamers
for self-study in science.

. Unit [II: Pedagogic aspects in teaching - learning of Science
. Pedapogic aspgcets in lcaching-leaming of physical science concepts such as Newlon's

laws of motien, universal law of gravitation, heal as encrgy, (emperature, transfer of
heat, reflection, refraction and total intemnal reflection eflighi.

1 Mole concept and Avogndro number, structure of atom, periodicity of elements, acid,
" base & salt and pH scale, carbon and its compounds, ‘
" Unit 1¥: Exploring learning of Science

Exploring [earning of science concepts such as types and structure of cell, briecf account
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. of funclions of various cell organelles, cel! division, clementary idea of mitosis and

meiosis. Struclure and Munclion of meristems (apical meristems), permanent [ssue
(Complex, secretory) structure and functions of epithelial, connective. muscular and
nervous tissues, feeding mechanism, nutrients, balance diet and nutrition deficieney
diseases. communicable and non communicable diseases.

Unit V: Evaluation in Scicnce

Concepl of CCE, modes of evaluation: oral, abservation and wrilten, cbjective and
cssay type queslions, types of objective test items: short answer, type, multiple
choice ype. fill-in-blank 1ype, true-false, maiching type, making of test ilems,
achicvemenl test, diagnostic test and their construclion, preparation of blue print
laking cxamples of concepts of science mentioned in unit Il and IV,

Modes of Learning Engagement:

Constructivist appraach: Aclivity based leaming experimentation, Inlerachve learning,
Group work. demonstration method, Peer learning, Project work, Assignments followed
by presentation, Discussion, Inquiry appreach, Concepl mapping cic.

Lanpuage across the Curriculum Aclivilies? As annlegral part of ieaching-icaming
process, relevant activities should be carricd out Lo enhance and promote lunguage skills
(LSRW) and praolicicncy based on the ralionale of Language across Curriculum. The
activities in this regard are language centered and, therciore, the focus of learning and
teaching activitics should be on language skills not necessanily on the conlent. The

activities in this regard may be designed/improvised according to the context. Some ol

the exemplar activities may nclude:
¢«  Prescntation {Oral and Wrilten) based on themes from the conlent arca
Dchate on themes froim the content area
PPanel discussion/Scminar/ discussion ete.
Group discussion/group work
Queslion-answer sessions
Role play/dramatizalion
Extempore specch/Elocution
e  Organization of reading/re{lection activitics beyond the texibooks
Praclicum:
Activities based on Science at school level

1.  Preparation of eaching aids: charls, models, Preparation of ene working modet, '
2. Preparulion of a model lesson plan followed by seminar/ preseniation belore the -

whole group.

uniy, name of the theme/topic, material used, procedure, learning ouicames)

1
it
|

3. Preparation of kil for teaching learning of a 1opic along with write up {(namc ol |

4"  Construction of an achievement test, its administration on one section of a class |

and analysis of results.

Study of laws of reflection and refraction.

Yerification of Ohm’s low

Demonstration of Magnetic eflect of current

Preparation of crysinls of copper sulphale.

Study of Exothermic and endothermic reactions

10 Preparations of gases (H,, O, & CO, ) and study of rhmr properiies
11 Study of chemical reaclions (:umbmalmn and decompositton reactions)
12 Prepamation of blood film/blood group testing

NS R b N L
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13 Swedy of difTusion and osmosis

14 Study of evolution of C(), and hcat in respiration =
I5  Study of evolution of O, in photosynthesis,

Modcs of Internal Assessment Marks
Writlen Tests |G

Any three activities given under Practicum 13

Suggested Readings: :

. Lewis. I. (1972). Teaching of school physics, UNESCO. Penguin Book,

2. And-:rsc‘m. l—_hms O and Koutnik. Paul G (1972). Towards Morg eflective science
[nstructian in education. The MacMillan Co. London. New York and Courier
MacMillan.

3. Das, RC. (1984). Curricolum and Evaluation. New Delhi. National Council of
Educational, Rescarch and Training.

4. Driver.R. (1983). The pupil as scientist. Buckighain, Open University Press.

5 23}:2:111;1.[!. (1988). Vigyan Shikshan Ka Ayonjan. Agra. Har Prusad Bhargava &
Sons.

6.  NCERT (2009) Scicnce Texthook for Class [X and X. New Delln. NCERT

7. NCERT {20035) National Curriculum Framework. New Delhi. NCLERT

Web Sites :

1. hupzfwww.ic.columbia cdu/mstscience.ed/courses.asp.
7.3 hitpzAwvww,edu.uwo.ca

B.Ed. First Year
Group B: Pedagogy Courses

PC 1: Pedagogy of Physieal Science
: Partl
Instructional Time : 4 periods/week (Theory)
2 periods! week (Practicum)
Exam. Duration : 3 Hours
Objectives of the Course:
On completion of the course, the student leacher will be able to:
° pain insight about the nature and curriculum of science.
. camprehend the approaches and stcategics of learning physical science al
sccondary level, :
3 apply pedagogic aspects in teaching-learning of physical scicnce elfectively by
adopting approprinle teaching sirategy. -
. disf_:uss a topic in science, construct tesl items to measure abjectives belonging 10
various cognitive levels,
e  uscleaching aids effectively in teaching science.
Course Ouiline:
Unit 1: Nature and Curriculum of Scicnce
Nalure of Science: history, philosophy and npature of science, its role and impertance in
daily life. Science as interdiseiplinary arca of leaming. coniribution of cinent scienlisls—

1saac Newton, Dalwon, Neils Bohr, De Broplie, C. V. Raman, J. C. Bose. Alberl Linstein,
cte.

Seience Curricvlum: objectives of seience curriculum, Irends in science curriculum,
learner cenired curriculum in science, analysis of scicnce syllabi and (exibooks of

Max. Marks: 100
Internal: 25
External: 75
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NCERT and slates at upper primary and secondary level: Analysis of other print and
non-prim materials (A.V. & |CT)used in various slates in the area of physical scicnee.
Objectives of Leaching scicnee, instru ctional abjectives, identification of teaching points,
organising (he content, designing learning experiences, instructional resources: multimedia,
compulcr, chars, maodels, improvised apparotus and their role and functions.

Unit 1I: Approaches and Strategies of Learning Physical Scicnce

Lesson Planning: Pedapoegical shilt from seienceas fixed body of knowledge 10 proccss
of constructing knowledge, scicnufic method—observation, enquiry, hypothesis.
experimenlation, data collection. pencralization and unit and lesson planning using
construclivist approach taking examples [rom specilic contents of scicnce such as
clectric circuil. magnetic ¢ffects ol current. physical and chemical changes.

Strategics of Leaming: inquiry approach. ¢xperimentation. problem solving. voncept
mapping. collaborating leaming and experiential learning in science, facilitting lcamers
(or seli~siudy in science.

Unit 111; Pedagogic aspects in teaching - learning of Science

Pedngogic aspects in teaching-learning of scicnce concepss such as nature of matter:
classification ol matter based on chemical constilution ¢kements, compounds and mixiunes,
lypes of mixures- homogenaus and heterogencous solution, atoms and inalecules,
alomic theory of matter, atomic and molccular masses, concepl of mole, chemical
reaclions. lypes of chemical reaclions: cambinatjon, decomposition displacementl
reactions. cleetronic concepl of oxidation reduction, oxidation numbecr of redox reactions.
clementary idea of clectro chemical cell and dry cell.

Unit 1V: Exploration of learning of Science

Exploration of fcaming of science concepts such as displacement, motion and ils Llypcs.
speed, velocity and acceleration, anpular velocity and acceleration. force: magnitude and
direction, addition and subtraction, resuliant, balanced and unbalanced force, momenium,
work: work done by force, dependence of work on relative orientation of [oree and
displacements, encrgy, (kinetic and potential) work - ¢nergy equivalence, power
conversion of K.E. into P.E. and vice-versa, law of conservation of encrgy and momentum,
oravilalion; Newton's laws of gravitation, acceleration ducto gravity, factors afecling

-i.gll|

Unit ¥: Evaluatien in Science

Concept of CCE, modes of ¢valuation: oral, abservation and written. objeclive and
essay lype questions, types of objcctive 1est items: short answer, Lype, multiple
choice type, lill-in-blank type, true-false, matching type, making of test items,
achievement test, diagnostic lest and their construction, preparation ol blue print
laking examples of concepts of science mentioned in unit 111 and 1V.

Modes of Learning Engagement:

Conslruclivist approach: Aclivity based learning experimentation, Interactive learning,

Group work, Pcer learning, Projecl work, Assignments [ollowed by presentation, |

Discussion. Inguiry approach, Concep! mapping &tc.

Language across the Curriculum Activilies: As an intepral part of teaching-learning,
process, relevant activitics should be carried out 1o enhance and premote language skills
(LSRW) and proficiency based on the rationale of Language across Curricujum. The
activitics in this regard are language centered and, therefore, the focus of learning and
teaching aclivilies should be on language skills not necessarily on the content. The
activities in this regard may be designed/improvised according to the context. Some of
the exemplar activitics may include:
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Presentation (Oral and Writlen) based on themes from the contenl area
Dcbate on themes from the content arca
Pancl discussion/Seminar/ discussion etc.
Group discussion/group work
Question-answer scssions
Role play/dramatization
Extempere speech/Elocution
*  Organization of reading/reflcction-activities beyond the 1extbooks
Practicum:
Activilies based on Science syllabus af sccandary level
l. Preparation of one working model,

2. Preparalion of'a model lesson plan followed by seminar /presentition before
the whole group.

& @ & & & =8 &

3. Preparation of kit for teaching leaming of a topic aleng with wrile up (namme of

unit, name of the theme/(opic. material used. procedure, leamning outcomes)
d. Conslruction ol'an achievement lest, its adminisiration on one scclion of a
. class and analysis of resulis.

5. Preparation of designs of ideal Laboratory/Herbarium/Aquarium/terrarivm.

6. Mecasuring the rates of water absorption and loss in plants and animals.

7 To design and perform experiment le demonstrate that by product of Respiralion
in plants and animals is heat.

8. To demonsirate oxygen consumption during respiration in plants and animals.

9. Perform experiments to detect the presence of carbohydrates, lipids and proteins
in food by qualitative chemical tests. ’

10, Measurement of length, mass, time, lemperalure, current, voltage.

I1.  Graphic manipulation like {a) distance-time graph (b) velocity — time graph (¢}
voltage — current graph (d) tlemperature — time graph.

12 Study of motion under force {design and demonstration),

13.  Methods of preparation of common laboratory reagents.

14.  Separation of substances of a given mixture Jike (1} NaCI, NH,Cl and sand and (ii)
Sulpher, NaCl and Iron scrap. '

}5. Preparation of crystals of CuSC,.5H,0

Modes of Internal Assessment Marks
Wrilten Test 10
Any three activities given under Practicum 15

suggested Readings:

I, P.K.G Nair. (1985). Principle of Envirenmental Biology. UNESCO training of
science teachers and educators Bangkok UNESCO.

NCERT. (1978). Teacher Education Curriculum Framework. New Delhi. NCERT,
Das. R.C.(1985). Science Teaching in Schools. Sterling publication.

Heiss, E.d. Oboum, E.S. HofTman, C,W. (1961). Modern Science teaching. New
York, McMillan Publication.

. NCERT. {2009). Science Texthook for Class IX & X. New Delhi. NCERT.
Yeb Sites .

hitp:/wwiv.te.columbin.edu/mst/science.ed/coursgs.asp.

hitp;/wwwy.edu. uwo.ca
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Instructional Time: 4 periodsfweck (Theory)

Exam. Duralion:

B.Ed. First Year
Group B: Pedagogy Courses
PC 1 — Pedagogy of English
Part I
Max. Maorks: 100

Internal: 25

10ds fweek (Practicum)
g R ( External: 75

3 Hours

Objeclives of the Course: |
On completion ol the course, the student teacher will be able to:

understand the nature and resourees of fanguage and issues related 10 language
acquisition. language lcarming and mullilinguallism: o
acquire knowledge about the rnlu,‘slmus, objectives and problems ol eaching
Iinglish as a second language in ]nch:_l. ‘ | [E——
develop the four basic skillsi.c. listening, speaking, reading and writing in 51_1.1 ents.
enrich their knowledge ol English vocabulary, slructures. grammar and usage.
improvisc and use appropriate aids for tcaching Epgllsh. ‘ i
know, compare and analyze various methods ol and approaches 15 eaching
L2nplish as a second languape. ! .
plan and tecach lessons in English prose. pociry, gmmma:_un-:l compaosition re!zm.
1o the Lextbooks prescribed by diflerent State Boards of lSr::nndarg_,r Educz_uunn.
usc various techniques for the evaluation ol learner’s a.-:hl.::w:mcn'l in Cnglish.
idenlify and analyze crrors to plan and cxecute remedial instruction.

Conrse Qutline:
Unit I: English Grammar and Usage

Delerminers

Infinitive, Padiciples and Gerund

Tense

Auxiliarics and Modals

Concord | .
x5 : Conditionols _

g:;ln!:l':usngiinn of Sentences: Direct and Indiree! Speech, Aclive and Passive |

Voice

Unit 11: Naiure of Language

MNature of language

Characieristics of languapge

Forms of language {oral and written)
Functions of language

Languape and communication

Unit 111: Langoage Learning

Languape Acquisition

Langunge Leamning: Types and process: L1, I.:Z and FL
Language and learning: Language Across Curriculum
Multilingualism as a Resource

Unit 1¥: Acquisition of Langnage Skills i

Receptlive skills: listening and reading skills _ _ -
Developing listening skills through slnrylclhn:g, dialopues, siluationa
conversations, role plays elc. Developing reading skills through Reading Aloud

oAl el .

|

:
i
.o
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and Silent reading, Intensive & Exiensive Reading. Skimming and Scanntng

e  Productive Skills: speaking and wriling
Developing speaking and writing skills through storytelling, dialogues, situational
conversalions, role plays ete, Developing writing sKitls, process, mechanics and
steps of wriling: brainstorming, nole-making. organizing thoughts, preparing first
dralt, cditing and improving, finalizing. Wriling and teaching of lelters. applications,
reparts. stores, ¢e-mails, paragraphs. CV/resume, précis, summary, nates, dialogues
elc.

Unit V: Language Teaching

*«  Approaches, Methods and Techniques

=  Various lypes ol Approaches: Siruclural-Situational Approach Communicalive
Approach, Constructivisl Approach and Eclectic Appreach.

*  Vanous Lvpes of Mcelhods: Grammar-Translation Method. Bilingual Method.
ireet Methad elc. i ‘

»  Teaching Diflerent Forms of English Literature: Prose. Poctry
and Drama

e  Lesson planning: Nature, objeclives and needs; Lesson pianning in prose, poviry
and drama at schoul level.

Modes of Learning Engagement:

Modcs of Learning Engagement will be based on eclectic approach. It includes

questiomng, Leclure-cum-discussion, Demaonstrations, Communicalive aclivilics,

Situational teaching and Leaming by Doing. organizing ingquiry aclivities/open ended

activities for icaming English, Group work and discussion; Use of ICT related 1o F1LLS

LLT, Group work on pedagopic analysis of conleni and planning lessons, and peer

interaction. The emphasis will be on learner-centered Leaching.

Language across the Curriculum Activilies:

. Asan integral part of teaching-learmning process, relevant activilics should be carmied out

1o enhance and promotc langunge skills (L.SRW) and proliciency based on the rationale
of Languape Across Curriculum. The activities in this regard are language centered and,
therefore, the focus of leamning and teaching activitics should be an language skills not
necessarily on the content. The activities in this regard may be desipned/improvised
according to the context. Some of the exemplar activities may include:
. Presentation (CUral and Wrillen) based on tiemes [rom Lhe content arca
Debate on themes {rom the conient arca
Pane! discussion/Seminar/discussion clc,
Group discussion/group work
Question-ansier sessions
Rale play/dramatization
Extempore speech/Elocution
Qrganizalion of reading/reflection activities beyond the lexibooks
‘racticum:
Obscrvation and recording of practical difficullies in the tcaching of English
, al upper primary and secondary levels.
1. Preparing a small dictionary of the difficult words used in the upper primary
and secondary texibooks,
Preparing different visual-aids for teaching.
Framing suitable exercises on a given lopic /passage.
Development of language pames
- Preparation of 20 test items (5 cach on the LSRW skills).

A e W d""eT W
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7. Analyzing errors commitied by students. e

8. Analysis and calegonization ol exercises on grammar as given in the prescribed
lextbook of the school. 3

9. A wrile-up an the problems laced by the school students in relation wo the

acquisition ol the receplive (listening and reading) or productive {speaking
and wriling) skills in English,

10, A wrilc-up on the comparison between English and mother tongue/home
language in 1erms of sounds and word-arder.

1. Scleclion of malerials for writing in English [rom the newspapers. comics,
magazines. advertisements und preparation of an outline for teaching lanpuage
iems.

Modes of Iniernnl Assessment Marks

Writlen sl L0

Assignments {sclected from practicum) 15

Sugpested Readings:

1. Bansal, R.K. und Harrison, J.B. {1972). Spoken Lnelish {or Indiu. Madras. Orient
l.ongman Lid,

2. Baruah, |.C. (1985). The Lnglish Teachers’ [Mandbook. New Delhi, Sterling,
Publishing Pvi, Lid.

3. Bright. 1. A. and McGrepor, G P, (1970). Teaching English as Second LanguagL

" London, Longman.

4. Brumfit, C.J. {1984). Communicative Mcthodology in Language Teaching.

Cambridge. Cambridge University Press.

Doff, A. {1988). Teaching English. Cambridge. Cambridge Universily Press.

6. TFreeman, Dianc-Larsen. (2000). Techniques and Principles in language Teaching.
Oxford. Oxford University Press.

7. Gimson, A.C. (1980). An Introduction 1o the Pronunciation of English. Londen.
ldward Amold,

8. Homby, AS. (1968). A Guideto Pulle.ms and Usuge in English, Oxford. Oxferd
University Press,

9. Krishnaswamy, N. and KI'IShHHSWElI‘I‘.I}". Lalitha. (2008). Story of English in India.
New Delhi. Foundation Books,

10.  Krishnaswamy, N, and Krishnaswamy, Lalitha.
Znglish, New Delhi, Macmillan.

o

(2005). Mcihods of Teaching

1. Krishnaswamy, N. and Krishnaswamy, Lalitha. (2005). Teaching English:

Approaches, methods and techniques. New Dethi. Macmillan.

12, Lado, R, (I1971). Language Teaching. New Delhi: Tata McGraw Hill Publishing.

13.  Mishra, A. K. et al. (2013). Issues in Education at Elementary Level. New Dellii.
Lakshi Publishers

4. Paliwal, A K. (2011). Methodology of Teaching English asaSccund Lanpuape.
Jaipur. Kalpana Publicartion.

I5.  Palmer, H.L. (1963). The Principles of Lanpguage Siudy. London. Oxford
University Press

16.  Quirk, R. and Greenbaum, S. (1973). A University Grammar of English.
London. Pearson Longman

17.  Raimes, Ann. (2010). Techniques in Teaching Writing. Oxford. Oxford
Universily Press.

18, Richards, J.C. and Rodgers, T.5. (2014). Approaches and Mclhur.ls in language
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Teaching Cambridge. Cambridge University Press. . _ _

19.  Roach, Peter. (1991). English Phonetics and Phonolopy. Cambridge. Cambridge
University Press | -

20.  Sinclair. John. {2000). Collins Co-build English Grammar L.endon. Harper

Colhins. |
21.  Yadav, Saryug. (2014). Challenges of Teaching Engli:sh Language and Ligrature

in the Age of Glabalization. New Delhi. Lakshi Publishers. 1 _
72.  Harmer, Jeremy. {2007). How to teach English, Harlow. Pearson Lducation

Limited. | |
23.  Brown. H. Dauglas, (2007). Principles of Language Learning and Teaching. New

York. Pearson Education
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Langunge Across the Curriculum Aclivities: As an integral part of teaching-lecaming

process, relevant activities should be camied out to enhance and promote language skills
(LSRW) and proficiency based on the rationale of Language Across Curriculum, The |
activities in Lhis regard are language centered and, therefore, the focus of leamning and |
teaching activities should be on language skills not necessartly on the content, The |

activities in this regard may be designed/improvised according 10 the conlexi. Some of | : . *»j
the exemplar activities may include: | 7 fii
@ Presentation (Oral and Writlen) based on themes from the content arca : , :"Eﬁ
a Dcbate on themes from the content area ' e
' Pancl discussion/Seminar/ discussion etc. i Hé
. Group discussien/proup work ~ N _E:ﬁ'}
® Question-answer 5cssions i : ;‘ ﬂ
. It

Role plav/dramatization f

A
i
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Extempore spccéhmluculiun
Qrganization ol reading/reflection aclivitics beyond the (exthbooks
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: B.Ed. First Year

Group B: Pedagogy Courses

_ ~ PC 1 — Pedagogy of Urdu

' Partl

: Instructional Time: 4 periods/week (Theory) Max. Marks: 100

: i 2 periods/ week (Practicum) ~ Internsl: 25

'llE:nm. Duration: 3 Hours External: 75
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Objectives of the Course:
On campletian of the course, the student teacher will be able to:
|, understand ihe dilTerent roles of language, relation between Literature and
Language, naturc and mechanics of lunguage,

Lok v

develop creativity among leamers
examine authentic literary and non-literary 1€XL and develop insight and

appreciation

ca ~1 G L &

understand the use of language

use multilingualism ‘

identify methods, approaches of leaching Urdu

onderstand constructive approach Lo lanpuage {euching and learning
plan teaching and use TLM

Course Qutline:
Unit I: Naturc ol Language
Languapc, i1s nature, Characteristics, Types (verbal and non-verbal) and

1.

.
3
4.
5.
o.
1.

functions

Language as arulc governed pehaviour and linguistic variability
|.anguage and Gender

Language and [dentily

Language and Power

Language and Socicly

Origin and development of Urdu Language

Unit i1: Language Learning

1.
2.
3.
4,
5.
Unit TII: P
1
2
3.
4

5

Language Acquisilion and Learming

L anguage Leamning: lis objectives and differcot level
Multilingualism as Acquisition of Languape

Language and Lilerature

Different forms of Urdu Literature: Prose, Poetry and Drama cic.

osition of Urdu in India

Role of Urdu Language in Indin—Pre & Fost Partition
Three Language Formula — Merit and Demcrits
Challenges ol Teaching and Learning Urdu

i

|
i

Posilions of Languages in India: Constitution of India. Article 343- .

351,350A
Kothari Commission (1964-66), NPE 1986, POA 1992, NCF 2005

Unit TV: Acquisition of Language Skills

PR SRR

Listening and Speaking: storytelling, dialogues, situational conversalions
role play

Reading: Loud & Silent Reading, Intensive and Extensive Reading
Puncluation

Reading defects and cure

Writing: Stages of writing, formal and informal writing

Unit V: Tc-n:hing Methods and Lesson Planning

1.

3.
4.
3
6

Grammar Translation Method
Structural Approach
Bi-lingual Approach

Direct Methed
Communicative Approach
Construclivist Approach
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7. Lesson Planning and Unit Planning

8 Lesson Planning in Prose, Poetry, Drama ete.
Modes of Learning Engagement:
Modes of Learning Engagement will be based on ecclectlic approach. [t includes
questioning, Lecture-cum-discussion, Demonstrations, Communicative activilies,
Situational teaching and Leaming by Doing, organizing inquiry aclivitics/open cnded
activities for leamning Urdu, Group work and discussion, Use of ICT related to Urdu,
Group work on pedagogic analysis of content and planning lessons, and peer interaction,
The emphasis will be on leamer-centered teaching.
Language across the Curriculum Activities; Asan integral part of teaching-learning
pracess, rebevant activities should be carried oul 10 enhance and promote language skills
(L.SRW) and preficiency based an the ralionale of Languape Across Curriculum. The
aclivities in this regard are language centered and, therefore, the Tocus of leaning and
leaching activities should be on language skills not necessarily on the contenl. The
activitics in this regard may be designed/improvised accarding to the context. Some of
lhe exewmnplar activities may include:

«  Presentation (Oral and Wrilten) based on themes from the content area
Debate on themes from the conient area
Panel discussion/Seminar/ discussion cic.
Group discussion/group work
Question-answer sessions
Role play/dramatization
Extemporc specch/Elocution
+  Organization of reading/reflection activities beyond Lhe textbooks

Practicum:
1 Prepare a reporl on the challenges of teaching-leaming process.
2 Review of three language formulain India
3,  Multilingualism as aresource
4.  Preparation of TLM
5
6
7

Organization of Seminar/Symposium

Organization of co-curricular activities

Preparing a scrapbook of poets, writers and other information relaled to Urdu
: Language and Literature.

. 8. Prepare four activities keeping in view “Canstructivism in a language Classroom™
i 9. Preparing Question Bank based on textbpok.

, 10.  On the basis of Urdu Texibooks (V1 to X), prepare a kst of topics and aclivilics

: given on:
1 (i) Language and Gender
- (ii} Language and peace
, Modes of Internal Assessment - Marks
Written tesls 10
Assignments (sclected from practicum) 15

iSugg:sted Readings:
|, Gian Chand Jain. (1985). Aam Lisaniyat. Delhi. NCPUL.
y  Garden D.S/KhaliluremanSaifi, (2009). Usool-¢-Talcem aurAmale-e-Taleem.
v Delhi. NCPUL.
' 3. NCERT. (2008). N.C.F.2005, Urdu Edition. Delhi. NCERT.
< I Noorul-Hasan Naqvvi. (2004). Tareekh-c-Adab Urdu. Aligarh. Educational Book
|
I

- = =

M.D.S.U. Syllabus/ B.Ed. Programme/ 31

Instructional Periods - 4 periods/week (Theory)

_—0

House.

Mirza Khaleel Ahmed Baig,. (2000). Urdu Ki Lisani Tashkeel. Aligarh. Educational
Book House. _

Maoinuddin, {2002). Urdu-Zaban Ki Tadrees. Delhi. NCPUL,

Riyaz Alimed. (2013). Urdu Tadrees. New Delhi. Makiaba Jamia Lid.

Rachid Hasan Khan, (1997). Urdu Imla. Delhi. Maktaba Jamia Lid.

NCLERT (2010).Position paper of Indian Languages. Delhi, NCERT.

Shaukat Sabzwari. (2002). Urdu-Lisaniyat. Aligarh. Educational Book House.
Zianddin Alvi. (2009), Usool-e-Taleem. Aligarh. Educational Book Housc.

B.Ed. First Year

Group B: Pedagogy Courses

PC 2: Pedagogy of Mathematics
Part }

Maximum Marks : 100

2 periodsfweek (Practicum) Internal  : 25
Exam. Duration: 3 Hours External :75
Objectives of the Course: -"
On completion of the course, the student tcachers will be able to: 5
® acquire a clear perspeclive of the nature ol mathematics .
a gain insighl on Lhc meaning, nature, scope and objective of mathematics
education

appreciate the changes in curriculum and cvolve new approaches to leaching
formulate instructional objectives for different topics of malhecmatics.
appreciate mathematics Lo strengthen the studenl’s resource.

design the process of developing 8 concepl.

appreciate the role of mathematics in day-to-day life.

channelize, cxphain, reconsiructand evaluale their thinking.

posc and solve meaningful problems.

appreciate the historical perspective and contribution of Indian mathematicians
in development of the subject. |
appreciate and explore Technology Integrated Mathematics Module (TIMM) :

hased on different subject specific open source soflware on various concepts

of Geometry at secondary stage; and :
appreciate and develop dynamical digital applets with emphasis on process 3
involved in teaching and learning of mathematics at secondary stage.

Course Outline: %
Unit T: Nature of Mathematics . g

Unit If: Aims and abjeclives of Mathematics i

«  Human Needs as a Basis of Growth in Mathematics _ | g
e  Malhematical Statements are Unambiguous, Truth Criteria, Use of Symbols, ‘- Jf
e  The role of Institution and Logic in Mathematical Thinking ‘| b
e  Axiomatic Framework of Mathemalics: Axioms, Postulates, Undefined Tenms, |

Defined Terms, Reasoning, Type of Reasoning, Proofs - Types of Proofs.

e Languape of Mathemalics

'
f s i
mra ale®an o T
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« Need and Importance of Mathematics in School Cummculum .
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o Social Aspects
o  Mauathemalical Aspects
o Applications of Mathematics
e  Aims. objectives and scope of mathemalics at the-secondary stage.
Writing of objectives for cach slage (Primary. secondary and Sr. sccondary).
Writing objcciives in behaviorl terms for cach stage. Piagel's opcrational
thinking.
¢  Emphasis on the use of mathematics in daily life situations
« Role of mathemalics in ather subjcct arcas — Interdisciplinary approaches.
+  Developing Skills in learmers - Problem solving, Logical thinking, Drawing,
inferences. Handling abstraction. Visualising ¢le. in learner's personahity

» History of development of mathematics and coniributions ol [ndian
mathematicians.

Unit 111: Approaches of Teaching Mathematics
« Basic Principles of Methads of Teaching Mathematics-

o  Principles of Child Development and Learning
o- Problem posing / solving in Mathematics
Problem posing: Prablem posing skill contextualised to recagnition of
pattern, Extension of pattern, Formulisation of conjecture and
aeneralisation through several il lustrations drawn from leamers immediate
environment, Skill deévelopment of Process Questioning, can slimulaie
discussion of an idea, lending to further cxploration and usc of oral
language to explain and justify a though.
Problem solving: Understanding of Problem, Splitling the Problem in
known and unknown parts, Symbolization and mathemalical formulation,
Solving problem with multiplicity of approaches- cxpleration of
alternative methods through Probing queslions and cencrele analopies,
Altitude build up of internal questioning — learn to ask themselves kuy

questions before, during and after the solulion pracess.
»  Methods of Teaching Mathematics

o Induclion and Deduction
o Analytic and Synthelic Methods

; o Heuristic or Discovery Method
" Unit IV: Construction of concepts and Techniques of Teaching Mathematics
Trends in Organizing Content

]
. Recall and consolidation of various concepis with varied examples and

—— ot = -

illustrations in teaching of Arithmetic, Algebra, Co-ordinate Geomelry,
: Geometry, Trigonometry, Mcnsuration, Statistics and Probability using
X Inductive and Deductive, Analytic and Synthetic, Heuristic ,Project and
A problem solving methods.
‘l¢ - Analysis of concepts coherently in graded way.
' Misconception and common €rrors

Anit V: Planning for Classroom Transaction
i?lﬂnning Classroom Stralegies:
lAnalysis of textual and supplementary print materials, connecting lab/field experiences
hnd suitable planning for classroom interaction.
" @ Desirable Characteristic of a Good Instructional Programme in Mathematics
'}« Identifying desired outcome, designing essential questions guiding teaching/
-

11
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leaming. |
e Detcrmining iceeptable evidences that show studens understanding.
o Iulegrating learning, expericnees il instructions — sequence ol tencling

learning experiences tht enable students o develop / demonsirtc desived
vnderstanding. |
Developing unit plan and lesson plan for waching of mathematics:
o [earning Objectives
s Introduction of the wopic
o Somethought-provoking queshions
o Flow ol chapler
e Fxamples
o lands on activities
o Scilexploratory experiments (i any)
o Daily Lile application
o Application (Probiem Solving)
o Interdisciplinary Applications / Prollems
o HOTS questions
e  [xtension aclivilics
o  [External Web resources for the contenl
o  Suggesied Readings
o  Thought-provoking questions that lcad students (o do more
exploration
® PPlanning [C1 Based Mathematics Lesson, Disticnl ways ol using open Source
soflware in Mathematics Lesson (xploratory way only- by giving already
created ready-made document or file and invile them 1o exploreit.). Thinking
Geometrically {Dynamics in Mathematics using soflware) Technological
Pedazogicul Content Knowledge (1PCK)- Developing competencies required
(0 make approprinte use of technology, learner teachers will be required to
make pedagogical choices critically about when and where technology shouid
bc used.
s  Therole of cooperative 1eaming in mathematics.
Mades of Learning Engapement:
Providing opportunitics [or group aclivil.cs.
[1ands on experimentalion wilthin digital environment.
Ciroup/ individual presentation.
Providing opportunity for sharing ideas.
Exposing lo cxemplar constructivist learning situations in mathemalics.
Designing and selting up models, jeaching aids and aclivities/ [aboratory
work.
Visit 1o district, statc and national level science exhibition.
Digital presentation lollowed by its analysis and discussion.
Reflective wrillen assignhments.
Case sludies.

Language Across the Curricttlum Activitics: As an integral part of icaching-leaming

process, relevant activities shou Id be carricd out to enhance and promole language skills

(LSRW) and proficicncy based on the rationale of Language Across Curriculum. The |

activitics in this regard are language centered and, therefore, the focus of leaming and
rcaching activities should be on lenguage skills nut_ncccssanly on the contenl. The

\
1
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activilies in this regard may be designed/improvised according 1o the conlext, Some ol
Lthe exemplar activitics may include: :
® Prescnlation (Oral and Written) based on themes from the conrtent area
Debate on themes from the content area
Pancl discussion/Sceminar/ discussion clc.
Group discussion/group work
Quustion-answer sessions
Rele play/dramatizalion
Extempore speech/Elocution
Organization of reading/reflection activities bevond (he textbooks
racticum:
Preparation of lesson plans on differen! approaches on selecled conlent matier.
Preparation of teaching aid (sofiware based applels and concrele malerials based),
Designing of mathemalics kits (sefware based and concrele materials based) lor
classes,
b Idenlification and analysis of common errors,
3 Study of learning difficulties at secondary level.

e T L I TN T T

o
Modes of Internal Assessment

Marks
Written tests : ' 1)
Assipnment and Project work ‘ 15
Supgested Readings: S

I. Roy Dubisch. (1963). The Teaching of Mathcmatics. New York and London.
John Wiley and Sons INC,

2. Butler and Wren. (1960). Teaching of Mathemalics. New Yerk and London.

McGraw Hill Book Company, INC.

3. Claude EL Brown. (1953). The Teaching of Secondary Mathermnatics. New York.
Harper & Brothers, Publishers. '

4. Guorge Polya. (£962). (I}, (1963), (II). Mathematical Discovery {(Volume | and
I[}. Nesv York and London. John Wiley & Sons, INC.

3. C. G Corle. (1964). Teaching Mathematics in Elensentary School. New York.
The Ronalal Press Company.

6.  NCTM, USA. (1999). Activity for Junior Hizh School and Middte School. USA.
Mathematics, Volume — I, NCTM.

7. JL. Heilborn. (2000). Geometry - History, Culture and Techniques, Oxford
University Press,

8.  NCERT. (2010). A textbook of Content-cum-Melhodology of 1eaching. New
Delhi. Mathematics, NCERT. '

2. NCERT. (2005). PosMion Paper of NFG on Teaching of Mathematics. New

Dethi. NCERT.

*10.  Johnston-Wilder, S. & Phws, D. (Fds.) (2004). Teaching Mathematics with ICT,

| London. Open University Press / McGraw-Hill.
'{1 L. Capel, 8., Leask, M. & Turner, T, (Eds.) {2009). L¢aming to Teach Mathematics
|

tn School. New Yark. Routledpge, New York.

1;[2. Law, N,, Pelgrum, W.J., & Plomp. J. (Gds.) (2008). Pedagogy And ICT Use In

Schools Around The World Findings Fron- [ he IEA Sites 2006 Study. New York
Springer. - )

;1;-" 3. Joubert, M., (2012). ICT in miathematics. Mathematical knowledpge in teaching,

seminar serics, Combridge. UK. University of Cambridge. Available online al
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1.

Instructionat Time: 4 periods/week {Theory)

Exam. Duration :

wwiy. maths-cd.org.uk/mkit/Joubert MKiT6.pdr

Glazer, E. M. (2001). Using Internet Primary Sources 1o Teach Critical Thinking
Skills in Mathemalies, Santa Barbara. CA. Librarics Unlimited Press.

Prichard. A. {2007), Cfteetive Teaching with Tnternel Technologics Pedagogy und
Practice. Thousand Qaks. CA. Sage Publications.

B.Ed. First Year
Group B: Pedagogy Courses
PC 2: Pedagogy of Biological Science
Part |

Max. Marks : 100
Inlernal ; 25
External : 75

2 pertods/week{Practicum)
3 Hours

Objectives of the Course:
On completion of the comrse. the student teachers will be able 1o

develop insighton the meaning nalure, and elective use of diflerent acliviticsy
cxpeniments/demonsirations/ |=boralery experiences for delermining alms
and stralegics of (eiching-learning of biological science;

prepare »nd use of lesson plans and unil pions required for instructional
PUIPOSCS;

integration with other school subjects and (o identily and relate everyeay
experiences with learning of bivlogical scicnee:

explore the curricular processes and skills in science ar secondary level and
[aboratory in teaching— lcaming;

formulate meaningful inquiry cpisodes, problem-solving situations. -
investigatory and discovery learning prajects based on upper primary, stages
during teaching-leamning of biological seicnee ‘

Course Qutline:
Unit I: Aims, Objectives and Pedagogy of Bialogical Science

Developing scientific altitude and scientific lemper @ Nurlure the natural
curiosity. acsthetic senses and creativity in biology,

Acquire the skills to undersiand morphology, laxenomy, genctics, cell biology,
development biology cle,

Understanding bielogy in relation to society and human welfare, |
Imbibe the values of honesty, integrity, coopcration, concemn for [ife and
preservation of environment;

Solving problems of everyday life;

Know the facts and principles of biclopy and its applications consisteni witk
the slages of cognitive development of learners: |
Specilic objective of different content arcas in biolopy.

Unit II: Nature and Scope of Biological Science

Science as a domain of enquiry, dynemic body of knowledge and as a proces:
of conslructipg knowledge; .
Biological Science for environment and health, History of biological science

its nature and knowledge of biolopical science independent of humai
appiication;

-

|
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s Origin of lilc and cvolution. biodiversity. observations und experiments in
biological scicnces: ,
© biological scicnces and sociely.

Unit 1T1: Exploring Bielogy

«  Motivaling learncr 10 bring his/her previous knowledge in science/biology
pained through classroom/fenvironmenl/parents and peer group;
Cullivating in teacher-learner the habit ol listening Lo child:
Generating discussion, involving learners in leaching-learning process,
encouraging learners Lo raisc questions,
appreciatling dialogue amongst pece groups,
encoumging learners (o collect materials from local resources and o develop/
fabricate suiltable aclivitics in biological science (individual or group work):

»  Understanding the role of leamners in negoliating and medialing leaming in
biolopy.

Unit IV: School Science Curriculum (Biological Science)

e Trends in Science curriculum; Consideration in developing learner-centred
curciculum in biology . '

e  Concepl of curriculum, historical backeround of Biology curriculum and 1ts
sludics. Biological scicnces curriculum study project.

»  Principles of curriculum construction, curriculum development process,
techniques of structuring and resincluring ol curfriculum, trends in curricuium
development in Biology, analysis of cxisting Biology syllabi and study of
recent trends/innovations in biological scicnees.

e Pedagogical analysis of —difficrent types of natural resources; food résources
and enriched food habits; diversily in planls and animals: hicrarchical
grganizationof life.

Jnit V: Approaches and Strategies of Learning Biological Science

» Pedagogical shift from scicnee as fixed body of knowledge to process of
construcling knowledge, scientific method - ohscrvation, enguiry, hypothesis,
experimentation. data collection, generalization (leacher- educator will
illustrate taking examples from different slapge-specific content arcas keeping

. ‘" mind the varintion, ¢.g. structure and function, interaction belween living
, and non-living, biodiversity, cle.);
.« Communication in biological sciences;
.« Problem solving, investigatory approach, concept mapping, collaborative
| learning, and experiential learning in biological science (leacher-leamer will
: design learning experiences using each of these approaches);
«  Facilitoting lcarners for self- study
. Lesson plan format for lcaming objcclives, preparation and use of teaching
W aids, [ime management, recapitulation and evaluation strategies for leamers
L and presentation of lesson plan in biological sciences in ¢lass-room (ransaclion.
Jpdes of Learning Engagement:
J mstructivist approach, Activity based leaming experimentation, Interactive leaming,
houp work, Peer lcarning, Project work, Assignments followed by presentation,
dscussion, Inquiry approach, Concept mapping €lc.
' nguage A¢ross the Curriculum Activities: As an integral part of icaching-lcarning
1 110es5, relevant activities should be carried out to enhance and promoic language skills
' {3RW) and proficiency based on the rationalc of Language Across Curriculum. The

‘]11 ivities in this regard arc language cenlered and, therefare, the focus of leaming and
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teaching activitics should be on language skills not necessarily on the content. The
aciivilics in this repard may be designed/improviscd according 10 the vontext. Some ol
1 the exemplar activities may inchide:

Presentation {Oral and Writlen} based an themes Irom the content arcil
Debate on themes {rom the conlent arca

Panel discussion/Seminar/ discussion ele.

Group discussion/group work

Queslion-answer Sessions

Role play/dramalization

[ixtempore speech/Elocution

Organiznion of reading/reflection activities heyond the textbooks

Praclicum:
| Activities bused on Science syllabus at secondary fevel.

Preparation of Leaching aids: charts. models. Preparation of one working model

1g 2 Preparation ol a model lesson plan (o}lowed by seminar/ presentation belore th

- whale proup.

: 3. DPreparation of kit for teaching learming of a topic along with write up (name ¢

: uniL. name of (he (heme/topic. maserial used. procedure, learning ouicomes)

! 4. Construction of an achicvement lest, 1ls administration on onc seclion of a clas

' and analysis ol resulls. X
5. Toolsand Technigue in Biological Scicnce
6. Perform experiments 1o delect presents ol carbolsydraes, Yipids and prowins i ’

food by gualitative Lest P

7. Dillerent tvpes of Microscopes and their principle l
8.  Lxperiments on Diffusion and QSMOSis 1
9. Evolution of CO, and heat in respiralion
10. Lvolution of O, in photasynthesis
1. Observation of slages ol mitosis and meiosis/animal 1issucs.
Modes of Internal Assessment Marks -

1 Written Tesls 1D
Any three of Lhe prescribed Practicum activities 15
Suggested Rendings: .

I. NCERT. (2005). National Curriculum Framework. New Delhi. NCERT.

2. NCERT. (2005). Position Paper of NFG on Teaching of Scicnce, New De)
NCLERT.

3. NCERT. {2005). Position Paper of NFG on Habital and Learning. New Del
NCERT.

4. Vaidya, N. (2004). Scicace Teaching for 21* Century, Decp & Deep Publicaue

At

| (1959). Dat Poly, Encyclopedia of Teaching Science. New Delhi, Sarup & Sor
| 5 Sutlon. CR and Hayson J.H. (1974). The Ar of the Science Teacher, MceGraw I i
| Book Company Lid. _
6. Their, DH. (1973). Teaching Elementary School Science. A Laboratory Approa i

Sterling Publication Pvi. Ltd. | Ry

: 7 Science Teacher. (Peer reviewed journal for science leachers). , Lt
‘ 8. Journal of Rescarch in Science Teaching. { Wiley-Blackwell). il
l 5. Amccts, P.(2008). Metheds of Teaching Biological Science. Neetkamal Publicati Lty
Pvt. Lid. Educational Publishers. | f [g

| 10. Sharma, R.C. (1987). Modem Science Teaching. New Delhi. Dhanpatarai & St -. Hra
\ 1]
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Web Sitcs

Instructional Time: 4 periods/week (Theory)

Exam. Duration:

L. htlpywwwele.calumbia.cdu/msi/science.ed/courses.asp.
2. hupdweaweduuwo.ci

B.Ed. First Year
Group B: Pedapogy Courses
PC 2 — Pedagogy of Social Science
Parti

Max. Marks: 110
Inilernal: 25
Lxternnl: 75

2 periods/week (Praclicum)
3 Hours

Objectives of the Course:

On completion ol the course, the student teacher will be able to:

1

Y I
\
It

develop an understanding of the nature and scope of sacial sciences and 13
relationship with nalural and social sciences.

acquaint student teachers with natere ol difTerent disciplines witlhin and their
mterrelationship concerns with society.

ncquaint stedent teachers with different approaches to pedagopy of social
scicnces. :

examine Lhe different ways in which leaming siluations can be created 10 leamn
concepts in social sciences.

examine diTerent pedagogical issues in learning sacial sciences.

enable student teachers to become refleclive praclitioners capable of
transacling thearetical knowledge into practices through innavative stralegics,
plan lessons based on different approaches to facililale leaming of social
SCIENCCS.

develep learming materrals on sclecled units to facililale leaming in soctal
Sciences. !

realize her/his role as [acilitator in enhancing social scicnces leaming an the

real classroom sifuation,

develop competence in using diflerent formis of assessment.

develep professional outlook and humane approach among student teachers.
: Social Sciences as an Integrating Area of Sludy: Context And Concerns:

Dislinguish belween Natural and Social Sciences.

Soctal Sciences and Social Studies- What is social aboul various sociul sciences?

Major Social Sciences Disciplines in Schools- Place of Social Sciences in the

School Curriculum, Need for strengthening teaching of soctal sciences.

Uniqueness of disciplines vig-a vis interdisciplinarity.

The values inherent in social sciences; agsthelic, maral, ulilitarian, intellectual

and environmental. ,

Scope of Social Scienceg: Linking child’s nawral curigsity with natural

phecnomena; spatial and temporal context; imporiant social and economic
1ssues and concems.

iiii.t Il : Approaches to Teaching Learning and Pedagogieal Issues in Social

'r{ences

H
ll.‘

Multiple perspectives/ plurality of approaches for constructing ¢xplanations
and arpuments.

—_——— —mar
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Unit T1i:

Sciences
L |

Unil TV

Approaches to teaching/learning of socinl sciences: Observation, projecl
methad. ficld trip, role-play, dramatization, problem solving, exploratory.
concept mapping, sclf learning strategies, map based lcaming, multimedia,
interactive lewrning, interdisciplinary approach-features.

Pedagogical Issues: Creating an interaclive environment, opportunilics for
lcarning together. encouraging participatory leaming, utilizing community
resources, moving beyond the 1ext book, bringing inclusiveness in learning.
connecting local knowledge with the text book, primacy of the lcumner.
Teaching Learning Resources and Pedagogical Planning In Social

Teaching- Learning Resources: People as resource: The significance of
orat data; Tvpes of Primary and Scecondary Sources- Data from lield, wextual
material. journals. mapazines, newspapers cle; Using the ltbrary lor sources
and reference material; various contextual leaming aids; audio-video material-
charts, inodels. maps, wtlas. graphs.. visuals, realia and diorama. 1CT 1n
learning social sciences- multimedia and inlernet,

Pedagogical Planning:

{A)Lesson Planning: Writing teaching points, formulating objectives,
selecting teaching lcaming materials, deciding the approach to teaching lcaming,
writing lesson plan through creating lcaming situations.

(B)Teacher as a facilitator: Creating multiple leaming conlexis, engaging
the learner in the lenming process, designing activities, questiening. valuing
lcamer's experiences. and encouraging learnier's enquiring abilitics.

Panning for socinl science exhibilion, quiz competition, ficld trips, celebralion
of tmportant days like (Earth Day, World population day, Environment Day
¢tc.). Planning and erganization for social sciences fair and field visit.
Assessment for Learning in Social Sciences

Characleristics of Assessment in Social Sciences; typology of the questions
best suited [or examining/ assessing/understanding different aspects of social
SCicces. : '
Development of objective based and dillerent types of test ilems, shart
answers and cssay [ype questions in social sciences. Evaluating and recording
procedures 1o assess studenl’s performance. Group Assessment, Peer
Assessment and Project Work.

Use of Rubrics and Portfolios in assessment of learning social sciences-
providing fcedback Lo leamer, .

Open Book Tests: Strengihs and limitations

Continuous and Comprehensive Evalualion in Social Sciences (CCL)

Unit V:Content for Pedngegical Analysis in Social Sciences(Major Concepts
and Themes)

Economics: Sustainable Development; Economic Growth and Economic
Development; Gross Domeslic Product; Poverly; Food Sccurity; Price
Rise; Scarcity & Choice; Opportunity Cost; Productivity; Demand, Supply:
Markel Mechanisim; Division of Labour and Specialization; Classificalion of
Production Activilies,

Geography: Globe and Map- Elements of Maps; Latitude and Longitudes,
Imporiant Parallel and Meridians, Hemisphere, Heat Zones of the Earth,
Sub-Continent.

—_—
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India- Locational Seltings; Physiography: Drainage; Climie and Natural
YVegelalion
a  History: Primary Sources and Conslruction of History: Dillerent Social
formations in History and Periadization of World Histery: Periodisation of
[ndian History- Ancienl, Medieval, Modem and Contemporaries: Capitalism,
Democracy and  Cilizenship (American and French Revolution): Fascism
and Dictatorship: Culture. Social Stratification and Social Change i India;
Shared religious cultures and conflict belween religious communilics
»  Political Science: Elemenis of State: Population, Goveriment, Territory
and Sovereignty: Forms of Government-Democratic {Liberal and Soctal):
Non-Democratic: Rule of Law. Authority. Power, Lepitimacy, Civil Sociely:
Citizenship. Rizlns and Separation ol Pawers,
Modes of Learning Engagement: Lectures. organizing inquiry activities/fopen ended
activities for lenming social scicuces, Group work and discussion: Use ol 1CT relaied (o
Sacial Sciences, Group work on pedagopic analysis of conlent and planning lessons,
schoo! visit, field trips und social science tours, peer interaclion.
Language Across the Curricaitm Activitics: As an integral part of lcaching-learning
process, relevant activitics should be carried oul Lo cnhance an¢l promote language skills
(LSRW} and proficiency based on the rationale of Langnage Across Curriculuns. The
activities in (his regard are language centered and, therclore, the focus of fearning and
waching activities should be on language skills nol necessarily on the content. The
activitics in this regard may be designed/improvised according to the context. Some of
(he exemplar activitics may include:
e  Presentation (Qral and Written) based on themes from the content area
Debalc on 1themes {from the conlent ar¢a
Pancl discussion/Seminar/ discuss:on clc.
Group discussion/group work
Question-answer sessions
Role play/dramalization
Exlempore speech/Elocmion
e  Orgopization of reading/rellection activitics beyond the textbooks
Practicum: .
1. Selecting any onc theme and identifying integration ol elements ol social sciences.
2 Writing excmplar materials on different approaches to ieaching social sciences.
3 Interacting wilh the school teachers to understand pedagogical issucs and pracliccs,
4 Planning of Lessons on the social sciences units/lhemes for ¢lass VII, 1X and X.
5. Writing Relicctive Joumals based on leaching experiences- simulated.
6.  Project Work using ICT on any social science Jesson.
7
3
M

Field Yisit
Conslruction of Test ltems- objective based.

ode of Internal Assessment Marks
Written lests 10
Selected Projects and Assignmenls given under Practicum 15

Supgested Readings:
1.  Aparwal, J.C.(1993), Teachingof pelitical science- A practical approach, New
Delhi. Vikas Publishing house.

2. Arora & Awasthy (2003), Political theory, Haranand Publication Pwi. Ltd. New
Delhi.
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3. Batra, Poonam (2010) Social Scicnce Leamning in Schools- Perspectives and
Challenges, New Delhi. Sage Publication Privaic limited. lndi:m | .

4, Dhamija, Neclam (1993), Multimedia Approaches in Teaching Social Studies,
New Delhi. 1Harman Publishing House, | _ .

5 Kochhar, 5.K. (1985), Methods and Techniques far icaching, New Delhi. Sterling
Publishers Pvi, Ltd, -

6. Martorella, Peter 1. (1996). Teaching cocial studies in middie and secondary
schools. Englwood Cliffs, N. It Prentice Hall. _ o

7. Nachmias, D.,Nachmias, C. F.(1996). Research methods in social science, New

York. St. Martin's Press, Inc, _ ]

National Curriculum Framework (2005}, New Dealhi. NCERT, _ _

NCERT (2005) Position Paper on “Teaching of Social Scicnces’, New Delhi.

NCERT. | o

10. Savape. Tom V. and Armsirong. David G. (1992) En"r:::uw:: teaching in
elementary social studies. New York. Macmillan Publishing Co.,

o e

| 11, UNESCO. New Source Book for Teaching ol Geography. UNESCQO 2005.

B.Ed. First Year
Group B: Pedagogy Courses |
PC 3: Learning to Function as a Teacher .

Duration: Four weeks Max. Marks: 50 "
Internnl: 50

Objectives of the Course: |
On completion of the Course, the student teachers will be able 10 | |
« understand about the aclivities to be carried out during school mlcmslup[i

Progremme.

e obscrve classroom leaching, various schaol activities and gain a feel of lh‘l"

multiple roles of a feacher. :

« develap skill in content analysis, preparing TLM and observing clnﬁsmnnt

PrOCesses. N |
« planand implement icaching learning activily for peers and actual clussmmrf:l

Pre-Internship Tasks: H .

ST A e e ———
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(The internship Commillce formulated by the Institute will prepare a Schedule fo

execution of Pre- Internship Tasks) ; _ '
During the four week duration, the sludent teachers are ariented to the school internshi
programme. ‘ _

Far the first two weeks, they will be provided iraining in core teaching skills, cnnr.m'; :
analysis, preparing Teaching Leamning Material {TLM), writing obscrvation record i
Reflective Joumnals, conducting Aclion Research and Casc Study, erganizing sch.u -
activities and their reporting, developing Achievement Tests, administering and analyzing 05" R
Student teachers will also write lesson plans and take up peer teaching. RTINS 1|
For the next two weeks, studeny teachers will be placed in the schools. They wi' ,
observe the classes being handled by the regular teachers as well as their peers. Ever. . 1o I
student tcacher will teach at least one lesson in each teaching subject and rellecl on l i
teaching. i}-"' Dol
Modes of Learning Engagement: R o1
Pre internship will be carried out both in the Instifute and the School. ‘

First o weeks they will be exposed to theoretical knowledge about internsmp 3|

h..lr
.
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receive informalion on various activitics thot are required to be carricd out hy the
student teachers. ' |
Siudent teachers will get hands on experience on performing certain tasks which they
are expecied Lo perform in the school. ‘ _

in the beginning they feam tofeachina simulated condition by u.-a:_hmg lh-.?lr PICLrs.
Next iwo weeks, student teachers are allached fo the school on full time basis. nhscrve
the teaching by the regular classroom teacher, teach at least one lesson in cach 1caching
subject involve in alk (he activities of the school and feam to undersiand the schnul:
Student icachers keep a record of all the work carried out by them in the school (Delails
to be worked out).

Modes of Assessment: | | .
The assessment of the siudent teachers will be carried ous on the hasis of their day 10

day participation and perfommance bv a group of teacher educators, The details of
aclivities and the macks allotied are given below.

Activity . Marks
1 Conient Analysis in each teaching subject 10
b. Preparation and usc of TLM during Peer Teaching
in each teaching subject ; 10
¢. Observation Record
Five classes of regular classroom teacher 05
Five classcs of peer 05 -
d. Actual classroom teaching
One lesson in cach 1eaching subject 20
Total 50

B.Ed. First Year
‘ Group B: Pedagogy Courses
PC 4 - Assessment for Learning
Max. Marks: 100

Enternal: 235
External: 75

Instructional time: 4 periods fweck
Exam. Duration: 3 Hours

Objectives of the Course: .
On completion of the course, the student teacher will be able to: |
e  gninacrilical understanding of 1ssues in assessment and cvaluation

e becomc cognizani of key concepis such as test, measurement, examination,

{formative and summative asscssment, and evaluation

understand different kinds and forms of assessment that aid student learning,
use o wide range of assessment tools. leam to selecel and construcl hem

appropriately

e  cvolve realistic, comprehensive and dynamic assessment procedures that are

able to keep the whole student in view
e understand the use of action research in solving problems
Course Outline:
Unit I: Overview ol Asscssment and Evaluation

s Perspective on assessment ond evaluation of learning in a constructivist

paradigm

—— L

— e —— -
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« Distinction between “assessment of learning’ and ‘assessmient for learning’
e  Purposes ol ass¢ssment in a ‘constructivist” paradigm:
» c¢npage with learners’ minds in order to lurther learming in
various dimensions :
= promole devclopment in cognilive, social and emotional
aspecls |
s Critical review ol current evaluation praclices and Lheir assumptions aboul
learning and development
¢ Meaning and Objectives of .
= [cst measurement, examination, and evaluation
*  formative ana suramative cvaluation
* conlinuous and comprehensive evaluation
=  grading and ils 1¥pcs
Unit T1: School-Based Assessment and Evaluntion: Policies, Practices and
Possibilitics
e Impact of examinalion-driven schooling
«  On Pedagogy: conlent-coufined, information focused testing: memory- anc
aclivity centric teaching  and lesting
»  De-tinking school-bascd asscssmenl {rom cxaminations; some possibilitic:

and allernalive praclices .

Conlexts of assessiment: subject- related and persan- related
Unit 1I[: Efforts towards Examination Relorms
» Eflors towards examination reforms in India based on: NPL,1980; OA
1992: NCF, 2000 and 2005 and National Focus Group Position Paper o3
Examinalion Reforms (Discussion should coveranalysis of recommendations
implementations and the emerging concerns}
« Manapement of Examination in Schools
Role of ICT in cxamination
e  Aclion Research in improving ¢lassroom praclices: coucepl. need and step
of'aclion rescarch, uction rescarch as an approach to improve class and schoc
practices. Development of un Action Rescarch Plan.
Unit 1V: Teacher competencies in evolving appropriate assessment tools
e«  Teacher compelencics

e  Visualizing appropriaic assessment tools for specific contexts, content, an |

student
Achicvement tesl: meaning, need, sleps and blue prinl e
Evolving suitable criteria for assessment |
Organizing and planning for student portfolios and devcloping rubrics fc
porifolio ossessment
«  Using assessment fecdback for further lcarning,
Unit V: Data Analysis, Feedback and Reporting

»  Statistical tools- perceninge, graphical representalion, frequency distributior
central tendency, variation, normal distribution :
»  Feedback as an essential component of formative assessment W
=  useofassessment for feedback; for taking peda gug'.. |
decisions - I; '
r  Typesofieacher feedback (writlen comments, oralt |

peer feedback : :
= Place of marks, grades and qualitative descriptiond;;
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Developing and maintaining a comprehiensive learner profile
Purposes of reporting: (o communicate

= progress and profile of legrner

«  basis for further pedagogic decisians
Reporting a consolidated leamer profile

Modes of Learning Engagement:
Somc suggested modes of leaming cngagement are.

|ccture-cum-discussion

» Readings and presentations
¢ Group discussions
« Analysis of a range of assessment 10015
e  Ddveloping worksheets and other tasks for lcarning and assessment in one’s
specific subject arca
» Maintaining a portfolio refated to the course-work and devising rubrics [or
assessment
e  Conslructing a tesl ar an cxamination paper in one's subject area; critical
review of thesc
»  Observing, interviewing and writing comprehensive profile of a student
e Simmtated excreises in ‘marking' and giving feedback to fellow student-icachers
(on a writlen task); critical review of feedback
e  Simutated exercise in marking an examinalion paper in one's subject arca;
critical revicw ol marking :
Practicum:
1. Compare different forms of asscssmenl.
9 Presentation of different kinds of prading with advanlages and disadvantnges.
3.  Focus group discussion on examination driven teaching and learning.
4 Critical evaluation of examination reforms suggested and implemented based on
NPE-1986; POA-1992; NCF-2000; and NCF-2005.
5.  Developing Action Research proposal following the established sieps of Action
Reseerch.
6.  Orpdnizing student Porifolio assessment and devcloping rubrics for porifolio
assessment,
7 Developing Achicvement Test and practicing method of {inalizing the test.

Modes of Internal Assessment Marks
Writien tests 10
Assignments and Projects (selected from Practicum) 15

Supgested Readings:

Baker, B, Costa, A. & Shalit, 5. (1997). The norms of collaboration. Attaining
communication campetence. In A, Costa & R. Lietmann {Eds.), The process-
centered school. Sustaining a renaissance community (pp. 119-142). Corwin.
Thousand Ooks, CA.

Black, P. Hamison. C., Lee, C., Marshall, B, & William, D. (2004). Working
‘nside the black box Assessment for leaming in the classroom. Pht Dclta Kappan,
86 (1), 8- 21. ,

Bransford, J. Brown, A.L., & Cocking, R.R. (Eds.). (2000). How peaople leam:
Brain, mind, experience, and schaol, Washington. DC. National Academy Press,
Burke, K. (2005). How to asscss authentic leamning (4" Ed.). Thousand Oaks,
CA. Corwin. Burke, K. Fogarty, R. & Belgrad, S (2002}, The portfolio connection
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V0.
11,

12,
13.

14.
15.

16.
17.

Instructional Time: 2 periods/week

Objectives of the Course:

Srudent work linked (o standards (2™ Ed.) Thousand Oaks, CA. Convin.

Carr. 1F. & Harris, D.E. (2001). Succeeding with standards. Linking curriculum.
assessiment, and aclion planning. Alexandria, VA: Association for Supervision
and Curriculum Development,

Daniclson, C. (2002). Enhancing student achicvement: A framework for schaol
improvement. Alexandria, VA: Associalion for Supervision and Curriculum
Development,

Gentile. I.R. & Lalley, J.P. {2003). Standards and mastery lcarming: Aligning
(eaching and asscssment so all children can iearn. Thousand Qaks. CA. Corwin.
Guskey. T.R., & Bailey. I.M, (2001), Devecloping prading and reporting systems
fur student Icarning. Thousand Quks. CA. Conwin,

NCERT {1983). Curriculum and Evaluation. New Delhi. NCERT.

NCERT (2005). Nalional Curriculum Framework. New Dclhi. NCERT.
NCLERT (2003). National Focus Group Position Paper on Examination Relorms,
New Delhi, NCERT.

Naorris N. (1990). Understanding Cducational Evaluation. Kogan Page Lid.
Natrajan V.and Kulshreshta SP, (1983). Asscssing non-Scholastic Aspecls-Leamers
Behaviour, New Dlehi. Association of Indian Universitics.

Newman, F.M. (1996). Authentic achicvement: Restructuring schoois for
intellectual quality. San Francisco. CA. Jossey-Bass.

Nitko. A.J. (2001). Educational assessment of students (3" ed.). Upper Saddic :

River. NI. Prentice Hall.

Singh H.S. (1974) Modern Educational Testing. New Delhi. Sterling Publication. i

Thomdike RL and Hapen. (1977). Measurement and Evaluation in Psvchology
and Education.

B.Ed. First Year
Group C: Developing Teacher Sensibilities
Section I: Experiences for Teacher Enricliment
ETE 1 ~Strengthening Language Proficiency

Max. Marks: 50
Interaal: 50

On completion of the course, the student teacher will be able to: |

read and reflect in the language of instruction.

discuss and communicate in the language of instruction.

write in the language of instruclion.

develop a taste in reading and making meaning of different kinds of texLs.
lcamn 10 engage with ideas and appreciate different kinds ol wriling.
communicate these ideas in different contexts.

Course Outline:
Unit 1 : Engaging with Narrative and Descriptive Accounts

Reading and Comprehending
Namating/describing an event
Inferpreting and discussing a lext
Points of view
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e  Writing based on a tex{: summary, cxtrapolation and conversion elc.
Unit IIz Engaging with Popular Subject-Based Expository Writing
Reading to extract information (subject knowledge)
Identifying major concepts and ideas
Interpreling flow diagram, trce diagram ctc.
Explaining the gist of the text/topic to others.
Altending Lhe writing style, subject-specific vocabulary clc.
Re-presenting the ideas interpreted {from a text
Writing a review ar a summary of the text
II : Engaging with Journalistic Writing
Using reading strategics for extracting information
Scanning/skimming/reading 2 text
Analysis of struclure of journal articles
Idcnliﬁ*i:}gfclcmenls ol articies: sub-headings, keywords. sequencing of idens
elc.
¢ Critical reading of articles :
. esearching and writing articles on topics of local interes!
Jnit IV % Engaging with subject-related Reference Books
s  Selecting the topic for research
Articulating rescarch questions
Scarching and locating relevant reference books
Extracting relevant informaticn from the reflcrence books
Making notes from reference books
Collating noies and organizing informatian under various subheadings
Planning & presentation — with display and oral components
Making presentaiions Lo whole subject group, ficlding queslions.
nit V : Engaging With Educational Writing
s  Reading for disceming the theme(s) and argument
«  Analyzing the structure of the argument—
Identifying main ideas,
Understanding topic sentences of paragraphs,
Identifying main supporling ideas and cxamples,
Identifying mtain terms used as connectors and transitions
'« Discussion of the theme, sharing responses and poini(s) of view
«  Writing a response paper
e Presentations of selecled papers, queslions and answers
odes of Learning Engagement:
There are iwo periods per week to involve the students in performing the activities
related to their pedagopy courses. Each pedagogy course teacher will cngage one
. . period per week and hefshe will submit the marks of assessment for the weightage
of 05+20 marks al the end of the session. t
ih tivities: |
' an integrel part of tzaching-leaming process, relevent activitics should be carried out
-Jl. snhance and promote language skifls (LSRW) and proficiency based on Lhe rational
1" Language Across Curriculum. The activities in this regard arc language cenlered and,
r|"'- refore, the focus of learning and teaching activitics should be on language sKilis not
¥ sessarily on the content. The activifies in this regard may be designed/improvised

* ]“ ording to the context. Some of the exemplar activitics may include: .
Y

Unit

:
r
4
\
||
1
|
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Instructional Time: 2 periods/week

Objectives of the Course:
On the completion ol the Course, the student teacher will be able 1o

Course Qutline:
Unit 1: Relevance of ICT in education (Radio, Television, Computers)

Unit 1I: Visualizing Learning situation using Multimedia

e Prescnlation (Qral and Written)} based on themes from the content arca
e  Debate on themes from the content arca

e DPancl discussion/Seminar/ discussion elc,

e«  Group discussion/group work

«  Queslion-answer sessians

s Rolc play/dramatization

»  Extempore speech/Eloculion

e«  Organization of Quiz

e Report writing on different activities/events

e  Orpanization of reading/reflection activities beyond the lextbooks
Modes of Internal Assessment Marks

Wrillen Lesis 10

Any four of the above aclivities 40

Suggested Readings:
Tain, Jasbir {Ed.). (2001). The Many World of Literalurc. New Delhi, Macmillan,
Kalam, A.P.J. & Arun Tiwari, (1999). Wings of Fire. New Delhi. Universilies |
Press.
Gandhi. M.K. (2012), An Autobiography or Lhe Story of My Experiments with
Truth. Ahmedabad. Navjivan Trust. ;
Anna Kurian. {Ed.) (2006). Texts and Their Worlds I Literatures of India- An
Inirodnction. New Delhi. Foundation Books.
Chandran, K. Nareyano. (Ed.). {2003). Texts and Their Worlds 1I. New Delin.
Foundation Books. ‘
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B.Ed. First Year
Group C: Developing Teacher Sensibilities
Section I: Experiences for Teacher Enrichment
ETE 2: Enriching Learning through Information and
Communication Technology

Nax. Marks: 50
Internal: 50

e recopnize, undersiand and nppreciate ICT as an elfective fearning 1ool for
learners and as an enormous functional support to teachers.

« Role ofinformation technology in construction of knowledge

+  Possible uses of audia-visual media, computers, internet, subject specific
soltware.

¢ Technological Pedagogical Content Knowledge (TPCK)

e Usc ol radio and audio media: Script wriling. storytelling, songs, clc.

e  Using appropriate software (single and multiple media animations and
simulation)

«  Exploring ICT for teaching-leaming, curriculum analysis to delermine
methods of transacling
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T ] : . 13. Usec of Smart board / inleractive board,
« Classroom arganization for ICT infused lessons ( Teacher led instruction. 7

. L Mades of Internal Assessment Marks
Sell-leaming and group activities) _ Written tests 10
Unit I1I: Vlsunhz_mg Eﬁ:hn?lugg-;uppurtcd Learning Siualions Presentation and Communication skills in subjcct specific mallers 10
»  Preparation of learning Schemes. Designing innovative leamning situalions 10
w |nleraclive use of Dlgltﬂl cantcnt. Performancec in-g[gup Ill:'li"-"il_"f 10
e  Focusing on enhancing Jearning-appropriat¢ lechnology. ReNeclive wrillen Assignments 10
«  Developing PPT slide show [or classroam, use. Supuested Readings: h
° Usl;:_u['::lwal'.qhh:_suflwm:n: or CDs with LCD projection, smurt board L 1. Imran R. Shaikh. Introduction to Educalional Technology & 1C7T McGraw Hidl
| : E‘: jectcamiip ‘_““-m_‘“i“ﬂ'il o . v Education (India) Private Limited (21 August. 2013}.
L encrating subject- related demonstration using computer SOIBVATE. > ChrisAbboll. { 2001). ICT Changing Education. Psychology Press (2™ September.
Unit 1V: Internet Bascd Tools 2000) d )
| »  Web20 Tools _ t 1. Saxena, (2009). 1CT in Professional Fducation. New Delhi. APH Poblishing
s  Eupaging in professional sel [-development. Corp
. Cﬂ"ﬂhﬂ_fﬂh"ﬂ h:nrmqg lﬂﬁkﬁ- - I ; ’ 4. Gwen Solomon. Lynne Schrum, Web 2.0 New Touls, New Schools.
« Inicractive use of [CT: Participation in Google / Yahoa groups. creation ol h International Sociely for Technology in Education (15 October. 2007) .

blogs, ctc.
Innovaiive usage of technology: some case Studics.
s Use oliechnology inlegration in resource-plenty as well s resources-scare
situalions.
e  Critical issues in internel usage - authenticity of infarmalion, addiction,
plagiarism, downsides of sacial networking group.
Unit V: LCT for Evaluation
e Lvalvation and [CT for Evaluation-purposes
»  Exploring software tools for evaluation
« Focusing un enhancing Learning-tracking and managing siudents.
«  Exhibition and peer evaluation of project lessons. Portfolio submissions
and cvaluation.

".L.l'l

Gwen Solomon, Lynne Schrum, Web 2.0 FHow -To lor Educators, International

Socialy for Technolopy in Education (15" Qclober, 2010}.

6. Dcbra Geoghan. Visualizing Technology. Introductory(3® Edition). Prentice
Halli 18* May, 20¢14).

7. Laxman Mohanty and Neharika Vohra, ICT Strategics for schools, New Delhi.
SAGE Publication. (6* October, 2006). ¢

8 [d Bou, carl Siechert, Craig Stinsan. Windows 7 inside Out, New Dethi, PHI - *
Leaming Privale Limiled, (37 Qclober. 2009).

9, David ] Emberton & | Scott Tamlin, Flash 4 Magic. New Delhi, Techmedia, (11°
January, 2000).

10, Andy Rathbone. Windows & for dummigs. John Wiley 8 Sons (23*November.

II."-""-_-.

. 2012)
Mades of Lenr_nlmg Engagm_njunt. iy 11, Beth Melien, { 2013). Microsolt Office Professional step by siep. Microsoll
»  Providing opportunilics for group activities. Press(14" Tune, 2013) .
* Emu%{]nd]wdu?: F'tescpmut?"'. ” 12. Douglrs E Comer. The Internet Book, Everything you need to Aboul Compuler
»  Providing opporiunily lor sharmg Joes. . Networking and Now the Intemet works (4th Edition) Addison- We sky (29%
. »  Exploring to exemplar construclivisi-leaming situation. August 2006)
L * Designing ANGAKLNE MG learning models : : : 13.  Preston Gralla. How the Internct Works ( 8* Ldition} Que Publishing (1" '
. «  Audia- Visual Prescnsation followed by its analysis and discussion, December 2006) :
| Bracticim; 1a. ). Michael Stracz yaski. The Complete Book of scriptwriting. Writer Digest
\ 1. Functional knowlcdge of operating computers-on/ofT, word processing, usc of - B M“‘: e “'_'mjz yaski. The Complete Book of scriptwriting. Writer Ligest
: Baoks (1M July, 2002)
\ PowerPoint, excel. 2

7-Nian Li and Marks S, Drew, Fundamentals of Multimedia, [* Edition. Prentice

, 2. Computeras alearning tool — Hall { 1" November,2003)
3

Effective browsing of the internet for discerning and sclecting relevasl
information. i B.Ed. First Year

; -1';- Sﬂiﬁrﬁgﬂ?ﬁﬁiﬂ?mﬁtﬂizﬁm in India. Group C: Developing Teacher Sensibilities

et Sl B I

L .6.  Cross collating knowledge from varied sources. Lq Section I: Experiences for Teacher ]_ilnrichment

B (7.  Competencies in developing original software. ETE 3: Health and Well being ’
"8  Practical exercise on windows and office package. Instructional time: 2 periods/ week Max. Marks: 50

¥ .9 Trouble shooting and secking help. Internal: 50

' *,10. Installing hardware and software. Objectives of Lhe Course:
‘) }1.  Synchronous communication on the web.

# On complelion of Lhe course. the student leacher will be able 1o:
112, Project using Web 2.0 Tool.
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e understand the importance af games, Sports and voga for development of
holistic health.
e  know the stalus, identily health problems and be informed ol remedial
measures.
¢  Lknow oboul safety and first aid.
» acquire the skills for physical filness.
s praclice yogasanas, meditation and relaxalian.
e undersiand various pelicies and programmes rciated 10 health, physical
educalion and yoga.
Course Outhine:
Unit L: Concepl of Health, Body and First Aid
e  Conceptolhealth, impostance, dimensions and determinants of health, health
u needs elchildsen and adelescents including diflerently ubled children.
o Understanding ol the body syslem — skeleton, muscular, respiraiory
circulatory and digestive in relation Lo health,

« Common health problems and discascs- causes. prevention and cure. .

immunization and first aid.
Unit 11: Foad - habits, hygicne, diseases and their prevention
e [aod and nutrition, food habits, nutrients and (heir fungtions.
«  Prescrvation of food value during cooking. indigenous and modern ways ol
preserving food.
s  Practices rclated to food hygiene, malnutrition, obuesity, fvod and
walerborne and deficiency disenses and prevention.
Unit [11: Safety, sccurity and physical {itness
e  Safely and security — disaslers in and outside schoals, ways of prevention.
Salety from snake nnd dog, bites, aninal altacks, prevention angd wrcatmenl.
+ Physical filness, strength, endurance and Nexibility, ils components, spoTls
skilis and self defence activilies.
Unit 1V: Athletics and Games
«  Allletics — general nhysical filness CXCTCISCS.
»  Games - lcad up games, relays and major games.
. e  Rhyllimic activities, gymmnastics and their impact on heaith.
' Unit V: Yoga, Policies and Programmes for Health
1 +  Yogic praclices — imporiance of yoga, yogasanas and pranayamas

:‘ l »  Role of institutions in developing healthy individuals- family, school and
| sporls

oo e  Henlth services, policics and health und physical education refated
o programmes, blood banks and role of media

. "Modes of Learning Engagement:

', Anteractive discussions. group work, sharing expericnces, organizing aclivilies, analyzing
' dopics on heallth related issues, demonstrations, observations, [cld visits. preparing
I, ework books, maintaining diary, pasticipating in school health check up, practical classes
1t [pf first aid, projects and assignments. Playing games and sporis and performing Asanas
' @nd Pranayamas

,T’ .Practicals -Games, Sports and Yoga

'L I"I ,Rules regulations related to games, sports and yoga.

: \ llﬁlayingVulle}rbulL Basketball. Badminton and recreation games.

I
ll-.
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Performing Suryanamaskard and selected yogasanas. mudras and pranayamas.

* Standing Asanas- Konasana, Trikonasana. Vrikshasana, Veercbhadrasana
2 Silling Asanas — Vajrasana. Gumukhasana, Navasana, Veerasani

% Lying on the stomach - Bhujangasana, Dhanurasana

5 Body twisling asanas — Ardha Matsvendrasana, Vakrasana

e Back bending — Ushirasana :

® Mudras — Arham, Ananda Mudra

@ . Pranayama—Anuiloma viloma, Bhramari

Modes of Internal Assessment Marks

Writlen fesls 20

Perlormance — Games, Sports and Yogu — 30

Sugeested Readings:

. Pande. P K. (1988). Sparts Medicine. Delhi. Khel Sahilya Kendra.

2 Larry G Shaver. {1982}, Essentials of Exercise Physiology. Delhi, Surjeet
Publications. -

3. Kanabur, Vyjavanthi V. (2007). Sports Nutrition the Scientific Facts, New Delhi.
Kanishka Publishers.

4. Dheer. S. Kamal Radbika (2002). Organization and Administration ol Physical

Education. Fricnds Publications.

Chandler Timothv. Mohin Mike. Vamphew Wary (2007). Sports and Physical

- ducation. London, Routledge Taylor Francis Group.

Verma. Veena (1999) Speris Psychology. Delhi. Sports Publication.

Prakash. ﬁgﬂm{lﬁﬁg}h'[‘cxthnuk olHealth Education, Delhi. Sponis Publicatio: .

Uppla AK. {1996). Physical TFitness. New Delhi. 1ricnds Publication.

Thani Lokesh (2003) Rules ol Games and Sporis. New Delhi. Sports Publication.

0. Sonkar Sathish. {1998). Methods, Measuremenl and Evaluation in Physical

Education. Jaipur, Book Enclave.

11. NCERT, Position Paper, FGR {2006). L1ealth and Physical Education, New Delhi.
NCERT.

12. Seetharam AR (1996) Yopa for Heaithy Living. Mysorc. Paramahamsa Yogashrama.

13. Ganguly, S.K., Bera, T.K_, Gharole, M.1..(2003) Yopa in relation 1o Heaulth relaled
physical fitness and academic achievermnent of school boys. In Pasilion Paper,
FGR {2006). Health and Physica) Education. New Delhi, NCERT.

{4. Gharote, M.L. (1976). Physical Filness in relation to the practice of selecled yogie
exercises. [n Position Paper, FOR (2006). Health snd Physical Education. New
Delhi, NCERT.

15. Kulkami,D.D. (1997).Yogaand Neurophychology. In Position Paper, FGR (2006).
Health and Physical Education. New Delhi. NCERT.
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B.Ed. First Year
Group C: Developing Teacher Sensibilities
Scction I: Experiences for Teacher Enrichment M.D.S.U. Syllabus / B.Ed. Programme / 53
ETE 4 : Exploring Library and other Learning Resources 8 [merview resource personsimember of local communityandfor organize a ‘leaming
d encounter” with any of them for their fellow students
Instruclional Time: 2 periods/week Nax. Marks: 50 Modes of Internal Assessment Marks
, Internal: 50 Wrillen Lests 20
Objectives of the course: Preparation of Bibliography 10
| On completion of the course, the student teacher will be able to: Evaluation or Review of onc book 10
« duevelop a sense of inilialive. imagination and discernment ol lcarming potential An analylical study of a schaol hbrary 10
ol the resources available in their surroundings. Suggestcd Readings:
 _ (ake some iniliative in pursuing imtercsts oulside the formal course work ! 1. Krishna Kumar (2009), Library Organization. New Delhi. Vikas Publishing House.
| from a range of available resources -the institute library, websites on the ' 2 Krishnn Kumar (2000). Reference Service, New Delhi. Vikas Publishing House.
internel, local events and facilitics, as well 25 local issucs (in the ncighbourhood : 3. K rishna K umar (2009}, Library manual. New Dethi. Vikas Publishing House,
or 10wn), members of local community and visiling rcsource persons. ; 4.  Krishna Kumar (2009). Library Administration and Management. New Delhi.
Course Outline: | Vikas Publishing House.
Unit 1: Knowing ones Library | 5 Rashan Lal Mital (1978). Library Administration. New Delhi. Metropuolitan
Knowing your library; Layout of the Library: Library Procedures- Cataloguing, Lacating : | Book,
a book/material in the library, Library Management and Library Automation. 6.  CBSE (2006). Orpanizing School Library Guidelines. Delhi. CBSE. ;
Unit 1I: Library as a resource 7. William O. Scheeren (2010). Technology for the School Librarian-Theory and . 3
Library as a resource of lcaming, pleasure and conceniration; Practice. ABC-CLIO. -~ = | . - E
School Library as an imelleclual space for students and teachers. _ ; e
Unit I11: Arrangement of a library ' B. Ed. First Year ;
Types of books and other materials used by different readers. o Group C: Developing Teacher Sensibilities 1
Lﬂﬂhﬂriﬂm]!t‘- ?Tkﬂﬂpiﬂg the books and malerials. Section II: Experiences for Social and Environmental Sensitivity : s
nil TV: Infrasiructure and rules : . : o
Library Infrastructlure and School Library standards SES 1: Education for Peace |
Library Rules Instructional Time: 2 periods/week Max. Marks: 50 [ e
Unil V: Library for career development Exam. Duration: 2 Hours Internal: 20 3 g
Locating information and using it for one's own carecr development : External: 30 1), '
Resources helpful in providing information for carcer development: Newspaper, Objeclives of the Course: : e '
| Magazines, Websiles, Learning guides, Members of local communily, Resource persons, On complelion of the course, the student feacher will be able to el L
o Websites. + acquirec knowledgg, ailitudes, values, skills and compelencies 10: S :
: ! Modes of Lenrning Engagement: ' e  become aware of role of education in hﬁilﬂing.pgaccusd}mmnic social reality. L': il G
\ Learning engagement includes lecure, discussion, observation, ficld visits and «  understand and resolve conflicts within, and mediate others’, ER i1 1
g assignmenis. «  cmpower themselves and transcend barriers of identity. I R :
1' Pracilicum: ¢ use pedagogical skills and strategies in and oul of classroom for promoling ARG
.+ Each student 1eacher is expecled 1o: peace at school level. _ e HE i L L
' : {. Maintain 2 Yist of books and joumnals that have been read e  Aclas agency to promole peace in the local community influencing school. Eipbig: .
! 2. Make a dossier with relevant websiles and notes on thelr lcarning, polential | Course Qutline: FLE
"0 13, Write reviews of at least two books of hisfher own interest | Unit I: Understanding Education for peace 1 St 1 98
v @ 4. Make a plan for selting up of a school library and discuss it with the school he/ Meaning, 2ims and abjectives of Peace and Peace education. el S HY | Kl
l fu she has attached with and writc a programme-cvalualion report. = Need and fmporiance of Peace education. ' SLEL I 38 :
;h' i_‘P 5. Asmall survey Lo collect information about different kinds of Yibrarics in the city. Pcace promoting values: compassion, cooperation and love, %r iyl -j,E-f
M@ 6. A projecl to discern the present status of libraries in schools. In addition, each Unit II: Empowerment for Peace - _ Lk il AT
i student-teacher should also undertuke any one ol the following: Empowerment of self through critical self re:ﬂr_:cunn. .ﬁi 1k T
O n 7 Discern learning opportunitics in the local environmen, and create an occasion Increasing awarencss; Justice, Equality, Suclahs:_n. E 101 {1
hop and/or 1 strategy for some significant feamning for fellow students - Reducing prejudices and nurluring ethical behavior. AT
It Unit 11I: Education for peace bullding | fi o448 SR
I' Li . ! Faclors responsible for dislurbing Peace: unemployment, terrofism an Rt
l i Exploitation. _ gl
Cognitive, moral and socinl development of Adolescence. jﬁ i
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Awareness of pedagogical skills for removing tension and examination fear
Unit 1¥V: Pedagogy of Peace ‘

Conlticl Resolution,
Brain storming,
Problem Selving Modal.
Unit ¥V: Understanding conflicts and their peaceful resolution

Nature of conflict Incompatibility of needs, aspirations and resulting conflicts

at ditferent levels in society.

Understanding the rote of social conditions and processes thar sustain cenflicl.

Developing capabilities for dealing with conflicts and their peaceful resolution.
Nodes of Learning Engagement:

The course material should be mude available to teacher trainees with
instretions (o read material before hand for participation in the discussion in class, The
sources could be relevant ponions of texthooks with chapiers on peace educalion. and
non-viglence. selected portions from Gandhian literature. |

A few selections from work and films on prominent philvsophers and
cducators olpeace like Gandhi, Krishanamurthy, Aurobindo. Vivekananda, Rabindranatls
Tagore, Gijubhai Badheka. the Dalai Lama could be used 10 initiate discussion and
dialogucs followed by assignment on one or nwo.

I'racticum:

| Experiential lcamning sessions on yoga, meditation, communication skills, conllicls

their resolution, media influence, coaperative competitive strategies, use of

medilatien, art, drama, nalure to cxperience harmony.

Rellective joumnal to record experiences of the day and rellections thereon durin o

the training programme, sharing and discussing seli'expression of change during

the training. i )

3. Visits to organizations connected with peace and intercultural harmaony, and
ucslhx;lic appreciation 10 expericnce peace as reality submission of reports on
CXPEricnccs.

4. Assignments

3. Films clips displaying. concemns of peace, pood intercultural relationships,
envirenmental presentalion and other key ideas and discussions lhereon, like -
Duoha Debates; Sadako crc.

6. Preparation of collnges from newspapers elc. to highl Ight issues and challenges to

bJ

edited by Dominique Side & Dr. Thupten hnpa. London. Thorsons.

1 :
\ peace or positive response (o them
: 7. Developing an action plan for peace in school and local COmmunity.
, 8. Visiting websiles on peace cducalion to become familiar with national and
L international initintives, approaches and strategics of peace, case studies of conllict
': 5 in the region.
; . Modes of Internal Assessment Marks
’ € Written 1ests 10
l! 7 Any two aclivities given under Practicum 10
]f} ¥  Suggested Readings:
! -.Eri ] Dalai, Lama (1980). Universal Responsibility and the Good Heart. Library of
N -1: Tibﬂl':ﬂn Works & Archives. H.P. Dharamshala, Dist, Kangra,
gt I 2. Dalai, Lama (2000) Transforming the Mind, translated by Dr. Thupten Jinpa,
[

Gangrade K.D (2001). Religion and Peace, A Gandhian Perspective, New Delhi.
Gandhi Smriti and Darshan Snmii.
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4.  Harris, .M. {1998). Peace Education. McTFarland, Narlh Carolina. New Dielhi.
NCERT,

5. Kaur, B.(2006). Teaching ol ’cace and Conllicl and Pride - Schoo! Hislories al'the

Freedom Strupgle in India. New Dethi. Penguin Books India Pvt, Lid.

Eamar. K. (2006). Peace Lines. New Delhi. Penguin Publicalions. (In Press).

Kumar. K. (2007). Shami Shiksha Aur Gandhi. {in Hindi). Delhi University.

Maharish: Yalmiki College of Educalion,

% Krishnamuri.J. {1997). The Flame of Altention. London. Krishnamuni FFeundalion
Trust Lid.

9,  Ministrv of Human Resource Development, (1993). Leamning without Burden A
Report of (he Advisory Commitee. (MHRD). New Dellu., Department of
Education.

10. NCERT 2005, National Curriculum Framework, New Delli, NCERT.

11. Prasad. 2 20053 iducation lor Living Creatively and Peaceflully, AP Spack Indm
Hyderabad.

2. Hant, T. N. (2004). Being Peace, New Delhi. Nice Printing Press,

13. UNESCO (2001). Learning the Way o Pecace - A Teacher’s Guide 1o Peace
Education. A.S. Balasooriya. New Delhi, UNESCO, i

4. UNESCO (2002). Learning to Be A Holislic and Integraled Approach to Value. ;

Bangkok. Education for Human Developmenl. .
I5. Valson, T. (2006). Living in Harmony: A Course on Peace and Value Education. ‘
h

bt

Wew Delhi. Oxford.

Journals ,
Jounal of the Krishnamurti School. Krishnamurti Foundation of India, 124-126, |"
Green wavs Road. RA Puram. Chennai-600028. '
Awakening Ray, by Gnostic Cenlre

B.Ed. First Year "
Group C: Developing Teacher Sensibilities !!
Section II: Experiences for Social and Environmental Sensitivity @ °

SES 2: Environmental Education

Mux. Marks: 50 | |

Instructional Time: 2 periods / week
Internal = 20 l[

Exam. Duration: 2 Hours Y
External : 30 & . _
Objeclives ol the Course; ' ! : ' i 'f i
The Course ‘Environmental Education® aims to orient siudeni-teachers to analyze . | | ..
and undcrstand environment concems through the process of inquiry, critical .
analysis, intcllieciual discourse and essential projects, . : o
Course Quiline: 1
Unit I : Importance and Scope of Environment i
Importance need and scope of Environmental Conservation and Regeneralion, |
Structure and functions of different ecosysiems, India es a mepa bicdiversity;
nation, Role of individual in conservation of natural resources: water. energy and -
food, Equitable uses of resources for sustainable livelihoods, Environmental! ol
lcgislation: awareness and issues invelved in enforcement, i
Unit IT : Natural Resources - |

Conununity participation in natwral resource management- water, farests cle'l':l,
| !
[ : . - 1P :
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Deforestation in the context of tribal life, Sustainable land use management.
Traditional knowledge and biodiversity conservation, Developmental projects
including Government initialives and their impact on biodiversity conservation.
Unit [17 + Practices in Environment Management
Consumerism and waste generation and its managemenl, Environmental degradation
and its impact on the health of pcople, Organic [arming, Agricultural waste: Lheir
impact and management. Rain water harvesting and water resource management.
Biomedical waste management.
Unit IV : Sustainable Environment in Global World
Environmenta conservation in the globalised warld. Aliernative sources of energy.
Impact of natural disasteriman-made disaster on cosironment, Biological control
for sustainable agriculture, Heat production and green house gas emission, Impact
of industry/mining/iransport on ¢nvironnient. Sustainable use oi forest produces.
Unit V : Environment Laws & Hazards
Role of women in conservation, Female {octicide/ infanticide and skewed sex ratio.
Development of stum arca and their inhabitants, Child mortality and maternal
health, HIV/ALDS, Malarig=-siatus, Measures undertaken for their control/
eradication,
Modes of Learning Engagement:
« CaseSludies and success slories (involve Jocal material).
e  Problem solving and enquiry methods
e  Small assignments which may include observation of important relevant
days, preparation of bulletin board material. games, crossword puzzles,
worksheet etc,
Setting up of Eco-clubs.
Conducting a seminar and developing & seminar document
Project work and wriling of project report
Discussion of activilies periaining 10 two difTerent elasscs und subjects.
e  Activities on infusion of appropriate CONcems
Practicum:
|.  The students on completion of cach topic of Unit-] will submn a small
assignment in the forni of an aclivity. This may include ahservation of
importance of relevanl scason, preparation of bullelin board material, wall
games, crossword puzzles, worksheet etc.
2 Theclass can also form an environment club, The activily has 1o be on some
local specific issue pertaining (o the native piace of the students.
3 From the wide range oftapics suggested in Units IL 111, [V and V. the student
will be assigned one topic. The student will develop a seminar document,
which will be submilied after the seminar-

Aodes of Internal Assessment: Marks
Wrillen ests 1(
Any two aclivilics given under Practicum , 10

Sugpested Readings:
{. 'NCERT (1981) Environmental Education at Schoal Level, New Delhi. NCERT.
2. Odum, E.P {1971). Fundomental Ecology. London. W.B. Saunders Company.
3. Pelmer, Joy A. {1998} Environmental education in the 21% Century. London,.
Routledge.
2 Sharma R. C and Tan, Marle C (Eds.) (1990). Resource Book in Environmental
‘educntion for school lectures. Bangkok. UNESCO.

1
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Shormia, R.C. (1981). *Lovironmental Education. New Delhi. Metropolitan

Publishers.
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1, UNESCO (1990). Saurcebook in Environmental Education Tor School Teachers.
Banpkok.

1. CEL (1995). Joy of learning handbook ol environnicntal cducation aclivities.
vol.i-3 o 5.-— Ahinedibad, Centre for Environment I’ ducation.

13 CEE 11996) Jay of learning. handbook of cuvatonmental education acnyities,
Vol 11-6 1o §.— Alunedabad: Centre Ry Environmenl Education

13, Pandya (1999). Mavua Guide ke green material: experiences ind learnings in
des cloping effective cnvironmental cdueation material. Ahmedbad. Centre for
Iinvironment Education,

11, Sharma. R, C. (198 1. TEavirenmenta EFducation. 1elhi. Metropoiitan.

15, Reddy. K. Purushothamn. {2007). Euvironmental cducation. New Delhi. Neelkamal
Publications Pvi. Lid.

16. NCERT (2009). Project book in Environmental Education for class VIL VIL IX
amnd M. New Delhi. NCERT

17. NCERT (2011}, Teachers™ [landbook on Cavironmental Education for the
higher scecondary stage, New Delhi, NC ERT.

15, NCERT (2013). Project book in Environmenta) Education for the hgher

secondary stage. New Delhi. NCERL

B.LEd. First Year
Group C: Developing Teacher Sensibilities

Sceiion 11: Experiences for Social and Environmental Sensitivity,

SES 3: Work Expcrience: Agricullural Practices

Instructional time: 1 period/week (Theory) Max, Marks: 50
2 periods/ week (Practicum} Internal: 30
Exam. Duration : 3 [lours

Objectives of the Course:
On completion of the course, the student teacher will be able to '
e identily commonly spreading tree specics and their imponance lor common,
people, |

know the importance ol traditional medicinal plants |
use qualilitive sceds [or SOWING, I|
identify important hedges creepers and weeds ] i

1
[ ]
r
i

I
develop a nursery ' i
= appreciate the various irrigation and drainage methods and systems
Course Qutline:
Unit 1: General Agricalture
Mcaning. definition, scope, branches ol agriculure, Definition ol s0il and sol
profile. Concept ol water shed management, principles and objeclives, AEH |

_climatic zones of India, Systems of irrigalion. Characteristics of a good seci:

L S
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lor sowinp. Calculation of permination percentage of seeds. Planting and
transplanting practices, Raising seedlings ina nursery, Sced bed preparation,

Unit 1I: Horticuliure
Detinition and branches ol horticuliure, Vegelative propapatian methods
like, cotting, budding. grafting. layvering. tissue culture. Planning, planting and
maintaining lawns, ldentification ol summier Rowers. Mdentilication of winter
owers . '

Unit 1II: Agricultural Practices
Preparation of land, Sclection of seeds, Sowing of sceds, Thinming, hoging
and weeding. Plant protection measures, [lurvesting and storage, Jmportant
manures, lmportint fentlizers. Common aaricultural 1oix.

Unit IV: Project Preparation on Fruit Crops
Muango and Banana, Citrus [fuits, Papavaand Sapota. Pomesranate and Ber.
Awala and Datepalm .

Unit V: Herbal Gardening of Medicinal Crops
Ashwagandha. Guarpatha, Smtawari, Yellow kachnar Amialtas.

Modes of Learning Engasement :

Hands an Experiences. Activity based Leurning, Experimentation, Interactive
engagement. Group Work. Peer Learning, Project Work.
Practicum :
(a) Identification ofagricullural practices ol the following crops.
Wheal, Bajra. Maize, Rose and impoenant crops of the Area.
(b) Agricultural Processes

Seed Bed preparation, Nursery Manggement. Irrigation, T'raining and Pruning,

Hacing and Weeding.

Modes of Internnl Assessment Marks
Written Tesls [0
Practical Exam, records and viva 40

Suggested Rendings: o

. litendra Singh (2012). Basic Horticulture. New Delhi. Kalyani Publishers.

2. Rayveer Singh and Ryjput O.F. (2008). Principles of Agronomy. Scientific Crop
Produciion Kushal Publications and Distributors Varanasi,

3. K.N.Dubey Rama (2003). Fruit Production in India. Publishing | fouse Meerut.

B.Ed. First Year
Group C: Developing Teacher Sensibilities
Section II: Experiences for Social and Environmental Sensitivity
SES 3: Work Experience: Electricity & Electronics

Instructional 1ime: 1 period/week (Theory)
Z periods/ week (Practicum)

Max. Marks: 50
Internal: 50

Jbjectives of the Course:

On completion of the course, the student teacher will be able Lo:
e  recognize and use diflerent lools/materials/instruments.
e read the sketeh/drawing of the job/project.
« develop the skills for making simple projects/models.
e acquire skill to assemble/prepare simple electric circuirs,

IVLD.S.U. Syllabus/ B.Ed. Programme /59

* aequire skill to use electronic components,

identily Faults in electronic components.

develop the ability in repairing snnple instruments in use at 1X and X level.
* inculcate healthy values related 16 work cullure.

Course Outline

Unit I: Symbnls, Tools and Seldering
Precawtions used for making any electrival connection, con-luctors & insulalors,
Symbals for electrical components, knowledge ol clectrical aceessorics ind Uieir
riligy.

Tools used far making any clectsical connection. their sizes and use.
[and soldering. Soldering alloy. soldering My aid desolderig pump. Pracuce of
hand soldering,

L'uit T1: Wires, Wirings and connections of laimps
DilTerent 13 pes of wire, use of SWCL Diflerent s of wiring such as: Batlen
wiring. CTS wiring, casing capping wiring, Cheat and conduit wirine, Their
advantage and disadvantage on cach otlier. )
Series and parallel connections ol lamps {up 10 four lamps). Staircase wiring ol
one, o and three lamps, Godown wirine. connection for fun,

Unit HI: Switches and Measuring Devices
Selection of luse wire and use ol DP and T.). Switehes. Knowledge of power
cansumed i DilTerent Eleetrical and electronics exclpeets. .
Testing of enerigy meter, connection of encriy neter and checking ol electrica!
lills. Construction ol Multimeter and knowledge ol'measuring the current., vollase
and resislance in any circuit by using multimerer.

Unit 1V: Electrical Components and Appliances
Resisior, Colour Coding. Capacitor. its use in electrical apphances, Inductor and
its use in Transfornwer, Use of Transformer,
Electrical apphiances: Rleetric iron, Room healer, Immersion heater. Geyvser,
zlcctric bell. emergency light. Refrigerator cle. muking Resistance and Capacitor
boxes. use ol making Lesting board und extension boards for labs.

Unit ¥V : Electronic Companents and Their Use
semieonductor materials, Semiconductor diode., Diode lesting. Zenerdiode, LID,
Photo diode. Solar cell. Keclificaiion by diodes, Voltage multiplication by diodes.
iransistor action, Amplilication by transister. Basic idea of integrated circuits.

Modes of Learning Engagement:
Constructivist Approach: {lands on Experiences, Aclivily based Lcarniny,

Experimentation, Interactive engagenient, Group Work, Peer Leaming Project
Work.

~ Practicum -

['reparation of Projects/Models based on (he following:
1. Clap swich

IR Remote switch {([an, (ube light)

Remole operated musical bell

Alarm for lupgape sccurity

Moabile cell-phone charger using cell

Power supply fiiture alarm

RRlown fuse indicalor

Reclifier

90~ B 1

dpler g 2

T g A T Tk
i
sl = e gl T om
1]
PR

L .
" .. - i
- = '
ot T Bk R M
= L




el — &

&0 /M.D.S.U. Syllabus/B.Ed. Programme

9. Voliage Mutuplicr
10, Transisior Amplilier

Modes of nlernal Assessment Narks
Written Tests 10}
Exam, and Projeets 4{

Suggested Readings :

. Eleetrician — 1 Yeur Trade Theory (2007). Chennai, National Instructional

Media Lnstitute,

7 Eleetrcian — 11 Year — Trade Theory (2007). Chennai. National lastructional
Media Instilule,
PS. Bhimbhara (2007) Electrical Machinery, Delhi, Krishna Publisher
1. N.N. Bhiargava. D.C, Kulshreshiaand 8.C. Gupla (2000). Basic Clectronics
and [incar Circuits. New Dethi. Tata MeGraw il Lud.
3.1.. Theraja {2003). Basic Electronics. New Dethi. 5, Chand.

L
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B.ED. First Year
Group C: Developing Teacher Sensibililics
Scetion 11: Experiences for Social and Environmental Sensitivity

SES 4: Working with thc Community
Duration: 10 days/yenr Evalualion: 5 point grade scale

Objectives of the Course:
On compiction ol the course, the student leacher will be able 10

»  acquainl themselves with the [aclars working in the socicty/community i.e.
knowledre of social realitics.
develop the dignity ot [abour among them,
arouse Useir interest in the social and cconamic reconstruction oj the country.
make themselves aware ol the educational probiems and needs ol'thi sociuly.
cnable themselyes for preparing voull [or sustainable developrent.

« develop their persenality through community Service.
Vethodology: The students will spend 10 daysata streteh during the academic year in
the identified village. Separate activities will be undertaken every year oul ol the
[ollowing or given by the Enstitule.
Suggested Activities:
1. Shrandaan and beaulilication
2. Study of educational scenario ol a community. Reporting the profile of cach
Institution/NGO/social organization. which is directly or indirectly concerned
with vducational /literacy programme.
Micra planning exercises for assessing the educational status of the community.
4. Organization of *Nukad Natak™ ~Cullural Programmes”, "Rallies™ cle. for
moativating the villagers lor sending their wards Lo schools,
$chool mapping exercises for assessing the cducational need of the commumity.
Study of cnrolment, stagnation and dropoul problems.
Exploring the community resources and finding means and ways ol using them
for betlerment of school,
8.  Adopting a community and implementation of the Lab Arca Concept in adopled

community.
9, Survey ofnearby communily (adopled community) and assessing its educationil
needs, social needs eic.

L
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10.  Conducting awareness programmes in the community- ke Environnienl
conservation, tree plantation. watershed managenenl. lienhth programmes like
vaeeinalion, polio drop et AIDS awareness. clectoral awareness, load solets.
human rights. women rights ete.

1. Oreanization of Literacy programmes in the communily

12, Cleanliness drives in (he community and i arcness about their needs,

13,  Charcler building progrittiimes

14, Developing healthy lood habits among the communily

15.  Conducting Yocational traimmng programmes lor scli employment.

16.  Promoting peace oricnled values in the communily,

1 Remedisl weaching work for poor and needy in the community.

18, Action Research regarding Jocal problums in consultation with the COMMIUNILY.

19.  Promoting peace aricnted valucs in the oML,

20.  Conducting Adult Educalion programmes

. Assistanee and working with Tocal community in actval relief work whenever
needed,

22, Training ol community in First Aid,

23.  1lelping the children with special needs,

24, Conducling Vocational Lraining programmes [or sell emplayment.

Modes of Learner Engagement:

Proposed aclivitics of the programme will be oreanized keeping in view the budpetary

provision and the time of duralion along with the required available facilities al the ime

ol orpanization ol the programme.

Modes of Internal Assessment:

e Internal assessment of Punctuality, Regularity, Discipline, Ceoperation and
Performing Arts will be done through obscrvation of the sludents and viva
will be conducted on their experiences and Writlen repon prepared by the
student Leachers.

B. Ed. Second Year

Group A: Core Courses
CC 4: Schooling, Socialization and Identity

Max. Marks: 100
Internal: 25
External: 75

Insiructional Time: 6 periods/weck
Exam. Duration: 3 Hours

Objectives of the Course:
On completion of course, the student-teachers will be able 10:

«  become aware of the processes of socialization at home and school 1:al act as
shaping factars in identity formation of the school going child (in Indian
cantexls)

e reflect crifically on factors thal shape identiLy formation and influence sensce
of self of the growing *student’ as well as "teacher’ in school as well as out of
school.

« understand the processes that have shaped/continue Lo shapc one’s own
sense of identity as ‘student” and a *person’ located in multiple social conteXis
and roles :
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¢ Presenlalions of reviews

e rellect an one’s aspirations and possibilitics in order 10 develop a prowing | *  Rellective, autabiographical writing. towards self-understanding. on civen
sense ol agency as a “teacher’, a “pralessiemal’, as well as a “human being” ' Lopics
Course Outline: ! = lournal wriling. on course experiences {to he inftiated with this course: 1o be

. r
r.am

Unit I: Socinlization and Development of Sclf

Understanding the natare and processes of socinlization

continued through the year, with occasional sharing with a *mentor’)
Practicum:

L
Al home: Gimily as u social institution; impact ol parciting style/child rearing L. Visil to aschool and studving the rote o school in secializalion of the child.
praclices: transmissian of parental expectaiions and values: : 2. Preparing noles on ways o 'managzing conflicting identitics with illustrations.
In the community; neighbourhood, extended Family. religious group ind their | 3. Sludying the school aclivities which enhance secular identity in children.
_ sacialization lunclions j | Observing sehool processes that contribute to peacelul living ol eachers and
Al school: impact ol entry 10 school: school as a social institution: value- | students, :
formation in the caniesl of schooling: 3. Deseribing ones™ own process of socializalion quoling some experiences.
«  Understanding interfiee between hame. community and schools inter-linkages Modes of Inlernal Assessment Marks
within wider socio-cultural contexl Wrillen fesls 11}
Unit 11: Emncrgence of ‘person’ amd tidentity’ sclected lew ol the following |5

Presentations based on readings and lin reviews

*  Understanding “identity formation™: cmergence of muluple identinies in the
formation of a1 person placed in various Social and instiutional contexis; the Reflevtive wrillen assignmenis (lowards critical awareness ol issues, for scll-
need lor inner coherence: managing conllicling “idenlities’, understanding and lormulating aspiralions as a teachier)
«  Dcicrminants of identity formation in imdividuals and groups: such as coste. Journal writing
¢lass. pender ond religion Notes Irom ficld abservations/interviews and linking these with course (hemes
o  Theinfluence ol peer group, media messages, technalogy, and globalization Sugigested Readings:
on identity formatian in cantemporary [ndian sociely I Pathak. Avijit (2002). Social Implicalions of Schooling. New Delhi. Rainhow
Unit Ill: Schooling and identity formation Publishers.
«  Schooling a5 a process of identity formalion: ascribed, acquired and evolving 2. Kumar Krishna (2004). What is Woerth Teaching? 3" edition, Orienl Longman
e School as asile of idenlity formarion in leacher and students: school cuiture 3. Krishnamurti.J. Education and the Signiﬁ-::ﬂnc:: of Lile. KFI Publications
and ethas, teaching-leamning praclices and leacher discourse in the classroom, : 4. Butler, J. (1990). Gender Trouble Feminism and the subversion of Identity. New
»  Potentint rale of school in developing national. secular and humanisticidentilics i York. Routledge. ]
Unit 1V: Coping with social complexifics: Role of education N 3. Sharma, R&E. Aunamalai. (2003}, Indian Diaspora [n Scarch of Identily. Mysore.
s«  Expanding human activities and relations; decreasing unhealthy competition, CIIL.
uncerlainty and insecurities and the resullant identity contlicts 6.  Rumar.K, (2001). Prejudice and Pride School [listories of the Freedom Slruggie.
o Indian concept ol *vasudhaiva kutimbakam™ und “sarvadharm sambhava’. New Delhi, Viking/Penguin. ‘ =
*  Relevance of educution for peacce oriented values and peacelul living 7. Amalendu Mism (2004). Identity and Religion Foundalions of Anti-lsfumism in

Unit ¥: Evolving a *holistic identily” as n teacher

India. New Delhi. Sage PPublicalions.

s The impacl of onc’s own socializalion processes; awareness of ane’s own 8.  Dipankar Gupia (Ed.) (2004). Castc in question Identity or Hierarchy, New
shifting identitics as ‘student’, *adult’ and ‘studemt teacher’, and influences Delhi, Sage Publications, |
that hm_rf: acted/continue to ar:l on onecself o . ’ _ 9. Kamala Ganesh & Usha Thakkar {I2d.) (2005). Culture and Making of [dentity in
Reflections on onc’s own aspirztions and etlorts in becoming a “teacher India. New Delhi. Sage Pubiications i E
* Evolving an identity as a tencher, which is progressive and open (o re- 16, Saraswali, T.S. (Ed.) (1999). Culture, Socialization and Human Development
cuns:]rucl-mn . o , _ = Theory Rescarch and Applicalions in India, New Delhi. Sage Publication.
* Teachers’ professional identity and Teachers” prolessional clhics. El.  Sen Amartva (2006). Identity and Violence. The Illusion of Destiny. New Delhi.
Modas nI‘ILlen;nn:g_ E:lg::gr.-ment. ; S i Allen and Lane Penguin Books India Pvr. Ltd.
- ntroduclory lectures-cum-discussion, to inlroduce key themes ol the course 12.  Shashi Tharaor (2007). The Ele s :
— socialization, identity formatien, sociolagical nations and experiential sense pmhh.,.ﬂ of the I:Ennk) ]NE‘LL[I};TEP?J;IEEIE?L;nghE elliphons; (Eartieulatly
of *sclf” ctc - ; L ;
: [3.  Srinivas M.N. ([986), 25 | i '
»  Observarions of schools and classrooms through the lens of course themes: Publishers (1986). Social Changes in Modern India.  Bombay. Allied
inferviews with teachers; making (icld notes 4. Vid . T . ey .
1 - : " ' . 0 ﬂ 4 “ Wi, T'. : ! r " = - - ’ 1
»  Group discussion and exploration, around selecled readings and key questions Dﬂ:d;|15ﬂ[lr1u|| ?f;ﬂﬁhﬁfﬁmu} et in anothen nds
o Viewing selecied documentaries and Iilm clippings T ' '
e«  Writing eritical reviews of readings and films viewed




r ol

—— o ==
3=

64 /M.D.S.U. Syllabus/ B.Ed., Programme

B. Ed. Second Year
Group A: Core Courses

CC 5: Vision of Education in India: Issues and Conderns

nax. Marks: 1006
Internal: 25

Externnl: 74

Instructionnl Time: 6 periodsfweek
Exnm. Duraiion: 3 Hours

Objectives of the Course:
On cempletion of the course, the student teacher will be able 10:
e understand delcrminanls of the purposes and processes ol
cducation.
e understand the role of education as an agency of socil
transformation.
e reflect critically on coacerns and issucs of contemporary Indian
schoaling,. 1
. & develop Lheir ingight as future cancerns ol education.
» analyze development of cducation in light of socio, cconomic,
political and culwral development.
Course Outline:
Unit I: Vision of Indian Education
«  Aimsand purposes of educalion drawn [rom the Ancient Intelleciual traclivon
of India
»  Determinants of purpasc and process of Education: Communilics, Religion.
State and Markel
=  Constitulional provisions en education that reflect national ideals: Demogricy,
, Equality, Liberty, Secularism and Social Justice.
Unit l: Vision of Education: Four Indian Thinkers
An overview of salient features of the ‘philosophy and praclice’ of educalion advacated
by these thinkers
a  Rabindranath Tagore: Liberationist pedagory
» M.K.Gandhi: Basic education OR Educalion for self sufTiciency
e  Aurobindo Ghosh: Integral education
« . Krshnamurthi: Education for individual and social transformation
Unit II1; Contemporary Indian Schoeling: concerns and issues
e Universalization of School Educatign
e Right to Education and Universal access:
1. Issues of a) Universal enrollment b) Universal rciention ¢) Universal
SUCCESS:
2. Issues ol qualily and cquity
(The above to be discussed with specific reference to physical, economic,
social and cultural access particularly to girl child and weaker scclions as well
as differently abled children)
»  Equality of Educational Opporiunity:
»  Meaning of Equality of educational opportunity and Constilutional
Provisions
«  Prevailing naturc and forms of Inequality including Dominant and Minor
groups and the related issues
»  TypesofSchooling: Public- private schools, Rural-trban schools, single
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teachers” schools and other types of school syslems; and the processes
leading Lo disparities
s DilTerential guality in Schooling: variations in school quality
* ldea ol *common school® syslem
Unit 1V: Fulure Concerns in Education
s  [ssucs and concerns of Indian education.
« Impact of globalization, liberalization and privalization on Indin sociely
an<l education.
«  Rights ol Girl Child.
Fducation as Fundamental Right ol Children: Right to Education Act and 1ts
Provisions.
+  Right lo Education and changing scenario ol Indian socicty.
Education for National [ntegration ind Intemational Undersianding.
Education for promoting duty consciousness and citizenship.
Unit V: Education and Development- an Interface
e  [Emecrging (rends in the inlerface belween:
« Political process and education
Ecanomic developments and cducation
Socio-Culwral changes and education
Education and skill developmeni wilh relerence 1o vecational education.
Educational developmenl tirrough community participation, Govl. and
Non-Gowvt. agencies.
Modes of Learning Engagement:
e  Sourcing and studying relevant portions of documents reievant 1o (he themes.
¢  Presentalions based on readings {including original wriling of at least one
educalional thinker}.
s  Conducl surveys of various educalional contexts (eg. Schools of different
kinds) and make interpretalive presentations based on these.
e  Study writings on analysis of education-development interface and make
preseniations.
s . Group discussions, debates and dialoguc on the themes.
Practicum:
|.  Prcparing an assignment on Constitutional Provisions on Education.
2. Preparing a briel summary of Educalional writers/hooks contributed by any
of the Indion Thinkers.
3. TReporting on Praclice of Rights ofthe Child with special reference to Girl Child.
4. Comparalive analysis of different types of schools.

Modes of Internal Assessment Marks
Wrillen tests 10
Any three of the following 15

e  Conducting surveys and presentations based on afore said units.
» Interpretation of field studics and experiences in terms of the coursc
themes
s  Comprehension of ideas of thinkers and presenting them in groups.
¢  FExtentof innovative ideas and sensitivity in visualizing project on ‘peace’
or ‘environmenial concerns’
Suggested Readings:
I.  Agrawal, J.C. & Agrawal 8.P. (1992). Role of UNESCO in Educational. New
Delhi. Vikas Publishing House.

o Ty Sl
r

P L ey - - = = 3
. [ LT * r -
=




66 /M.D.5.U. Syllﬁhus { B.Ed. Programme

2. Anand, C.L. cral. {1983), Teacher and Education in Emerging in Indian Society.
New Delhi. NCERT.

3. Govt. of India {} 986). Nationnl Policy on Education. New Delhi, MHRID.

4.  Govt. of India {1992). Programme of Action {NPE). New Delhi. MHRD.

3. Mani, R.8. (1964). Educalional Ideas and Ideats of Gandhi and Tagore. New
Dethi. New Book Socicty,

6. Manoj Das (1999). Sri Aurobindo on Education. New Delqi. National Couneil
for Teacher Educalion. :

78 Mistry, S.P. (1986). Non-formal Education-An Approach to lzducation for All.

New Delhi. Publication,

Mohanty, 1. (1986). School Educalion in Emerging Society. sterling Publishers.

8.  Mukherji, 5.M. {1966). lHistorv of Education in India. Baroda. Acharya Book
Depot. :

10. Naik. J.P. & Syed. N. {1974). A Student's History of Education in India. New
Delhi. MacMillan,

1. NCERT {1986). School Lducation in Iadia - Present Status and Future Needs.
New Delhi, NCERT.

12, QOzial, A.O. ‘Hand Book of School Administration and Managemenl™. London.
Macmillan.

13.  Radha Kumud Mookerii (£999). Ancient Indian Educalion {Bralimanical and
Buddhist). Ncw Delhi . Cosmo Publications.

|4, Sainath [, (1996). Everybody loves a goed droughl, New Delhr, Penguin Books.

15, Salamatullah, (1979). Education in Social contexi. New Delhi. NCERT.

16. Sykes, Marjorie {1988). The Story of Nai Talim. Wardha. Nuitalim Samiti,

17, UNESCO (1997). Leaming the Treasure Within.

18. VadaMitm. (1967). Education in Ancient India. New Delhi. Aryn book Depol.

19.  Nalional Policy on Education {1986). Ministry of HRD, New Delhi, Depaniment
of Education.

20, NCERT (2002). Seventh All India Scheol Educalion Survey. New Delhi. NCERT.

21, UNESCO. (2004). Educalion for All. The Quality Imperative, EFA Global
Monitoring Reporl. Paris.

22.  Varghese, N.V. (1995). School Eflects on Achievement. A Swudy of Government
and Private Aided Schools in Keral [n Kuldip Kumar (Ed.) School effectiveness
and teaming achicvement al primary stage: International perspectives. New Delhi.
NCERT.

23, World Bank (2004). Reaching The Child: An [ntegrated Approach to Child
Development. New Delhi, Oxford University Press.

&

B.Ed. Second Year
Group B : Pedagogy Courses

PC 1: Pedagogy of Science
. PartIl

Instructional time: & periods/week( Theory)

3 periods/ week (Praclicum)
Exam, Durstion: 3 Hours _

Objectives of the Course:
On completion of the course, the student 1eacher will be able 1o

Max. Marks: 100
Internal: 25
External: 75
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«  painthe knowledge and comprehend the principles of cumriculum and analyse”
Lhe organization of science conlent at secondary fevel.

=  sclect and usc the relevant methods, sirategies and approaches in science
class and laboratory,
¢ dcvelop skills in. erganizing, using and maintaining the nvailable resources
in teaching scienee,
= transler the fundamenlal experimental skills to the pupils and organize
dillerent activities related with scicnce processes/skills to the pupils,
Course Qutline:
Unit I: Curriculum Development and Science Curricelum
Curriculum development: need and salien? features of curriculum. strategy
and principles of curnculum, development of curriculum for the secondary
level, salient features of NCIF — 2005.
Science curriculum: common characteristics of scicnce curriculum, curricular
projects and their shortcomings, science curriculum in Indfe, basic criteria ol
vahdity of a science curricetum in the light of NCF - 2003, a critical study of
syllabus of 1X and X Classcs.
Unit II: Learning Resources and strengthening Science
Leaming Resources: identification and use of leaming resources in science
from immediale environment such as natural pH indicators, common salts,
fruits, lenses and mirrors, inter-conversion of one form of enerpy to oiher,
cxploring aliemative sources of energy, improvisation of apparatus, audio-
visual materials; multimedia-seleclion and designing; use of ICT in learning
physical scicnce,
Strengthening of learning physical science: organisation of practicals in
laboralory, use of science kits, investigatory projeet, field trips, science clubs,
seience fairs relationship between science and other subjects, developmenl of
valucs through science education, concept mapping and its use, co-operative
learning, application of consiruclivist approach in teaching learning of science
concepls such as chemical, clectrical and nuclear enerpy.
Unit IIf: Pianning and Pedagogic Aspects for Teaching - Learning of Science
Planning and pedagogic aspecis— lesson planning and learning of scicnee
concepls such as Nuleition in ameeba and_hopper, digestive and  respiratory

system tn animals, control and coordination in animals, reproduction in
anrmals.

Photosynthesis, {nctors aflecling the process of photosynthesis, respiration
in plants, transportation in plants, asexual and sexual reproduction, pollination,
fertilization and partheno-genesis in plants. Heredity and variations, structure
of chromosome, DNA.

Unit IV: Exploring Learning of Science

Exploring lecarning of science concepts such as electric circuits, series and
parallel combination of circuits, electric current, measurement of current and
potential difference, ohm's law, resistance, factors effecting resistance,

electrical cnergy, capacity, induclance, elementary ideas aboul ac. and d.c.
motors. Characteristics of metals, metalfurgical operations-dressing of the
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Unit V: Tools and Technigues of Assessment for Learning Science

ore, calcinations. roasting, smelting and refining, concept of electrade polential
and electrochemical series, reactivity of metals and nen-metals, extraction of
melals like iron, copper and aluminium.

Tools and Techniques of Assessment: development af learning indicitors,
Performance-based assessment, learners’ records of observations, leld diary.,
oral presentation of learners work, portfolio. assessment of project work.
construction of test items and administration ol tests, exploring conlent and
asscssments of learning based on content mentioned in unit 1] and 1V,
continuous and comprehensive evaluation for overall development of child.

Modcs of Learning Engagement:

Construclivist appraach: Activity based leaming experimeniation. [nteractive
lcarning, Group work, demonstration method, Peer learning, Project work.
Assignments followed by presentation, Discussion, Inquiry approach.
Concepl mapping, licld visit ele. |

Praclicum? ;

ACLIv
].
2.

e

PO

10,

lies based en Science syllabus at secondary fevel. .
Preparation of ene working medel. i
Preparation of a model lesson plan followed by presemalion/scminar of the
whole group, | :

Preparalion of kit for teaching leamning of a1opic along with write-up {name ol
unit, malterial used, procedure, learning oulcomes)

Conslruction of an achievernent test, its administration on one scclion of a class
and analysis of results.

Check adulteration in foed ilems. ] |
Study nature of soft and hard water from a given water sample and its removal. |
Demonstration of interaclion between a maguel and current

Determination of given resistance and specific resistance of a malerial using

wheat stone bridge and posl office box.

Examine bacteria from curds and milk under microscope.

Examinc the water samples for qualitative anatysis of phytoplankion and
zogplankton.

Modes of Tnternal Assessment Marks
Wrilten Tests 10 ;
Any three activities given under Practicum 15 ;

Suggested Readings:

l.

UNESCO (1985). Science Teachers and Educators. Bangkok UNESCO.

2. NCERT (1978). Teacher Education Curriculum Framework. New Delhi.

NCERT. :

3.  DuRC(1985). Science Teaching In Schools. Sterling Publication,

4. NCERT (2009) Science Texibook for Class IX and X, New Delhi. NCERT.
Web Sites _

3.  hup:fwww.ic columbia.edw/mst/sci¢nce.ed/courses.asp.

4. htip:fiwww.edo.uwo.co

|————r. - -
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B.Ed. Second Year
Group B: Pedagogy Courses
PC 1: Pedagogy of Physical Science

Pari 1l
Instructional Time: 6 periods/week (Theory) NMax. Marks: 100
3 periods/ week (Practicum) [nlernal: 25
Exam. Duration: 3 Hours External: 75

Objcctives of the Course:
On completion of the course. the student ieacher will be ahle to:
»  gain insight the salicnt features of curriculum. strategy and principles of
curriculum and science curriculnm for the secondary level.
o comprehend the objectives of teaching science al secondary level,
e apply the principles of learning processes in the leaching of scienee.
« teach a topic in science effectively by adopling appropriate leaching
stralcgy.
«  conslruct test items 0 measure objectives belonging 10 various cognilive:
levels.
o usccllectively the wwaching aids in leaching science.
Course Qutline:
Unit [: Curriculum Development and Science Curriculum
Curriculum development: need and salient features of curriculum, stralegy
and principles of curriculum, development of curriculum for the sccondary
level, salient fealures of NCTF = 2005,
Seience curriculum: common characicrislics of science curriculwm, cursicular
projects and their shoricomings, science curriculum in india, basic criteria of
validity of a science corriculum in (he light of NCT - 2003, a critical sludy of
syllabus of IX and X Classes,

Unit [I: Learning Resources and sirengthening Science

Leamning Resources: identification and use of [eaming resources in SCICNCe
from immediate environmest such #s nalural pH indicators, common sals,
(ruits, Jenses and mirrors, inler-conversion of onc form of caergy 1o other,
exploring alternative sources of energy, improvisation of apparatus, audio-
visual materials; multimedia-sclection and designing; use of ICT in lcaming
physical science,

Strengthening of learning physical science: organisation of practicals in
laboratory, use of science kits, investigatory project, field trips, science clubs.
science fairs relationship between science and other subjects, development of
values through science education, concept mapping and its use, co-operative
lcarning, application of constructivist approach in leaching learning of science
concepls such as chemical, electrical and nuclear encrgy.

Unit II: Planning and Pedagogic Aspects for Teaching - Learning of Science
Planning and pedagogic aspects— lesson planning and learming of science
concepts such as Charge, clectrostatic force, quantizalion of charge,
capacilance, potential and potential difference, Ohm’s law, senies and parallel
conneclions of resisiances and capacitances, electric power, magnetic effect,
heating efTeet of current, Faraday's law of induction Lenz Law, motor and
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K —_ . Z : . 7. NCERT (2005). Nationa} Curriculum Framewark. New Delhi. NCERT.
| gencrators, oscillations and waves, periodic and non-periodic motion, sound ; Webr Sites :
- % . ' . —— '|
: _ as wave motior, l?ng'.lu-:l inal and lransyerse waves, _ | | hip/wwiw,lc.calumbin.edu/msiscience.cd/courses.asp.
Unit TV: Exploring Learning of Science 3 hup/www,edu.uwo ca

Exploring leaming of Scicnce concepls such as chemical reaclions, type of
, chemical renctions - combination, decomposition. displacement reactions.
i - endothermic and exothermic reaclions, concept of oxidation, reduction, redox
i reactions, rate of rcaction, factors allecting ihe rale like concentration,
temperatuse, pressure and catalysl. -
Unit V: Tools and Technigues of Assessment for Learning Science |
Tools and Technigues of Assessment; development of leamning indicators, |
' Perlormance-based asscssment. learners” records of observations, ficld diarv.
oral presentation of learners work. portfolio, assessment of project work,
construclion of test items and administration of iests. exploring content and
assessments ol learning based on content mentioned in wnil 111 and TV,
continuous and comprehensive gvaluation for overal] development of child,
Modes of Learning Engagement:
| ' Construclivist approach: Activity based jearning. experi mentatios, inlcractive
learning, group work, pecr lcaming, project work. assignments followed by

B.Ed. Second Year
Group B: Pedagogy Courses
PC 1 - Pedagogy of English
Part 1

Instructionat Time: 6 periodsfweek {Theory) Max. Marks: 100
J periods/ week (Practicum) Internal: 25

Exam. Duration: 3 Hours Fxternal: 75

Objectives of the Course:
On completion of the course, the student teacher will be able to:
¢ acquire knowledge about the rolc. status. objectives and problems ol 1eaching

presentation, discussion, inquiry approach, concepl Mapping, eic. | English as u second language in India %
Praclicun: ! e cnrich the knowledge of English vocabulary, structures, grammar and usage and i
Activitics based on Scienge syllabus at sccondary level. : lo develop the ability to tcach them .
I Preparation of one working model. _ «  improvise and use appropriatc aids for teaching English | _ '
2. Preparation of o mode) lesson plan followed by scminar/presentation before : know, compare and analyze various methods and approaches of ieaching English

the whole group. I a5 a second language N
3. Preparation ofa kit for teaching learning of a topic along with write-up (nome ! e plan and 1cach lessons In English prose, poelry, grammar and composition

of unit, theme/topic, moterial used, procedure, leacning outcomes).

related to the courses prescribed by dillerent State Boards of Education,
«  use various technigues for the evaluation of learner’s achievement in English

- : ) gl _ i
4. Construction of an achievement test, its administration on onc section of 2 EA ; A
class and analysis of results. identify and analyze ¢rrors and plan and execule remedial instruction |
5. Demonstration of laws of electromagnetic induction Course Qutline:
6. Detcrmination of specific resistance Unit I Phonetics and Phonology of English | :
T Study hcating effect of current e  Orpansof Speech . -
. 8. Qualitative chemical test for some commen food stuffs e  Description and classification of speech sounds: Vowels and Consonants
. 2. Preparation of Chlorine (Cl,) and Ammonia (NH,) and Swudy of their o  Segmenial features: Phoneme and allophone
. properties e  Supra-segmental features: accent, siress, intonation and rhythm
; 10. Study nature of soft and hard waler. e Phonemic transcriplion
po  Modes glitafermafsAsiesment Marks e Features of Indian English (GIE/Standard Indian English(SIE} and RP/BBC})
| Written Tesls _ 10 i Unit IT: Position of English in Indin )l
= *S"*"}’ lh"t‘:ﬂdﬂffl'-'l:;_‘-‘ﬁ El'v_"‘-‘ﬂ under Practicum 15 ' e Role and Position of English Janguage in [ndia e, LR
ol uggested Readings @ _ _ .' e  Challenges of teaching and leaming English in India 1 T
A 21 ;E;VIS, I.{ II-I 072). Teaching nt_‘ School Physic. Penguin Book, UNESCO. f e NCF-2005 (Language Education}) o
i ' Inl;lr?.lr:[?g;] i:"é;'ﬂ:?ﬂﬂﬁ“ﬁf;‘:ﬂﬁj(19[132}- LTD'-;urdsrane Ei'ﬁfctwc Science -" e  Objcctives of teaching English ir India: General and Specific objectives, Skill -
; {. Muoernillan, : illan Co. London. New. York and Courier based abjectives and Compctence-bascd objectives (linguistic and communicative
| LU Das, RC. (1984), Curricul _ " _ _ compelence), Linguistic and Litcrary objeclives
y '}'l.i | Edumtiunél Rn:sgllaﬂ:h andu'fl:;]i]n?;; Evaluation. New Delhi. National Council of Unitl{I:[ : l?euielupment&ﬂnniysis of Syllabus & Textual Materials |
5 [ o ] - » - o =
; ¥ ; g;;r' i gﬁ;&]—hﬂpupﬂ a5 scientist? Buckingham, Open University Press. Dl:ﬂf{;:;n::‘l syllabus and textbook: Concept, Importance and
I - i e W B Y L ‘O
I | f %: : i ) /igyan Shikshan Kn Ayonian. Agra. Hur Prasad Bhargava & «  Features of n good textbook )
| {‘]. 6. NCERT (2009), Science Textbook for class IX and X . New Delhi. NCERT, Critcria of Analysis and Evaluation of syllabi and textbook
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Unit 1¥: Teaching-Learning Materials and Aids
*  Congepl, Scope and Importance :
Audio-visua] aids (electronic and print media), radio, TV, films, maobilc phones.
computcr, internel, realia, pictures. lasheards, fannel board. O!IP. blackboard.
models, lape recorder, charts, magazines, newspapers, class libraries, language
labs, CALL programmes eic.
*  Planning co-curricular activitics (discussion, debates, workshops, seminar cle.);
«  Languape fabs, ete,
Unit V : Assessment and Evaluation
* Concepl, Scope and Importance
®  Tvpes of Assessment and Evaluation
*  Dillerence belween Assessiment and Evalualion
*  Assessment of Language Skills(LSRW) and [.aguage Content {(Sounds, Vocabulany.
structure and Grammar)
Assessment in Poetry, Prose and Drama
*  Continuous and Comprehensive Evaluatjon. Concept, Scope and Process
*  Techniques of evaluation—oral, wrilicn, portfolio: Cloze test. Sclf evaluation;
Peer evaluation: Group evaluation.
* Type of questions and test ilems: Assessment Activitics and tasks
Modes of Learning Engapement:
Mades of Learning Engagement will be based on ecleclic approach. Il includes
queslioning, Lecture-cum-discussion, Demonstlrations, Communicative aclivities.
Situational teaching and Leaming by Doing, organizing inquiry activities/open e;.ded
ectivities for learning English, Group work and discussion; Use of [CT relailed 1o ELL/
ELT, Group work on pedagogic analysis of content and planning lessons, and necr
Interaclion. The emphasis will be on léarner-centered leaching.
Language across the Curriculum Activitics: As an integral part of leaching-learning
process, relevant activities should be carried out to enhance and promote lanpuage skills
(LSRW) and proliciency based on the rationale of Language Across Curriculum. The
activities in this regard are langunge centered and, therefore, the focus of learning and
Icaching aclivities should be on language skills not necessarily on the content, The
gctivities in this regard may be designed/improvised according to the context. Somne of
the exemplar activities may include:
*  Presentation (Oral and Written) based on themes [rom the content area
Debate on themes from the conient arca
Panel discussion/Seminar/ diseussion etc.
Group discussion/group work
. Question-answer sessions
Rele play/dramatization
Extempore speech/Elocution
*  Orpanization of reading/reflection activitics beyond the textbooks
Practicum: |
I. A writd-up on the pronunciation- errors committed by students in English by
giving suitable suggestion for improvements.
2. Identify and analyze the challenges of teaching and learning English in the schools
of the area in which the teaching practice was conducled.
3. Preparation of the following aids : 5 flashcards, 5 picture cards, 2 OHP
- lransparencies, :
4. © Preparation of a ten-minutes duration CALL programme on vocabulary or

[ -
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grammatical items or reading/writing skills.

5. Analysis of a question paper in English prepared by the local scliool/board at
dilTerent levels,

0. Prcparation of a porifolio or a ¢cloze test in English.

7. Action Research on a classroom-based problem of teaching English in your state
/province,

B. Analysis of a prescribed texibaok in English.

9. Analysis of the syllabus in English at the upper-primary stage or sccondary
stape,”

[nternnl Assessment Marks

Wrilten tests [0

Assignments (selected projects and activitics lrom Practicum) 15

Suggested Readings:

I. DBansal. R.K. and Harrison. I.B. {1972). Spoken English for India. Madras. Oricht
Lonpman Lid,

2, Baruah. T.C. (1985). The English Teachers' Flandbook. New Delhi . Slerling
Publishing Pvl, Lid,

3. DBright, J. A, and Mc Gregor, G I° (1970). Teaching LEnglish as Second Langnage,
Lendon. Longman.

1. Brumii, C.1. {1984). Communicalive Methodology in Language Tcaching.
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Language across the Curriculum Activities: As an tntegral part of teaching-learning
process, relevant aclivities should be earried out to enhance and promote language skills
(LE}R_\‘:F) :}nd proficicncy based on the rationale of Language Across Curriculum. The
Activilics in !his regard are langunge centered and, therefore, the focus of Ieaminé and
1caf:l'[11:|g activitics should be on langunge skills not nccessanly on the content. The
aclivitics in this regard may be desi gned/improvised according to the context 501"111: of
the exemplar activitics may include: h

*  Presentation (Oral and Wrilten) based on themes from the content area
Debate on themes from the content areg
Panel discussion/Seminar/ discussion cte.
Group discussion/group work
Question-onswer sessions
Role play/dramatization
Extempare speech/Elocution

Organization of reading/reflection activitjes beyond the textbooks
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B.Ed. Second Year
Group B: Pedagogy Courses

PC 1 — Pedagogy of Urdu
Part 11
Instructional Time: 6 periods/weck {Theory)
3 periods/ week (Practicum)

Exam. Duration: 3 Hours
Obijectives of the Course:
On completion of the course, the student teachier will be able to:

e  understand the different roles of language, relation between Literature and
Language, nature and mechanics of language.
develop creativity among learners
examine authentic literary and non-litcrary 1exts and develop insight and
appreciation '
understand the use of language
use multilingualism "
identity metheds, approaches of teaching Urdu
undersiand constructive approach to language teaching end leaming,

e plan teaching and use of TLM
Course Qutline:
Unit I: Phonetics and Phonology of Urdu

1. Organs of speech

Max. Marks: 100
Internal: 25
Externnl: 75
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7 Standard sounds of Urdu — Vowel sounds, Cansonants sounds
3. Siress and [ntonation
4.  Marool-c-shamsi and Haroot-e-Qamari
5. [mprovemenlt in Pronunciation
Unit 11: Usage of words and Urdu Grammar Teaching
I. Words, kind ol'words:-simplc words, compaund wards. prefix. suflix,
synanyms and anionyms
2. Original and berrowed words (Dakhecl and Mustacr)
1, ldioms and proverbs
4.  Using a Dictionary and ils abbreviations,
Unit [11: Development and Analysis of Syllabus & Textual Materials
1. Understand the reiationship between curricutum, syllabus and Textbook.
Designing syliabi and des clopment of Textbeok at secandavy level
Analysis and evalumion of syllabi and Textbook
IFeatures of Good Language text book
5. Moving away from role learning 1o constructivism
Unit 1V: TLM and Aids

Bt 19

. Print media and other reading material such as leamer chosen texis. r
2. Magazines, Newspapers. Class Libranes

3.  [CT-Audio-Visual ands y
4. Radio, TV, Films, smart ¢lassroom .

5. Planning co-curricular activitics (Discussion, debales, workshops,

seminar clc.)

6. Language Lab eic.
Unit V¢ Assessment - Its role and importance

1. Progress and Assessment of development of language

2. Conlinugus and Comprehensive cvaluation

3. Techniques of Evaluation — Oral, Wrilten, self evaluation, peer

evalualion, Group cvalualion

4. Typolopy of Questions: Open ended questions, MCQ, true-false cte. - *
hModes of Learning Engagement :
Modes ollearning engagement will be based on eclectic approach. [tincludes questioning
Leclure-cum-discussion, Demonstrations, Communicative aclivities, Siluational icaching
and Learning by Doing. organizing inquiry activities/open ended activities for lcarning;
Urdu, Group work and discussion, Use of ICT related 1o Urdu, Group work m‘
pedagogic analysis of content and planning lessons and peer inleraction. The emphast !
wili b on leemer-centered teaching. | 5
Language across the Curriculum Activities: As an integral part of teaching-learnin -
process, relevant activities should be carried out to enhance and promote language £Kill :
(LSRW) and proficiency based on the rationale of Language Across Curriculum. Th,
activilies in this regard are language ceniered and, therelore, the focus of leaming an’
lcaching activities should be on language skills not necessarily on the content. Tt &
activities in this regard may be designed/improvised according to the context. Some ul i
the exemplor oetivities may include: : gl

¢«  Prescntation (Oral and Writlen) based on themes from the content arca M

Debate on themes from (he content arca . ,
Panel discussion/Scminar/ discussion €Lc. ' -
Graup discussion/group work 4
Queslion-answer sessions '
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=  Role play/dramatization
e Extempore speech/Elocution
«  Organization of reading/reflection activitics beyond (he textboaks
Practicum: :
|.  Prepare a list of idioms and proverhs in Urdu
2. Do a comparative study of one texibook of Urdu from any class (VI to VIL)
developed by any two state.
3. Prepare an outline for the development of the textbook for the same class [or
your slalc
Prepare an outlinc of'a school magazine.
Review contemporary children’s Literature
Review any Lwo magazines for women
Analyzé the question papers of Urdu languape (previous three years ol class X
any Board)
8.  Dcvelop a question paper {rom the class V1 to VIl 1o assess all the aspecls of
Language leaming.
9. Analyze the textbook of Urdu at secondory level
10. Prepare a small dictionary based on (from any Board) Urdu Texl Book.
Modes of Internal Assessment Marks
Written Lesls Lo 10
Assignments (Projects and Activities selected from Practicum)} 15
Suggested Readings:
.  Gian Chand Jain. (1985). Aam Lisaniyat. Delhi. NCPUL.
5 Garden D.S./KhaliluramanSaifi. (2009). Usool-c-Taleem aurAmalc-c-Taleem.
Delhi. NCPUL.
3. NCERT. (2008). N.C.F.2005, Urdu Edition. Delhi. NCERT,
4.  Noor-ul-Hasan Naqvvi. (2004). Tareckh-e-Adab Urdu. Aligarh. Educationni Book
House.
5. Mirza KhaleelAhmed Baig. (2000), Urdu Ki LisaniTashkee]. Aligarh. Educational
Book House. :
Moinuddin, (2002). Urdu-Zaban Ki Tadrees. Delhi. NCPUL.
Riyaz Ahmed. (2013). Urdu Tadrees. New Delhi. Maktaba Jomia Ltd.
Reshid Hasan Khan. (1997). Urdu Imla. Delhi. Maktaba Jamia Lid.
NCERT (2010).Position paper of Indian Languages. Delhi. NCERT.
0. Shaukat Sabzwari, (2002). Urdu Lisaniyat. Aligarh. Educational Book l{ouse.
1. ZiauddinAlvi. (2009). Usool-e-Taleem. Aligarh. Educational Book House.
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. B.Ed. Second Year
Group B: Pedagogy Courses

PC 2: Pedagogy of Mathematics
Part1l :

Maximum Marks : 100
Internal : 25
External : 75

Contact hours- & [;-Erinds.-"w&k {Theory)
3 periods/week {Praciicum)
Exam. Duration: 3 Hours

Objectives of the Course: .
On completion of the course, the student teacher will be able to:

» be conversant with the nature, values, structure and scope of Mathematics.
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interpred the principles of ¢hild development for planning lessons,
understund the principles of lcarning

understand Lthe principles. progesses relationships and to design appropriate
strategies for teaching,

design appropriate aclivilies for developing a concepl.

design malhematics laboratory.

develop compelencics in designing appropriate diagnostic and reinedial (ests.
construcl appropriate assessment tools for evaluating mathematics learning.
appreciate the importance of mothematics tab in leaming mathematics.
develap the competencies in preparation of appropriate teaching aids uni
plan lcsson plon and 1est ilems. i
conslruct appropriale assessment lools [or evaluating mathemalics learning. - A5
appreciate and develop Technology Integrated Mathematics Module (TIMM]) | ;!
using on difTerent subject specific open source soflware on various concepls i
of Geomelry atl sccondary stage: and i
appreciace and develop dynamical digital applets with emphasis on process -
involved in teaching and lcaming of mathemalics al secondary stage, 2
cxplain the meaning of evalualion

infer the effcet of evaluation on students “
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Unit I: Exploring learners

Course Qutline: \

Cultivating learmer's sensitivity like listening, encouraging leamner for probing, raising
queries, appreciating dialogue among peer group, promoting the student’s confidence.
Exploring ways of Learning Engagements

Providing opportunitics for group aclivities, Group/individual prc_scnlﬂliun, Providing

-

opportunity for sharing ideas, Exposing 1o exemplar constructivist leaming silyations
in mathematics, Visit to district, state and national [evel science exhibition/ ficld visii,
Audio visual presentation followed by its analysis and discussion, Refleclive writlen
assignments, Case siudies.

Unit II : Integration r.f mathematical content with activities through Mathematics
Laboratory

Designing and seiting up medels,

Teaching aids and activities/ laboratory work -ustng open source soflware
in Mathematics Lesson {Expressive way- to create their own from scratch,
as they express themselves wilh contentment by means of a more open
applicalion or resource )

Idenlilying activity in several content areas m secondery level conducive to
the comprehension level of leamer. Inculcating skitls in Designing,

Demonstrating, Interpreting and drawing inference of digital applets/
concrete models.

Assessment and Evaluation

Exploring ways of Assessmenl

Presentation and communication skills in mathematics, Posing conceptual
guestions fram simple siluations, interpretation and analysis, Designing
innovative leaming siluations, Perfdrmance in group activity, Laboratory/
Technolopical cxperiences, Reflective wrilten assignment, Wrilten test on

conceplual understanding of specific topics and ils pedagogy, A year and
summative assessmenl by the university.
Informal creative Evaluation

-
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Encouraging lcarner 1o examine a variely of methods of assessment in
mathematics 50 as to assess crealivity, problem solving and praciical
performance. Appreciaiing evaluation through overall perfgrmance of the
child. Scifand peer evaluation.
« [Formal ways of Evaluation

Varicty of assessment lechniques and proclices. Assessing Product vs. Process.
Knowing vs. Doing. In practice midterm / tecminal examinalion. praclicing
conlinuous and comprehensive evalualion 1o test regutar programs /
achievement ol leamer. :

Unit 1V: Developing Blue print for designing gucestion paner

Identifying and organizing componenis for developing [rame wark ol question paper at

diferent stages ol leaming dillerent iypes ol questions and framing questions bused on

concepls and sub concepis S0 a5 10 encouraLe critica! thinking. promote logical rensening

and to discourage mechanical manipulation and rote leaming. Framing of open ended

questions providing the scope fo leamers 1o give responses in their own words. IFraming

of conceplual questions from simple questions.

Unit V: Learning Styles, Learning Difficulties and Diagnostic Tests

What are the leamning styles in Mathematics? - Visual Leamers, Auditory Leamers

and Kincsthetic Leamers. 1dentification of learning difTiculties, Error Pallerns,

Diapnostic and Remedial Teaching, I’reparaf ion ol Diagnostic lests

Modes of Learning Engagement:

Providing oppartunities for group aclivilics.

Group/ individual preseniation.

Providing opportunity for sharing idcas,

Exposing to cxemplar constructivist learning situalions in

mathematics.

«  Designing and selling up models, tcaching aids and activities/

jaboratory work.

e Visitto district, state and national level science exhibilion.

«  Audio visual presentation followed by its analysis and discussion.

e Rcectlive wrillen assignments.

e  (Case sludics,

Procticum:

¥

i.  Development of a working model on a topic of Marhcmatics,

2. Critical analysis ol CBSE/Any Baard Secondary School Syllabus in Mathematics.
3. Devclopment of plan of mathematics resource (concrete and digital) rooun.

4.  Preparation and analysis of achicvement 15t

5. Action Research on a Mathematical 10pic.

6.  Any innovative aclivily perform during internship in teaching program

Modes of [nternat Assessment Marks

Wrilien 1¢sLS , 10

Selected Assignmenls and Praject work from Praclicum 15

Suggesied Readings:
1: Roy Dubisch, (1963). The Teaching of Malhematics. New York and London.
John Wiley and Sons INC.
2. Butler and Wren, {1960). Teaching of Mathematics. New York and London.
Mec.Graw Hill Book Company, INC.
3. Claude 1. Brown. (1953). The Teaching of Mathem~tics. New York., Harper &

M.D.S.U. Syllabus/ B.Ed. Programme/ 81

10.

13,

14.

15,

16.
7.

| 8.
15.

Instructional Periods: 6 periods/week (Theory)

Exam

Brathers, Publishers,

George Polya, Mathematical Discovery (Volume 1 and IT), 1962 (1), 1965 (11}.
New York and Londaon. John Wiley & Sons, INC.

C. (i Corle. {1964), Teaching Mathemalics in Elementary School, New York.
1he Ronalal Press Company.

NCTM, (1999). Activity for Junior High Schaoland Middle School Malhematics.
USA. Volume — 11. NCTM.

11L. Heilborn, {2000). Geometry- History. Culture and Techniques. Oxflord
Universily Press.

NCERT (2010}, A lext book of Conlent-cum-Methodology of leaching
Mathematics. New Delhi. NCERT,

NCERT (2006). Position Paper of NFG on Teaching of Mathemalics. New
PDelhi. NCERT.

Tohnston-Wilder, . & Pimm. D, {Ids.) (2004). Teaching: Mathematics with
ICT. Lendon. Open University Press / McGraw-1Hill.

Capel, S.. Leask. M. & Turner, T. (Eds.} {2009). Learning to Teach Malhiematics
in School. New York. NY: Routledge.

. Law N..Pelgrum, W.J.. & Plomp, }. (Eds.) (2008). Peda- gogy And ICT Usc In

Schaols Around The World Findings From The 1EA Sites 2006 Study. New York.
Springer.

Joubert, M. {2012). ICT in mathemalics. Mathematical knowledpe in teaching
seminar series. Cambridge, UK Universily of Cambridge.

Available onling al www, maths-ed.org.uk/mkiv/Joubert_MKiT6.pdf

Glazer, E. M. {2001). Using lnternel Primary Sources to Teach Criiical Thinking
Skills in Mathematics. CA. Libraries Unlimited Press Santa Bar- bara.
Prichard. A. (2007). Effective Teaching with Internet Technologics Pedagogy and
Practice. Thousand Oaks. CA. Sage Publicalions.

§. K. Mangal. Teaching of Mathematics. Ludhiana. Prakash Brethers.

A. B. Bhatnagdr. New dimensions in the teaching of Mathematics. Meerul.
Modern Publishers. :

K. S. Sindhu, Tcaching of Mathcmatics. New Delhi. Sterling Publications.
UNESCO. Trends in Mathematics Teaching. UNESCO,

B.Ed. Sccond Year
Group B : Pedagogy Courses

PC 2: Pedagogy of Biological Science
Part 1l

Max. Marks : 100
Internal : 25
External : 75

» 3 periods/ week {(Practicom)

doraiion = 3 Hours

Objectives of the Course:
On completion of the course, the students will be able to:

identily and relote approaches of teaching-learning of biological scicnce wilh
social relevance,;

explore the process skill in science and develop competency lo organise
laboratory facilitics and equipment in teaching—lcaming of biological sciences:
ase effectively different activities — ICT, excursion, visits, research

‘.__—-'---'-'II
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methodolagy ele for teaching—learning i’ biological scicnce:
examitie dilTerent pedagegical issues in leaming bielopical science:

e  consiruct appropriate assessment ools (or evaluating learning ol biological
5CIENCC:

« develop ability Lo use biological seience coneepls for lile skills: and

e develop professional competencies for waching, leaming ol biological seicnee.

e appreciale (hal science is a dynamic and ¢xpanding bedy of knowledge

Course Quilne:
Unit I: Planning for Teaching-Learning of Bintogical Science

« Identification and arganization ol concepls [or weaching-leaming ol biology:

s Detenuining aceeplable evidences that show fcarners” understiniling,

¢«  Understanding Construclivist Approach

e lostructional waterials requireed for planning teaching-learning of bielogical
seienve and learners” participation in developing them: [dentifying und
desipning feaching-leaming experiences;

«  Dlanning feld visits, Zoo, Sca shore lile, Botunical garden, ele.

=  Organizing actvitics, laboratory experiences. muking groups, pianning [CT
applications in learning biclogy.

a  DBehavioural, physical and mental changes during Adolescence.

Unit [1: Learning Resources in Bioclogical Science

e I[dentilicationand use of leamning resources in biotogical scivnee from immediale
environmental, exploring aliemative sources;

e Developing and designing science kit and biological science laboratory. Planming
and organising {icld observation; Collection ol materials, cic..

e 'Texibooks, audio-visual materials, multimedia-selection and designing:
1CT introduction, Use of 1CT in teaching and leaming. ICT resources Lo
support Biology teaching and leaming:

o o-learners introduction, c-leaming and chaaging nature of classroonn, chalienges
and drawbacks of e-learning.

»  Usinp communily resources for biology leaming: Pooling ol lecaming resaurces
in school complex/icck/ district level; Handling hurdles in utilization ol
[CSOUICEsS.

Unit 111: Tools and Techniques of Assessment for Learning in Biological Science

« Performance-based assessment; Developing indicators for performance
assessment in biological sciences; Leamers record ol ebservations;

Fictd diary, herbarium;

s  Oral presentation of lcarners work in bialogical science. Partlolio; Assessment
ol'project work in biology (both in the labomtory and in the field), Assessment
of participation in collaborative learming;

e  Canstruclion of'1est items (open-cnded and structured) in biological science
and administration of tests;

e  Developing assessment framework in bielogical science:

Assessment of experimental work in biological science- Evidences of evolurion.
fitness and heredity, rote of environment in day o day life.

a  Exploring content areas in biological science not assessed in formal examination
sysiemn and 1heir evaluation through various curmicular channels;

¢  Encouraging teacher-lcamers (0 examinc a variely o [ melhods of assessmesnts
in biological scicnce,

M.D.S.U. Syllabus / B.Ed. Programme/ 83
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«  Conlinuous and comprehensive evaluation,

Unit 1V: Biological Science — Life long Learning

e  Nurluring natucal curiosity of ahservition and drawing conclusion: Facilitaung
learning progress of learners with vanous needs in hiology;
e  Insuring equal parinership ol learners witly special needs:

s Simulaling crealivity and invenfivencss in bivlopy: Qreanising various
curricular activities. such as debate. discussion. dramiL poster making on
issnes related o scicnce’biology:

s Oreamzing evcnls on specific duy. such as arth Day. Bovironment Day.
AIDS Day. Science Day elc.

o Planning and organizing licld expuriences. Seienee club. Seieace exhibition:
Nurturing ereative talent wl local Tevel and exploring linkage with district:

statefcentral agencics,

Unil V= Prolessional Development of Biology Teacher

s Professional development programoies lor scicnee/hiology teqchers:

e Parlicipation in scminar. conlerences. online sharing mewhbership of
professiona organization: Jeachers as communily ol learners:
Collabormion ol schoo witl collcpes. universities and wther institulions;
Tournals and other resource materials in botogy education:

Role of rellective praclices in professional develapment of biology leachers:
Teacher us a researcher: Learning to understand how chiidren learn scicnce —
action research in bivlogicul science.

nlodes of Learning Engagement:

Constructivist approach, Activity based leaming experimenlation, Interaclive
\carning, Group work, Pecr leaming, Praject work, Assipnments followed by
preseplation. Discussion, Inquiry approach, Concept mapping cle.

Praclicum

Activitics based on Scicnce syllabus at secondany level.

|.  Preparation of one working madcl.

2. Preparation of a model lesson plan [ollowed by seminar/presentation before the
whole group.

3. Preparalion ola kit lor teaching lcarning of a topic alang with write-up {name ol

unit, theme/topic, material used, procedure, [earning oulcomces).

Construction of an achievement test. its administralion on one section ol a class
and analysis of results.

5. Study of heredity and evolution.

6.  Preparation of Herbarium and Herbarium rechnigues

7. Eslablishment of Science Laboratory

8. Respiralion in plants and animals 9.  Nutrilion in plants and animals
10. Excretion in plants and animals 11. Movementsin Plants and animals
12.  Techniques of formulating science project in laborato ries as per curriculum

13, LEvidences ol evolulion

1. Pnneiple of working of Human eye.

=

'Modes of Internal Assessment Marks
Writlen Tesl 10
Any Lhree of the aclivilics given under Practicum 15

Suppested Readings:
. NCERT (2005). National Curmiculum Framework. New Delhi. NCERT.
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Sciences Curriculum as addressed in N 20035,

2. NCERT (2005). Pesition Paper of NFG on Teaching of Science, New Delhi. « Content and Syllabus ol Social Sciences - Aims and Objeclives, Conlenl
HCERT- . . oreanizalion and presentation by dilTerent staie loards:
3.  NCERT (2005). Position Paper of NFG on Habital and Leaming. New Delhi. g

Case Stadies: Urrer Pradesh, Rajasthas
NCERT. e Analysis of Social Scicnee Text Books (rom the perspective of the Cinld.
Gender. Peace, and Environment.
Unit I[: Tnclusive Social Seience Classroom

® Concept of Inclusive Classroom: Discussion Based on Recorded
Observations from Internship experiences on inclusive classroom.

s  Planning and management of inclusive Classroom [rom the perspective of
chitdren with differens abilities- {lesson plasning for inclusive classroom):
Deyelopment ol learning resources for inclusive classyoom.

s Adeans ol dingnosing learning difTicultics {observation, class test. cheeklist):
Preparation of remedial learmning sirategics in social seiences,

Unit 1I: Professional Development of Social Science Teacher

e  Concept of Professional Development.

Need for updating content and pedagoegical competencics.

o  Ways ol Prolessional Development- participation in seminars and conferences.
online sharing distance leaming. member ol profussional vrganizations. wTinng
rellective journal.

Development of audio-video material in teaching of social sci¢nccs. \

, . 4. N. Vaidya, Science Teaching for 21* Century (1999). New Dclhi . Deep & Decp
Publications. Dat Poly, (2004). Encyclopaedia ol Teaching Science. New Dielhi.
Sarup & Sons.
Sulton. CR and Hayson JH, {1974). The Art of the Science Teacher. MeGraw
Hill Beok Company Lid.
6. Their. DH. (1973). Teaching Elementary School Scicnce. A Laboratory Approach.
Sterling Publication Py, Led.
7. Science Teacher. {peer reviewed journal for science leachers).
Journa) of Research in Scienece Teaching. {Wilev-LI3lackwell).
9. Turner Tony and Wendey Di Macra. Learning 1o Teach Scheol Experivnee in
secondary school leaching. London and New York. Routledge.
10. P Amecta, (2008). Methods of Teaching: [Riological Science. Educationad Publishers
edition or Tater ed, |
| 1l. Shanma R.C., (1987). Modern Scicnce Teaching or later edition. New Delhi.
: Dhanpatarai & Sons.
- 2. Teaching of Scienee Taday and Tomorrow. New Delhi Docba House,
. YWeb Sites hitp:/www.tc.columbia.edu/mst/scicnee.cd/courses.asp.
hitp:/www.edu.uwo.ca

Ln

-

e  Using library resources, mupgazines and newspapers in teaching and leaming
al'social scicnces.

e  Planning and management of s50cial sci¢nce COMLT (resource room} in schaol.
'I"' B, 0. Second, ear Unit 1V: Annlysigs of Su:in% Sciences Text Book, Question Papers and Answer
{ Group B: Pedagogy Courses Seripls
| PC 2: Pedagogy of Social Science e  Necd for Text Book Analysis: Development of tool Tor texibook analysis: -
% Part[l Parameters of textbook analysis.
| Instructional Time: & periods/week (Theory) Bax, Marks: 100 e  Need for question paper analysis (Cluss test/ Roard Exam); .r:mal:,‘sis of
i 3 periods/ week (Practicum) Internal: 25 Queslion Papers in the light of subject specific requirements in terms of
i Exam. Duration: 3 Hours External: 75 . understanding and skills; Tool for analysis of question paper; Writing report
r Objectives of the Course: . on question paper analysis. | | |
‘ On completion of the coursce, the studenl 1eacher will be able Lo: » Need for analysis of answer scripts; Tool for analysis of answer SCripls;
]' ¢ acquaini sludent teacher 1o understand place of social scienees in school Reporting of [indings.
s curriculum, +  Misconceptions in tcaching- learning of social sciences. ;
" '. e rellect on inclusive classroom in social sciences. ' e Revicw of Text books, Question Paper and Answer Scripts for Capacity ¢
) » realize role of Facilitatlor in providing addilional support 1o the learners wilh building of Social Science Teacher -
?f different abilitses Unit V- Content for Pedagogical Analysis in Social Sciences(Major Concepls
) e use social science comer (resource center} Lo [acilitate learning in social and Themes)
i seicnecs. «  Economics: Indian Economy and Economic Devetopment, Economic Relorms
| » reflectupon hei/his own experiential knowledge in the prucess of’becoming a and Globalization, Sectors of Indian Economy, Poverty and Un:mpluymf::nl.
I social science ieacher. - «  Geography: Resources- Lypes; Natural and Human Resources; Conservation
i » cnhance capacity of social scicnce teacher in analysis of text book. queslion of natural resources; Environment and its types; Human- Er}vlmnmcnl
! ‘H paper and answer scripts Interaction: Environmental Concerns and Environmental Degradation. Natural
L ‘i s cnable student teachers to make wse of different pedagogical si.acgics in & Disasters and Hazards o _ _
X democratic classroom situation. : +  History: Nationalism in India- Civil Disobedience Movement, Khilafal
S « develop professional outlaok and humane approach among student tcachers : Movement, Salt Satyagraha; Movement of Pcasants, Wn;kt:rs and 'l_“nbnls;

g.i| Unit I: Social Science Curriculum for Schools: Activitics of different political groups.

e  Socinl Science Curriculum: Featurcs, Issues and Concerns in Soc¢ial
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¢ Political Scicnce: Orpgans of the Government:  Legislature, xecuine,
Judiciarv.: Constitutional vision for democratic India Fundamicntal Rights ;
Fundamental Daoties and Directive Principles of the State Policy: Working of
the Government: Elections and Political Parties: Challenges ey Demoeracs.,
Alodes of Learning Engagement: Lectures. organizing inquiry activities/open ended
activilics for learniug soeinl scicnees, Group Work and discussion, Use ol ICT related (o
Social Seienges. Group Work on pedagogie analysis ol content and planning tessons.
school visil, field rips and social science lours,
Langtiaoe weross the Currictifum Activities: As an integral part of teachin -fearniog
process. relevant aclivities should be cartied onl to enhance and promate kinguage skills
(L.SRW') and proficicney based on the rtionale of Langnage Aoross Crrrtendunn The
detivities in this regard are fanguage centered amd. herefore. the foeus of tearming and
(eiching activitics should be on language skills not necessarily on the content. The
aclivities in this regard may be designedfimprovised according (o the vontext. Some of
the exemplar activitics may include:
e Presemation {Cral and Wrilten} based on thenes [rom the content area
«  Debate on themes from the conlent area
s anel discussionfSeminar/ discussion elc.
a  Group discussion/group work
Question-answer 5cssions
Role play/dramatization
[xiempare speech/Elocution
e  Organization of rcading/refllection activities beyond the wextbooks
Praclicun:

l. Analysis ol Position Puper in Social Sciences. Natienal Curriculum Framewark-
2003

2. Preparation ol lIesson plan for inclusive classroom

3. Development of multimedia learning resource.

4, Analysis of any onc textboek of sociul sciences in lerms ol geniler/environmental!
concerns addressed therein.

5. Development of Toals for Analysis of Question Papers and Answer Seripls.
6.  Establishment and Enrichment of Social Science Resource Cuenlre.

7. Field visit to understand the use ol Communily Resources in leaming.

Mode of Internal Assessment Marks

Wrilten 1ests 10
Selecied Projects and Assignments given under Practicam 13

Suggested Readings:

I.  Agarwal, 1.C.{1993), Teaching of polilical science- A practical approach. N =
Delhi. Vikas Publishing house.

2. Arora & Awasthy (2003), Political theory. Haranand Publication Pvi. Lid. New
Delhi.

3. Balra, Poonam (2010) Social Science Leaming in Schools- Perspeclives and
Challenges, New Delhi. Sage Publication Private limited, India, Dhamijo. Neclam
(1993), Multimedia Approaches in Teaching Social Studies, New Delhi. Harmaon
Publishing House, Kochhar, 8.K. {1985), Mcthods and Techniques for teaching,
New Delhi. Sterling Publishers Pvt. Lid,

4.  Martorella. Peter [ {1996), Teaching social studies in middle and schools.
Englwood Cliffs, N. J: Prenlice Hall.

5. Nachmias, D.. Nachmias, C. F{1996). Research methods in social science. New
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York., 51 Muartin's Press, [nc.
0. Narinmd Curriculum Framesork (20005 New Dellin §NOERT

7. RCFRT 20035y Position Paper an © leaching ol Sovcial Seicnces’, New Delhi,
NCERT
5. Savage. lom Voand Armstrong. Divid G (1992) Eltective teaching in

clementary social studies. New York . Macmillan Publishing Co..
9. LNESCO, New Souree Book Yor Teaching of Geography, UINESCO 2005,

B.Id. Sceond Year
Group 13: Pedagogy Courses
’C 3: Learning (o Function as a Teacher
Durition: Sixteen weeks
Fxam. Duration: 3 Hours

Obhjeetives of the Caurse:
On completion of the course e student weacher will be able to:

Max., AMarks: A&
[nlesnak: 350

® abserve the classes ol recular teachers and peers and leam aboul teaching
learnige process and classroom management.

a develop skill in planning and teaching in aclui classrount cay ironmenl.

® reflect. learn 10 adapt and modily their teaching for attaimng leaming vutcomes
al students.

o maintiin a Rellective Journal.

. acquire skill in conducting Action Rescarch/ Case Study.

s inculcnic orgamizational and managerial skills in various school acliv itwes.

a create and maintain resources for teaching and learning in interaship schnols.

e learn o work with the communily in the interest of the leamer and their

learning eUlCONICS.

Internship Tasks:

The student wachers will be attached 1o o schoel for carrving oul internship lasks,

Details ol the 1asks are given under (a} and {b).

(n) Delivery of Tessans

@ The student wachers will deliver 2 minimum of <0 lessons including two
criticism lessons {one a1 the ¢nd ot'9" week and the athes during the last week
ol the leaching assignment) in cach teaching subject. In total they will teach
80 lessons in two leaching subjecls, (Preferably 20 lessons al Upper Primary
Level and 20 at secondary fevel in each teaching subject)

® The student teachers will visualize details ol enching learning sequences and
Icarning path of students, kecping all considerations in view, They will also
involve themselves in discussion, reflection. reconsideration and conselidation
aNer cach lesson as well as at the end of the unit.

(b) Practicum

° Preparation, administration and analysis of achievement tesls in twa teaching
subjccls,

. Conducling Action Research / Case Study.

. Observing len lessons of a regular teacher nnd ten lessons of peers in cach
subject and preparing an Observation Record.

? Preparing and using teaching aids in cach teaching subject.

s Writing n Reflective Journal.
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® Organizing any two Co- curricular activities and reporting.
Preparing a sugpestive comprehensive plan of action [or mprovement of
some aspects of the school. where they have been reaching during iniemship.

s Reporling on activities conducled with the commusnity.

@ (Any olher activily civen under Suggested Schoal Activitics can be studied
afler consultation with the reacher educalors. )

Sugpested School Activilies:

@ Organizing culwral, literary, sports and giumes aclivities

® Froming of time lable

# Orpanizing Morning Assembly

- Maintenance of schoal disciphne

® sAaintenance ol school records. librarv and laboratories

e Providing Guidance and counseling services

" Sudying the role of community in school iprovement

« " School Mapping

8 Water Resource Management in schools -

® Mass awareness of social cvils and taboos

* Organizing cducational (hir. exhibition. club activilies, pature wiudy and {icld
trip

* (Any other activity/s decided by the |nstitule)

Post Internship Tasks:

@ Post Internship is organized for a day mainly for reflection and review af

intemnship programme as whole, to facilitote the understanding of the

effectiveness of various activities underiaken during the intermship. The fasks

include the following.

2 Seeking reactions from sludents, eachers. Heads and ieachers al cooperaling
schools and supervisors.
Exhibition of the work done by (he student teachers during the anemship.
Any other netivity decided by the Institute.
Inviting suggestions for improving 1he prograrmmnc.

Modes of Learning Engagement:

« Taternship tasks will b carried out as a part of the ‘in-school’ practice. A
mentor teacher and supervising coursc instructor- when available- will guide
{he student teacher on o periodic basis,

® Student teachers will observe at leasl 10 lessons of regular classroom teacher
and 10 lessons of their peers. | |
7 Adequale classroom contacl hours (a minimum of 40 lessons including two

criticism lessons in cach leaching subjecl preferably 20 lessons for Upper
Primary Lecvel and 20 lessons for ) for subject based teaching — learning will
be under Leken in consultation with the school suthoritics.

« A Reflective Journal will be maintoined by the student teacher in which, on¢
records onc's cXperiences, observations and refiections.

® A portfolio will be maintaincd by the student teachers which includes. lesson
plans, resources used, assessment LOOIS. student obscrvations and other
records.

. Student teachers will always work in linison with the regular teac hers in the

schools involving themselves in all the school aclivitics and conducling al
|cast two aclivilies. .
® The Institute in consultation with the schools will prepare the details of the
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internship programme lor cach of the schools.
Modes of Assessment:
The assessment of the student teachers will be carried out on the basis ol ther
day Lo day pariicipmion and perlormance by a group of teacher educalors. The delails
of aclivities and the marks allotted are given below.

Aclivilics Marks
il. Classroom weaching : 200
b. Criticism lessons ( Tour lessons in total) : 40
C. Re(lective Journal ( two teaching subjects) : 20
d. Observation Records
IFive lessons of school teacher : 10
Five lessons of peer ' : 10
C. Achicvement Lest- des clopment,

Administration and analysis ; 20
£, Case study/ Action Research : 20
g Detailed Record ol any two aclivitices

organized by (he student teacher : 20
h. Teaching Aids in lwao Leaching subjects : 10
Total 350

B.Ed. Sccond Year
Group C : Developing Teacher Sensibilities

Section I : Experiences for Teacher Enrichment
ETE 5 : Arts and Aesthetics

Instructional Time: 3 periods/week Max. Marks: 30

. Internal: 50

Objeclives of the Course:
On completion of the course the student teacher will be able o :

o cxpress [reely their ideas and emotions about difTerent aspects of life (hrough
dilTerent arl forms.
% learn (o appreciate diflerent ard forms and distinguish them.

devclop an insight towards sensibility,and acsthetic appreciation and become
more creative and conscious about the good and beautiful in their environmen,
including classroom, school. home and community through an integraled
jeaming approach. ' _

@ inegrate the knowledge of art with daily life through leaming with different

media and technigues by using crealive expression and making objects of
COMMION USC,

® make learners conscious of rich cultural heritage of theirown region as well as
that of the nation. '
® get nequainted with the life and work of artists.

Course Components: This course as parl of the two year B. Ed. programme should
consist of theory, practical, project work and workshop. Also, the arts necd to be

_ applied in day to day life [rom designing classroom materials to notice board, cultural

festivals, theme based cclebrations, national days, festivals ete. These occasions will be
a forum for students™ activities wherein all the art forms will be intcgrated.
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Theory:
e Concepts and forms of arts and crafis- an introduction: Meaning of arts and
crafls, visual and plastic art lorms, performing art forms. and herilage crofts.
e Significance of art in education: Importance of art forms in lcarning.
« Inteprating arts and crafts in school curriculum as a pedagogical support/
resource: education through arts and crafls.
» DifTerent ways/methods (o integrate arts in educalion: during the curricuium
{ransaclion.
e NCF-2005. and position papcr on Ans on Aesthetics.
« Knowing about local art and crafl fonns: the diversity ol India’s ars and
crafts and i's integration in the curriculum.

s Thestudent teacher can take atheme-based project [rom any of the curmicular
arcas covering its social, economic. cultural and seientific aspects intepraking
various art and craft [orms.

e  They can do an analysis ol texibooks - where they can {ind a scape cither in
the text or in the form of aclivities or excrcises Lo integrale art forms.

s They canalso document processes olan art or craft form from the pedagogical
paint of vicw: such as weaving or printing of Lextiles, making of musical
instruments, Tolk performances in the community etc. - how the artists

design their products, manage their resources inctuding raw materials, markel

it, what problems do they face cte.
e A lived tradition of any artislic school devoted Lo traditional or folk nrls can
be studied by student-teachers available in their surrounding or locality.

Workshops:

A workshop for half a day for one week of working with an artist or a group

(0 learn basics of ad or erafl forms and understand its pedagogical aspects is required

for student teacher in each year. The forms teamnt during the course should help student

teacher in his/her profession, as a means of exploring different media and crealive
expression in drawing, painting, rangoli, clay-work/potiery. collage-making, wood-

work, loy-making, theatre, puppetry, dance, music etc. including regional/ folk (orms ol

aris and crafls, which will be helpful in imparting quality education among school

children. The focus of the workshops should be on how arl forms can be used as tool/
method of teaching-leaming.

Modes of Learning Engagement: .

® Classraom environment should be interaclive and discussions should take
place where student teachers can document cach alhers' experiences as an
artist and cennoisseur both.

@ Auending exhibitions and performances, interacting with artisis and crafl
persans, watching and listening ani related films, audio and video materials
available on different performers, regional/ [olk art farms cic. may also be
shown from fime to time.

o Projects and assignments may be given for individual learmncrs as well as for
group work.
» Workshops may be conducted at least once in cach year where student

teachers can get a first hand experience of working with artists, handle diffcrent
matcrials and media, learn about different aspects of an art form on how it
relates Lo the society and community and can be used as pedagogical tool to
transacl
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® A small Resource centre should be a parl of all the RIEs, where materials
including books, CDs, audio. video casselles, films, software, props,
Practicum:

1. Aclivilies related to deing arts, including application of arts in the immediate
environment. Small activities, which enhances the skills including the
communicalion and presentation skills, brings in imagination, creativity wnd
acsthetic sensibility among the student (eaciers,

2. Application ofassthetic and design sensibility in the day 1o day lifc, in their
profcssion and environment are some of the practical aspects, which needs to
be taken care of. During the celchrations of festivals, funclions. special days

, c1c. this should be reflected.
Modes of Internal Assessment:
The engagement of 1cacher-learners in the above set of experiences should be
quantitatively and qualitatively evaluated, based on observations and submissions of
projects and assipaments that cover : a) submission of work b) participation ¢} creative
paleniial disptayed d) applicalion of acsthelic and design sensibility in campus cvenls
or in other course work,

Internal Assessment Marks
Wrnillen Lests 10
Assignment 10
Practical/Project work 10
Workshop (Participation and Reporl preparation) 20

Sugpested Readings:

1.  Amold Berleant (2012), Aesthetics Beyond the Aris, New and Recent Essays.
Ashgalc Publishing.,

2. Goldblnit D (2010). Acsthetics A Reader in Philosophy of the Arts, New Delbi.
Pearson Education (Singapore) ple.

3.  DennisAtkinson D Atkinson (2003). Arl in Education: [dentity and Practice. Springer.

4.  Parul Dave-Mukherji {20135). Ars and Aesthetics in a Globalizing World, UK.
Bloomsbury Publishing. '

5. Perry Ellen (2005). The Aesthetics of Emulation in the Visual Arts ol Ancicnl
Rome. Cambridge University Press.

6. SaxenaS. K. (2010). Acsthetics, Approaches Concepls and Problems. D.K.

Printworld (P) Lid.

7. S.S. Barlingay.(2007). Modemn Introduction of Indian Aesthetic Theory. D. K.
Printworld.

8.  Weilz Morris ( 2005). Philosophy of the Arts: An Introduction to Aesthetics
Routledpe Chapman & Hall.

B.Ed. Second Year
Group C: Developing Teacher Sensibilities
Section II: Experiences for Social and Environmental Sensitivity:

SES 5: Gender Issues in Education
Instructional Time: 3 periods/week
Exam. Duration: 2 Hours

Max. Marks : 50
Internal : 20

External : 30
Objectives of the Course:

On complction of the course, the student teacher will be able to:
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e develop basic understanding and familiarity with key concepls - gender,
pender perspeclive, gender bias, gender slercolype, empowermetil, pender
parily. equily and cquality, palriarchy and feminism .

« understand the gmdual paradigm shifl from women studies Lo gender sludies
and some important landmarks in connectlion with pender and education in
the historical and contemporary period

» learn about pender issucs in school, curriculum, Lexiual materials across
disciplines. pedapogical processes and ils intersection with class. caste,
culture, religion and region

« understand how Gender, Power and Sexuality relate lo cducation {in terms
ol access, curriculum and pedapagy)

Course OQulline:
Unit I: Gender Issues: Key Concepts

e  Gender. Social construction of Gender,

«  QGepder Sccialization, Gender Roles,

e  Genderdiscrimination.

Unit II: Structures of gender Incquality

« TPatterns of Gender inequality in 1erms ol cnste, class and Cullure.

»  Patlerns of violence against wamen, Female focticide, Female Infanticide,

e Child mamiage. Dowry, Widowhood, Female cammercial sex workers,

. Domeslic violence, .
Unit 11T: Gender and Educntion
! «  Gender ldentilies and Socialization Praclices in: Family, Scheols, Other
Formal and Informal Organization. -

e  Gender bias in curriculum, drop out. Sex Ratio, L.Ili..t'ﬂl:}'

»  Recent trends’in anen s educalion.
Unit FV: Issues related to marginalized Womnten

e  [|ssuesrelated to margmalm:d Women: ST/SC/Minaritics

»  Physically challenged women, victims of viclence.
Unit V: Gender Jurisprudences
| ¢  The Pre-natal diagrostic Techniques Act. 1994;
. e The Dmafl scxual Assault Law Reforms, India, 2000
»  Domestic violence Act 2005
'f'; «  Rescrvation for Women
- e  Child marriage Act
Modes of Learning Engagement:
- Classroom will be internctive by sharing expericnces, discussing day loday
W happenings in the sociely. wsmng cenires and offices, showing [ilms [ol lowed by
y discussions and priority will be given 10 student tcachers throughout the transaction

. of the course.

]I racticum

'L . Write a paper on efforts of the Central and State governmenls for Gender

|  Jurisprudences.

2. Prepare on any one topic from any one unit with the support of Teacher Educator
and present in the clossroom,

3. Review one recent article on Gender [ssues in Education,

4.  Preparc a report on recent trends in Educational development of girl child in

}r' India.
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c7 Conducl an opinion survey lor Gender [ssues in Fducation.
Npodes of Internal Assessment Muarks
Wrilten Lests 10
Any two of the activities piven under Practicum 10

Supgpgested Readings:

L.
g

0 90

14,
11.

12.
13.
14.
15.
16.
7.

18.

Section II: Experiences for Social and Environment Sensitivity

Instructional Time: 3 periods/week
Exam. Duration: 2 Hours

Objectives of the Course:
On completion of the course, the student teacher will be.able 1o:

Radha Kumar (1993). The | istory ol Doing. Zubaan.

Sharnw. Kumud. (1989). Shared Aspirations. Fragmented Realitics. Conlemporary
Women's Maovement in India. [is Dialectics and Dilemmas, New Delhi. Occasional
Paper No. 12, CWDS,

Maithreyi Krishna Raj, (1986). Women Studies in India — Some Perspectives.
Bombay, Popular Prakasham,

Devaki Jain and Pam Rajput (Ed) (2003). Narratives from the Women's Studjes
IFamily. New Delhi. Recreating Knowledpe. Sage.

Bonnic G Smith, (2013). Women's Studics: the Basics. Routledac.
Rege, Sharmila (2003( (¢d}. Sociology ol Gender. New Delhi, The Challenge of
[*eminist Socioiogical Knowledge, Sape,

Singh. Indu Prakash, (1991). Indian Women: The Power Trapped. New Delhi,

Galaxy Pub, v
Mohanty. Manorarjun, (2004). (eds), Class, Casle, Gender. New Dethi, Sage.

Census Document Karve, Irawati (1961). Hindu Society: An Inlerpretation -
Poona. Deccan College.

Ahuja, Ram (1993/2002). Indian Social System. Jaipur. Rawat. \

Report of the CABE(2005) Commiltee on Girl's Education and the comnion
3chool System New Delhi. MHRD,
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B.Ed. Second Year
Group C: Developing Teacher Sensibilities

SES 6: Addressing Special Neceds in Inclusive School

Max. Marks: 50
Interaal: 20
External; 30

demonstrate knowledge on différ¢nt perspectives in the arca of education of
children with disabilities; -
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. & reformulate attitudes towards children with special needs:
identify needs of children with diversities: | _ 2,
» plan need-bascd programmes lor all chitdren with varicd abilitics in the
classroom; |
use human and material resources in the classroom; _ ‘
use specific sirategics invalving skills in teaching special nceds children n
inclusive school; | .
plan and execule appropriate leamer-[riendly evalualion prqccdqrcs: |
incorporate innovalive practices to respond to education of children with
- special needs: _
e  contribulc to the formulation of policy; and | |
« implemenl laws pertaining 1o educatidn of children with special necds.
Course Qutline: _ ‘
UNIT 1: Paradigms in Education of Children with Special Needs

a Historical perspectives and conlemporary trends | o

@ Defining Special Needs: ways of leoking of Educational DifTiculties ~individual
deficit view vs, curficulum view. | |

& Approaches of viewing disabilitics: The charity model, the bio-ceniric model.
the [unctional madel and the human rights model _ | _

® Conceptofspecial education, integrated cducation and inclusive cducation:

UNIT II: Legal and Policy Perspectives _

2 Recommendations of the Salamanca Statement and Framework ol Action,
1994: Educationnl Provisions in the UNCRPD, 2006;

» Constitutional Provisions; Persons with Disabililics Act, 1995, (PWD Act);

Rehabilitation Council of India Act, 1992, Natianal Trust Act 199¢ and RTE
Act, 2009 National Institutes

. National Policy - Educalion of Students with Disabilities in the National
Palicy on Educntion, 1986, POA 1992 |
® integ ‘uied Education for PWD, Children (IEDC, 1974), Scheme [or Inclusive

Education for PWD {(JEDC, 2000) and Education of Special Focus Grqus
under the Sarva Shiksha Abhiyan (SSA, 2000); Scheme of Inclusive Education
for PWD at secondary School (IEDSS, 2009). o
UNITIII: Concept, characleristics, classification and curricalum ndapintion in
inclusive school for childrer with various disabilities
Visual impairment
Hearing impairment
Locomolor and Neuromuscular disorders
Mentel Relardation
Specific learning disabilities
NIT I'Y: Inclusive practices in schools
Concepl and philosaphy of inclusive education.
Teaching competencics required for inclusive classroom,
Peer tutoring, Cooperative learning, sacial learming, sysiem approvals
Multisensory leaching, reflective teaching.
Supportive services required for meeting special needs in the classroom.
Duty ofeducational institutions, appropriale govemments and tocal autho ritics
1o provide, promote and facilitatc inclusive education and towards creation
of barrier-free cavironment for persons with disabilities .
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UNIT V: Assessmenl, lenching and development of supportive services for CYWSN
Concepl and techniques of assessment

ldeniification and {unclional assessoent of chitdren with special needs,
Implication of assessment lor instructional planning and placement
Develeping lesson plan and T1.M for chtldren with special needs

[nvolving comnmunily resources as source ol suppor 1o Inclusive school
Modes of Learning Engagement:

= The study materials must be presented to the trainces and discussions and
rcilections should be encouraped

- The students should be exposed to good practices of deabing with special
negds either through videos or through actual visils

@ It 15 imporianl 1o ¢ngage the participants in a lo1 ol coaperative group waork

s0 that they stan valumg aliernatve points of view and sienificance ol

» collaboralion

. The stadent (rainees can alse be asked to write their rellections on various
lopics.
Presentation ol case stedies and discussion

. Interaction with children with disabilities studying in schools and spending
qualily ume with them is of great help in changing attitudes and developing
cmpathy,

@ Projects on various lopics can help the sludents to acquire in depth knowledpe,

* Audio- Visual presentations and demonstrating vorious praclices.

Practicum:

E. Critically review the New Indian Disability Act/ UNCRPD and examine how
the new Act will satisfy the needs of PWD in an inclusive soctety,

2 [dentily any one child with disability and prepare a case report.

J. [dennify uny one topic from the textbook and write how the given content can

be adapied [or chitldeen with sensory impairment. Write what teaching learning
aids c¢an be used by the teacher.

q. Conduct a survey in the local community and identify the possible changes 10
be brought in to remove physical, social and altitudinal barrier towards PWD.,

5. [dentify various types of schoels available for children with disability and make
a nole on educational facility availabie for them,

b. Prepare an any one of the topics of the five units for presentation in the class,

Modes of Internal Assessment Marks

Written tests [}

Any two of the following 10

¢  Reflective written assignments

*  Conducling seminar on chosen topics

=  Group rcports

= [ield visil reports/ project report

= (ase sludics on different disabilities
Suggested Readings:

1.  Farrell, M. (2004). Special! Educational Needs: A Resource for Practilioners.
New Delhi. Sage Publications.
Hallahan & Kenffman J.M. (1984). Exceptional Children. Prentice Hall.

2.
3.  Hegarty S. & Mithu Alur (2002}, Education and children with Special need, New
Delhi. Sage Publication.
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4.

3
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10,

[1.

12.

13.
14.

15,

The Persons With Disability Act {1995). Ministny ol Social Justice and
Empowerment, Government ol Indin, India. MSJY-.
Chadha, A. ({1999). A llandbook tor Primary School leacher al' Children with
learning Disabilitics, New Delbi, I ducation Consuhant of Indis Limited.
UNESCO{1994). The Solamanca Statement and Iramework lor Action an Special
needs Education. Paris. UNESCO. :
Koul V.(1993). Carly Childhood LEducalion Programme, New Delhi. NCERT.
Muralidharan. R, (1990). Earls Stimulution Actlivilies for Young Children. New
Dethi, NCERL
panda. K.. C. (1990). Education al’ Exceptional Children. New Delhi, Vikas
Publications.
Aror K. Dave. P & Sinclair. 5. {(1987). Detection and prevention ol menlally
|landicapped, New Dethi. NCERT. : |
NCERT and UNESCO (2004). Inclusive Educalion: An Oriemason package [or
Teacher Educators. Department of Education of Groups with special needs,
NCERT and UNESCO. _
NCERT and UNESCO (2000). Assessment of Needs tor Inclusive Education.
Report of the First Regional Workshop, NCERT and UNESCO. +
Mani. M:, N., G (2001}. Inclusive Education in [ndian context. INRDC.
Banine, D (1988). Handicapped children Developing counlrics: Assessment,
Curriculum and Instruction - Edmonton {Albera). University of Albera.
Smith, D.D. (2002). Intreduciion 1o Special Education: Teaching in an age of
challenge. Boston. Allyn and Bacon.
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